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Project overview

The CivicArt project is designed to enhance the capacity of youth organizations in
Ukraine and Georgia to deliver high-quality, innovative, and artistically enriched civic
educ ation activities for young people. This initiative integrates art-based methodologies
into civic education, fostering active citizenship and democratic engagement. The
project employs European best practices, drawing on the experience and expertise of
European partners from Germany and Spain, to create an impactful educational
experience, both online and offline. These practices will be adapted to the local contexts
of Ukraine and Georgia, ensuring that the educational tools are relevant and effective
for the target groups. The project will aim to reach a diverse group of young people,
youth workers, arfists and educators, promoting intercultural exchange and

collaboration across borders.

The core objectives of the CivicArt project are as follows:

1. To enrich methodologies for non-formal civic education through the integration of

arfistic practices.

2. To enhance the competencies of 26 youth workers from Ukraine and Georgia in using art

as an educational tool for civic education.

3. To foster cooperation among youth NGOs, artistic unions, and formal education

institutions, promoting cross-sectoral collaboration.

4. To expand the networks of partner organizations, facilitating international cooperation

and exchange of best practices.

5. To ensure the multiplier effect of project activities, reaching at least 5,000 stakeholders

across various sectors through the dissemination of innovative educational materials.

The project is structured into three distinct stages:

Stage 1: This stage focuses on analyzing and adjusting European best
practices for civic education through art to suit the Ukrainian and Georgian
contexts. It includes assessing the current gaps in youth work related fo civic

education and exploring innovative approaches to art-based civic engagement.



The stage culminates in the creation of the Collection of Best Practices in o
CivicArt and will be the base for development of a Methodology Guide and

training course for youth workers in the next stage.

Stage 2: In this stage, the capacity of all partners will be strengthened to

develop and use modern, non-formal educational tools for civic education. Based
on the Collection of Best Practices from Stage 1, partners will collaboratively
create the Methodology Guide on Civic Education through Art, which will

then be used in a training course for youth workers. This stage ensures that

the partners are equipped with the tools to apply innovative art-based practices in

their educational activities.

Stage 3: This stage strengthens the ability of youth workers in Ukraine

and Georgia to engage stakeholders in civic education activities. It includes the
implementation of local, artistically enriched civic education activities,
supported by a social media campaign. A key component of this stage is the
creation of the CivicArt Alliance network, bringing together youth workers,
artists, and educators to ensure the sustainability of the project outcomes and to
foster ongoing international cooperation and knowledge sharing. The stage will
also ensure the dissemination of the project’s outcomes, reaching at least 5,000

stakeholders across different sectors.

In addition to these stages, the project will maintain a strong communication and
dissemination strategy. This includes producing four videos promoting artivism and civic
education and ensuring the accessibility of all materials via Creative Commons licenses.
Translations of the project deliverables into multiple languages (Ukrainian, Georgian,

German, and Spanish) will ensure the wide-reaching impact of the project.

The CivicArt project aims to foster a long-term impact on youth work by building the
capacities of youth organizations, enhancing collaboration across sectors, and
facilitating the integration of artistic practices into civic education. The project’s ultimate

goalis to empower young people in Ukraine and Georgia to become active and



informed citizens, ready to engage in societal issues and contribute to shaping their

communities.

By equipping youth workers with the knowledge and skills to integrate art info civic
education, the project helps to promote democratic values, crifical thinking, and active
participation among young people. Through the creation of the CivicArt Alliance, the
project will also lay the foundation for ongoing international collaboration, ensuring that
the innovative practices developed during the project will continue to influence civic

education long after its completion.

At the European level, CivicArt aligns with the European Youth Goals and the EU Youth
Strategy, contributing fo youth empowerment through innovative civic education

practices.

Guide overview and approach

The CivicART Guide has been created as a practical companion for educators, youth
workers, trainers, artists, and activists who want to connect civic learning with creative
practice. It is not a textbook in the fraditional sense. Instead, it is designed to be a space

where you can read, experiment, reflect, and act.

Each chapter of the Guide invites you fo engage with both ideas and practice. You will

find:

A Big Question that frames the theme of the chapter. This question is meant tostay
with you while reading, helping you link what you learn with your own experiences and

confext.

Reflection questions that follow the experiential learning cycle — moving from

experience, fo reflection, to conceptualisation, and then to trying things out innew ways.

A practical task that allows you to apply what you have read. These tasks are
intentionally simple and adaptable, so you can use them directly with your groupsor

modify them to suit your context.

A Quick Reference Card at the end of each chapter. These cards give you aconcise,



one-page summary of the key points: the Big Question, main ideas, competencies 4
developed, practical steps, and reflection prompts. They are designed as tools you can
quickly revisit when preparing your own activities or sharing insights with colleagues. The
cards can also be used separately as a stand-alone toolkit — handy when you need

inspiration, a refresher, or a ready- to-use summary without re-reading the full chapter.

Q@ How to Use the Quick Reference Cards
Each chapter ends with a Quick Reference Card — your one-page guide to the

essentials.

‘Q’ What's inside?

- The Big Question of the chapter

Key ideas in bullet form

Competencies developed

Practical steps you can try out

Reflection prompts to guide your thinking

X How to use them:

As arecap of what you've just read

As a stand-alone toolkit for fraining, planning, or inspiration

As a handout or discussion starter with your group

As a reminder before running an activity

# Tip: Keep the cards handy when preparing sessions — they are designed to

save you time and spark ideas!

For every chapter you can also receive an Open Badge confirming that you have
completed it and engaged with the learning. If you collect all the badges, we will issue

you a certificate of theoretical knowledge on how fo use art methods for civic education.

@ Open Badges with Cities of Learning
At the beginning of each chapter, you will find a link to the Cities of Learning platform.
There, you will find a short task connected to the chapter. By completing it, you

can earn a digital Open Badge.



Q How it works:

1. Click the link at the beginning of the chapter - it will take you directly to the

Badge

task on Cities of Learning.

2. Complete the task (reflection, small action, or creative activity).
3. Submit it through the platform.

4. Receive your Open Badge.

X Keep your Badges:

To collect and store your Badges you need the Badge Wallet app (available for

free) or you can simply subscribe to the Badge Wallet web page.

The link in each chapter will guide you directly to the corresponding Badge task.

¥ Complete all chapter tasks to collect the full set of Badges. When you have
them all, you can request a certificate of theoretical knowledge in using art

methods for civic education.

The Guide is built to encourage active engagement. You are invited not only to absorb
the content but also to shape it with your own insights, examples, and experiences.

CivicART is about dialogue, creativity, and participation — and so is this Guide.

Q' Think about it...

What do you want to get from this guide and how will you use ite
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Q' Think about it...
How does the situation described here connect (or not connect) to your own

experience of youth work or activism?@

Defining Artivism, Civic Education, Youth Participation

Understanding civic education through arts

Civic education via arts represents a transformative approach to learning that builds
knowledge base and understanding about civic rights, responsibilities, and democracy
through creative expression. This methodology employs structured learning
experiences, workshops, and community projects that focus on developing civic

knowledge while engaging participants in meaningful artistic processes.

The primary focus of civic education through arts centers on education and raising
awareness about democratic principles and civic responsibilities. Unlike traditional
educational approaches, this method utilizes the emotional and experiential power of art
fo create deeper connections with civic concepts. Through storytelling, symbolism, and
immersive experiences, participants develop empathy and inspiration for civic action

while building long-term understanding of their roles as engaged citizens.

Key characteristics of effective civic education through arts include purpose-driven
relevance that addresses real societal issues, participatory and inclusive processes that
amplify marginalized voices, and emotional connections that resonate with partficipants’ lived
experiences. The approach maintains an educational, reflective, and participatory

fone while ensuring accessibility across different skill levels and backgrounds.

Artivism: Art as catalyst for change

Artivism emerges as an extension of civic education via the arts, tfransforming

understanding into direct action. While civic education through arts builds foundational



knowledge, artivism channels that understanding into activism through art, specifically o

aiming to provoke social or political change.

‘ ‘ While civic education through arts builds foundational knowledge,
artivism channels that understanding info activism through art, specifically
aiming to provoke social orpolitical change... , ,

Artivism operates with distinct characteristics that differentiate it from fraditional civic
education approaches. It functions with urgency for change, addressing current or
critical issues through disruptive creativity that challenges existing systems and norms.
Artivists utilize public spaces such as streets, protests, and social media platforms to
maximize visibility and impact, often employing confrontational approaches that directly

criticize authorities and structures.

‘ ‘ Artivists utilize public spaces such as streets, protests, and social media
platforms tomaximize visibility and impact... , ,

The methodology of artivism focuses on immediate emotional impact and mobilizing
action rather than gradual understanding. Through public performances, protests, or
installations, artivists create work designed to challenge authority and societal normes.
The tone is often confrontational, provocative, and urgent, utilizing bold and provocative

imagery or performance to create memorable and impactful statements.

Essential features of effective artivism include activism-focused intent with immediacy
for tfransformation, public visibility and boldness in presentation, and strategic
messaging designed to amplify voices demanding reform. Artivists excel at using
symbolic power and emotional provocation to spark strong responses such as outrage,

empathy, or hope, ultimately driving people foward action.

The interconnection: From education to action

The relationship between civic education via arts and artivism represents a natural
progression from understanding to action. Civic education through arts may lead to

artivism as parficipants fransform their newfound knowledge into direct advocacy. This

13



progression can manifest through various approaches:

community workshops that culminate in street art campaigns,

art installations in educational settings that evolve into public advocacy campaigns,

performances or exhibifions that simultaneously educate about issues and demand

change by highlighting systemic failures.

Both approaches share common goals in using art as a tool for social engagement,
fostering awareness, critical thinking, and action on societal issues. They aim fo inspire
individuals to take responsibility for their communities and promote positive change
while recognizing creativity as a catalyst for transformation. The educational and
emotional impact of both methods seeks to engage audiences, whether through

teaching civic rights or advocating for specific causes.

Youth participation: Art-based civic engagement and artivism as tools for demo-

cratic involvement

Youth participation in democratic processes represents a fundamental goal, with art-
based civic engagement and artivism serving as powerful fools to facilitate and enhance
this involvement. Rather than viewing youth participation solely within artistic contexts,
we understand it as a broader democratic imperative where creative approaches

become instrumental in engaging young people in civic life.

Both civic education through arts and artivism function as strategic instruments for
fostering youth participation in democratic society. Effective practices prioritize youth-
centered impact by clearly defining goals that address civic issues relevant to young
people, including:

Democracy,

Human rights,

Non-discrimination,

Diversity,

Climate change,

Social justice and so on.



These initiatives demonstrate real-world impact by amplifying youth voices and “C
increasing their participation in civic and activist efforts. Successful youth engagement

requires meaningful involvement as co-creators, ensuring young people have

substantial roles in designing and implementing projects. This approach fosters youth

leadership, encouraging partficipants to take ownership of their ideas and actions while

developing skills for continued civic engagement beyond individual projects.

‘ ‘ Successful youth engagement requires meaningful involvement as
cocreators,ensuring young people have substantial roles in designing and

implementing projects... , ,

Quality youth-centered practices combine education and advocacy, helping young
people understand societal structures while inspiring them to take impactful steps. They
provide clear pathways to advocacy and civic action, linking art projects to tangible
goals such as policy change or community engagement. The artistic creativity
component focuses on youth-friendly, innovative, and emotionally powerful art forms.
Successful practices prioritize projects that combine creative mediums popular with
youth, such as street art, digital media, or music, to capture aftention and imagination.
These approaches ensure the artistic method resonates with young audiences while

maintaining the balance between educational content and activist inspiration.

Examples of artivism in Europe

The practices documented across Europe reveal the transformative power of artivism as
both educational methodology and catalyst for social change. These inifiatives span
diverse contexts: post-Soviet societies rebuilding civic culture, educational institutions
seeking democratic transformation, communities processing displacement and trauma,
and neighborhoods asserting collective ownership of public space. The diversity of
approaches, ranging from subtle intferventions to bold public performances, illustrates
artivism'’s adaptability to different cultural contexts, political climates, and community
needs.

The Collection of Practices in CivicArt, prepared within CivicArt project, presents 22

examples of art-based civic education methods that demonstrate how artistic
techniques can serve as powerful tools for civic engagement and social change.

Organized around four key missions, each practice is systematically documented with
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details about arfistic techniques used, complexity levels, target audiences,
implementation contexts, objectives, and the civic competencies developed through
participation. These practices showcase the transformative potential of combining
creative expression with civic learning, offering educators, youth workers, community
organizers, and culfural institutions practical methodologies for fostering democratic
participation and social awareness. The complete collection can be accessed in the

CivicArt project library at https://civicart.rcfres.org/library/, where practitioners can find

detailed implementation guides and adapt these innovative approaches to their specific

educational and community contexts.

Environmental artivism: Sustainability through creative action

Environmental consciousness emerges as a central theme across multiple practices,
demonstrating how artivism transforms abstract ecological concepts into tangible
community action. The Labor project in Germany exemplifies this approach through its
fransformation of construction frailers into a &quot;Green Classroom&aquoft; where students
investigate earth, water, and air ecosystems. The project’s emphasis on upcycling and
resource management provides practical skills while developing ecological
consciousness. Students learned that &quot;many items can be better and more effective
through repair and repurposing than by buying new ones,&quot; directly challenging

consumption patterns through creative reuse.

The Social Street Art - Sombrero Garbage Bins project in Budapest takes a different
approach, using humor and visual intervention to address urban ecology and social
inclusion simultaneously. By transforming ordinary garbage bins into eye-catching
“sombrero” installations that invite citizens to donate bottles for homeless individuals,
the project creates ecological awareness while fostering solidarity. This practice
illustrates artivism's capacity fo address multiple social issues through single

intferventions, turning environmental consciousness into acts of social care.

Similarly, the Filigree of the Drava project in Croatia demonstrates how environmental
artivism can strengthen regional identity while building ecological awareness. Through

community parficipation in collecting historical photographs and oral histories about the


https://civicart.rcfres.org/library/

Drava River, the project reconnects parficipants with the regionn’s ecological heritage R
before industrialization. The combination of archival research, photo-collages, and

fravelogues creates “ntergenerational dialogue and environmental awareness by

reconnecting participants with the river’s rich ecological and cultural legacy.” This

practice illustrates how environmental artivism can operate through memory work, using

cultural preservation to foster contemporary ecological consciousness.

Human Rights and migration

The human rights dimension of artivism manifests powerfully in practices addressing
migration, displacement, and cultural integration. Thus, the hausRAT project in
Germany demonstrates how artivism can facilitate the complex process of “becoming
domestic” for refugees. Through the creation of personal utility items participants
symbolically create value through art while developing practical skills and aesthetic
languages that bridge cultural differences.The artistic production provides emotional
anchoring and identity affirmation, while the networking component connects
participants to professional opportunities and community resources. The integration of
participants’ existing professional skills with new artistic practices creates dignified

pathways for social infegration.

Tejiendo Vidas: Therapeutic Photography for Peace addresses the psychological dimensions of
displacement through participatory photography with Colombian exiles in Spain. This practice
demonstrates artivism’s therapeutic potential, using visual storytelling to process frauma

while creating community connections. The blending of “old family photos from Colombia
with new images of life in Spain” creates visual narratives that honor history while envisioning
resilient futures. The project’'s emphasis on participant consent and frauma-informed practices

highlights artivism's ethical responsibilities when working with vulnerable populations.

The Dublin Arts and Human Rights Festival represents artivism’s capacity to create sustained
platforms for human rights advocacy. By combining diverse artistic disciplines with human rights
themes, the festival demonstrates how artivism can maintain long-term advocacy efforts while

reaching broad audiences through cultural engagement.
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Solidarity and social healing: Georgia and Ukraine perspectives

Practices from Georgian and Ukrainian contexts reveal artivism’s particular significance in
societies processing historical and current trauma and building democratic institutions. The
Enlightened Unicorn project in Tbilisi, Georgia, uses playful, affirming street art in the form of
stickers to spark small moments of emotional connection and self-reflection in public spaces.
This seemingly simple intervention addresses collective mental health while demonstrating that

"one does not need large resources to engage in civic creativity.”

This focus on improving collective mental health and well-being of the Georgian people
through simple yet meaningful street interventions illustrates artivism’s capacity to address
societal healing through accessible creative acts. By infroducing positivity into civic
consciousness, the practice contributes to democratic culture-building in conflict and post-

conflict contexts where civic engagement may carry significant risks.

The From Heart to Heart project, working with war-affected children from Ukraine, demonstrates
artivism’s role in processing ongoing trauma while maintaining both support and solidarity on
one hand, and cultural identity on the ofther. The integration of Ukrainian cultural heritage,

such as creating Christmas stars, lithographs, and folk toys, provides therapeutic outlets while
preserving cultural fraditions during displacement. The international dimension of the project,
which started as an initiative by Japanese artists and subsequently connected Ukrainian
children with peers in Japan, Poland, the UK, Australia, and Thailand, illustrates artivism'’s

capacity to build solidarity across borders while processing localized tfrauma.

Educational innovation: Transforming institutional structures

Several practices demonstrate artivism’s potential to fransform educational institutions from
within. The Power Vacuum project represents an experimental approach to examining
institutional authority by temporarily removing fraditional school leadership. The project
fransformed the principal’s office into a performance space and introduced alternative
decision-makers - a furtle, three elementary school children, and finally an artificial
intelligence to observe how the school community would respond to disrupted power

structures. This institutional intervention deliberately blurred boundaries between fiction and



ABT

reality, creating uncertainty that revealed "automated reactions to authority” while providing A
students with direct experience of their voices being heard in institutional decision-making. The
project made the normally invisible mechanisms of institutional power visible and initiated a

broad debate about participation and democracy in educational institutions.

The Formwandler project takes a different approach, creating process-oriented dialogue
spaces that transcend conventional academic boundaries. Under the motto “Confrasts,”
students collaborated with artists to interconnect traditionally separate fields of fine arts,
applied arts, and performing arts within regular classes. One component involved fransforming

the school cafeteria through temporary installations inspired by artistic wrapping techniques.

Another intervention repurposed the cafeteria during non-meal fimes by constructing seating
from packaging materials and discarded books. Students created reading platforms and book
columns while forming reading choirs that experimented with various rhythms, tempos, and
vocal styles. These interventions demonstrate how artivism can disrupt everyday school life,

routines and habits through artistic methods while opening new dialogue spaces.

Community building and active citizenship

Neighborhood-level artivism practices demonstrate how creative interventions can strengthen
democratic participation at the grassroots level. The Donauwelle participatory newspaper
project empowers residents fo shape public narratives through collaborative journalism and
creative expression. The project’'s multilingual approach and inclusion of diverse voices,
especially migrants, older residents and children illustrates artivism'’s capacity to amplify

marginalized perspectives while building inclusive communities.

The Wandering Living Rooms project tfransforms public spaces through temporary interventions
that assert collective ownership of urban environments. The practice involves creating
improvised living rooms in neglected public spaces, complete with carpets, furniture, books,
and household objects that participants bring to share. Participants first clean and prepare
neglected areas, then collaboratively arrange domestic furniture and objects to create
welcoming communal spaces. The process develops a sense of ownership for the place

while demonstrating that streets and squares, as public spaces, belong fo everyone. In such

19



a way the project challenged conventional uses of urban space while fostering community

connections.

The Book Party with a Tree project addresses post-pandemic social isolation through
performative reading, civic dialogue and collective care. This practice demonstrates artivism’s
capacity to rebuild social connections while fostering civic engagement through cultural
activity. The emphasis on anyone, regardless of background participating in reading and

discussion illustrates artfivism's democratizing potential.

Inclusive creative spaces

Practices addressing identity and intersectionality reveal artfivism’s capacity to create inclusive
spaces for complex social dialogue. Thus, Artistania NGO creates safe spaces for creative
exploration that bring together individuals from different cultural and social backgrounds

to promote transcultural creativity and mutual learning. The organization’s emphasis on
overcoming processes of exclusion through collaborative art-making demonstrates artivism’s

potential for social integration.

The IDiscover - Masks & Identity project specifically addresses representation and belonging

for first and second-generation immigrants through mask-making and theatrical improvisation.
The project’s questioning of “why expressive masks are typically white” while creating more
representative, inclusive forms of expression illustrates artivism’s capacity to challenge dominant

cultural norms while affirming marginalized identities.

The Theater der kleinen Form project demonstrates artivism's educational potential with
children, using puppetry, movement, storytelling and improvisation to develop communication
skills, emotional intelligence and self-confidence while exploring social challenges like

environmental issues.
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Public engagement Ny

Direct political engagement manifests differently across contexts, from subtle institutional
critique to open resistance. The Linoleum Express mobile printmaking workshops empower
political activists, youth and marginalised groups through accessible art-making that produces
protest art. The project’s combination of artistic skill development with political expression

demonstrates artivism’s capacity to build both creative and civic capabilities simultaneously.

The “Be Human” Memorial Performance in Krakow represents artivism'’s role in maintaining
historical memory and promoting international understanding. The interactive flash mob’s
reading of deportees’ names and invitation for audience participation demonstrates artivism’s

capacity to make abstract historical frauma immediate and personal.

Conclusion: Patterns and principles

These diverse practices reveal several consistent patterns in effective artivism and art-based
civic education. Purpose-driven relevance remains fundamental, with clear, impactful goals
tied to real societal issues that reflect participants’ lived experiences and local contexts.
Participatory and inclusive processes involve diverse communities in creation, ensuring
marginalized voices receive amplification while maintaining accessibility across skill levels

and backgrounds. Action-oriented outcomes provide clear pathways to advocacy and civic
action, linking artistic projects to tangible goals and partnering with activists or organizations to
amplify reach and impact. Sustainability and scalability equip parficipants with skills and tools
for continued civic engagement while designing adaptable frameworks for replication across

diverse communities.

The integration of these elements creates a comprehensive approach that
bridges the gap between artistic expression and civic engagement, providing
pathways for individuals, particularly youth, to move from awareness to

understanding to action.
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Quick Reference Card — Chapter 2: What we
understand by Civic Education through Art and Artivism

Wt

Q Big Question X Practical Steps
How can artistic practices transform civic 1. Start with workshops that combine civic
learning into civic action? themes and artistic methods.
2. Encourage youth to choose an issue
+ Key Ideas that matters to them.
Civic education through arts = 3. Guide them to design a creative

learning about rights, democracy, and action (street art, performance, digital

civic life via creativity. media)

Artivism = urgent, public, and bold use 4. support them in moving from

of art as activism. . .
awareness to public expression.

Link: from awareness (education] — to 5. Debrief and connect experiences to

expression (arts) — fo action (artivism). wider civic engagement pathways.

Youth participation is central: young

people as co-creators, not passive Q Reflection Prompts

What civic issues in my community

Purpose-driven, inclusive, and could be explored through art?
emotionally engaging processes are

learners.

How can | create safe and inclusive

most impactiul. space for youth expression?

Where might young people’s art best
@ Compeiencies Developed (CiViCART reach and influence others?
Model)

Creating and holding space for

expression

Facilitating learning through creative

practice

Supporting young people’'s agency

and voice

Connecting people, ideas, and

confexts

Co-creating impact and reflecting on

practice

*Use this card as a recap & action tool at the end of Chapter 2.*
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General overview

This part of the manual is dedicated to explaining the context in which the project participants
live and work, and where they implement their workshops. That is why we decided to provide a
rather detailed overview of the local realities regarding youth policy, young people, youth work,
and activism in Ukraine and Georgia. We will start with Ukraine and then continue with Georgia.
While you are reading, we invite you to reflect on one question:
Q Think about it...
How does the situation described here connect (or not connect) to your own

experience of youth work or activism?@

Civil society continues to be a fundamental element of Ukrainian and Georgian democracy,
playing a crucial role in the resilience of both nations, especially in response to the ongoing
Russian aggression. Volunteer movements and informal civil society groups, which emerged at
the onset of the war in Ukraine, “often act as the backbone of humanitarian action across the
country” (European Commission, 2023). However, these movements often lack the structure

or clear vision needed to contribute significantly to broader societal resilience, particularly in
fostering youth engagement and resilience. This limitation is especially significant, as many of
these groups struggle to see how they can play an integral role in the long-term rebuilding of

society, including strengthening youth engagement through education.

Citizenship education has become an education policy priority at the EU level (European
Parliament, 2023). However, it is common in many counftries that specific gaps in youth work and
civic education include limited opportunities for sustained engagement in post-training civic
activities, leading to a drop in youth involvement (ColLab, 2023). Similarly, both in Ukraine and
Georgia, fraditional approaches frequently fail to engage youth effectively, lacking long-term
participatory methods and practical, hands-on experiences. Additionally, limited cross-sectoral
collaboration between educational institutions, NGOs, and cultural sectors is an issue that

reduces the richness and diversity of civic education experiences.

At the same time, there is arise in artistic activity centred around civic issues in Europe. A
combination of art and activism (commonly known as “artivism”) often is used to express
opinion, cultivate awareness, and mofivate change in society. Artists, known for their

innovative and often rebellious nature, play a crucial role in reflecting societal concerns
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through their artwork. It is considered as a pathway fo cultivate democratic values and R
meaningful participation among young people, as well as an important measure for post-

conflict reconstruction efforts. Coupled with artistic practices, civic education could offer

a multifaceted approach to address the challenges faced by young people with fewer

opportunities both in Ukraine and Georgia. Visual arts, music, storytelling could serve as

powerful tools for healing and resilience-building, enabling youth to develop a participatory

attitude and sense of belonging within their communities.

Ukraine

Definitions and statistics

In Ukraine, “youth” is defined in law as people aged 14-35. Wartime mobility has reshaped
where young people live and learn. As of July 2025, the Ministry of Social Policy reports
approximately 4.6 million officially registered IDPs inside Ukraine (administrative register). In
parallel, IOM’s survey-based estimate for April 2025 indicates approximately 3.76 million de
facto IDPs and approximately 4.14 million returnees (“Ukraine Displacement Data: IDP Estimates
[IOM DTM] | Humanitarian Dataset | HDX"), reflecting a different methodology focused on
current residence and recent movements. Beyond Ukraine’s borders, around 6.8 million refugees
from Ukraine were recorded globally as of January 2025 (“Ukraine Emergency | UNHCR US”).
Taken together, these figures explain the higher youth presence in cenfral/western regions and
major cities that host IDPs and returnees, and underscore the need to localize outreach and

partnerships in those hubs.

Ukraine is predominantly urban: World Bank data show around 70% of the population lives

in urban areas. Since 2022, displacement patterns and service concentration have tilted
opportunities further foward cities and IDP-hosting centres, widening access gaps for rural
youth, particularly for education, psychosocial support, and extracurricular/arts provision noted

in UNICEF's 2024 Situation Analysis (“Situation Analysis of Children in Ukraine 2024").

‘ ‘ Ukraine is predominantly urban: World Bank data show around 70% of the
population lives in urban areas. , ,
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Since 2022, the everyday realities of young people in Ukraine have been reshaped by war-
driven mobility, interrupted education and work, and new forms of civic engagement. Youth-
led volunteering has become a standing feature of public life. Digital platforms are now the
default space for organising, learning and even mental support. These shifts are guiding youth-
oriented programme design: meet youth where they are (host hubs and online), co-create with

volunteer structures, and build in trauma-informed, psychosocial support.

‘ ‘ Since 2022, the everyday realities of young people in Ukraine have been
reshaped by war-driven mobility, interrupted education and work, and new forms

of civic engagement... ’ ,

Youth policy in Ukraine

Under Ukraine’s “Law on the Basic Principles of Youth Policy”, a primary objective of youth
policy is to foster conditions that encourage youth participation in public, political, socio-
economic and cultural spheres. This also entails promoting the role and significance of youth

involvement in decision-making processes (Bodnar, 2023).

Ukraine’s youth policy is administered by the Ministry of Youth and Sports of Ukraine (hereafter -
MYS), which serves as the central executive body responsible for formulating and implementing
state policy in the sphere of youth development. MYS is the primary coordinator and

publisher of normative acts and guidance for the youth sphere issues orders, regulatfions, and
methodological guidance that govern day-to-day implementation (e.g., rules for establishing
youth centers, standards for youth workers, grant procedures, and program implementation).

These instruments translate national strategies intfo actions and administrative procedures.

Key directions of youth policy in Ukraine are:

1. Civic education and patriotic development. Ukraine places significant emphasis on
national identity formation and patriotic education among young people. This includes
programs designed to strengthen national consciousness, promote Ukrainian cultural

values, and develop civic responsibility.

2. Youth participation and engagement. This policy framework promotes active youth

participation in democratic processes through:
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Youth councils at various administrative levels A
Youth advisory bodies fo government institutions

Civic engagement programs that encourage young people to parficipate in
community development

3. Volunteer activities, which are actively promoted as a means of civic engagement
and social responsibility development. MYS supports volunteer initiatives and creates

frameworks for organized volunteer activities.

4. Educational and professional development, including learning advancement, skill
development, professional tfraining, career guidance, as well as youth worker programs

to build capacity in the youth sector.

Legislative framework

Cross-sectoral and international framework
The broader framework of cross-sectoral and intfernational instruments that guide Ukraine’s
youth policy alignment with global standards provide the legal and policy foundation for

infernational cooperation while ensuring coherence with national priorities.

At the European level, the EU-Ukraine Association Agreement establishes fundamental
parameters for youth policy cooperation, including alignment with EU standards, education
and training cooperation with mutual recognition pathways, participation in mobility schemes
and EU initiatives, and structured policy dialogue mechanisms. This agreement creates the
overarching framework within which programs like Erasmus+ operate, ensuring strategic

coherence between bilateral cooperation and multilateral programming.

Council of Europe instruments provide normative foundations for youth participation and rights
recognifion, particularly through the European Charter on the Parficipation of Young People
in Local and Regional Life, which establishes standards for meaningful youth engagement in
decision-making processes. The Revised European Social Charter and the Lisbon Recognition
Convention further support mobility and qualification recognition that enable young people’s

cross-border participation and learning mobility.
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Global frameworks anchor Ukraine's youth policies within universal human rights and
development commitments. The UN Convention on the Rights of the Child provides
foundational principles of partficipation, protection, and provision that inform youth policy
approaches. The 2030 Agenda and Sustainable Development Goals create accountability
frameworks through SDG 4 (Quality Education), SDG 8 (Decent Work and Economic Growth),
and SDG 16 (Peace, Justice and Strong Institutions), while UNESCO recommendations guide

approaches to education, non-formal learning, and cultural participation.

Regional and bilateral cooperation mechanisms include Eastern Partnership youth programs,
Black Sea regional inifiatives, Nordic-Baltic-Ukrainian cooperation formats, and bilateral

agreements that enable exchanges, joint projects, and mutual recognition.

Domestic legislation

Ukraine's youth policy is regulated by a layered normative-legal framework designed to
coordinate central and local authorities, civil society, and educational and cultural institfutions
that work with young people. It includes laws, resolutions of the Cabinet of Ministers,

Presidential decrees, ministerial orders, and implementing regulations relevant to youth policy.

Law “On the Basic Principles of Youth Policy” (No. 1414-1X, 27 Apr 2021) is the core law
enacted by the Parliament of Ukraine fo provide the legal basis for youth rights, parficipation,
social protection, and education. It sets principles for state youth policy, define target groups
and state responsibilities, and create the legal space for youth organizations and public

participation.

Additional laws that complement youth policy are the following:

Law on Public Associations - determines the formation, activity and status of youth and
children’s public associations, regulates, inter alia, registration and governing rules for

youth organizations and NGOs;

Law on Volunteering - establishes the legal framework for volunteer activity, defining
the status of volunteers and organizations, etc. In May 2025, the Law was enacted

to integrate and develop volunteering within the education system, recognizing
experience for university admission and making educational institutions responsible for

supporting volunteerism;

Law on Education and several other laws regulate specific levels and aspects of the

28



ABT

Ukrainian education system: Law on Early Childhood Education (2001), Law on Complefeqv
General Secondary Education (2020), Law on Vocational Education (1998), Law on Out-
of-School Education (2000), and Law on Higher Education (2014). They all ensure access

to quality education and lifelong learning;

Labour regulations - protecting young workers’ rights and promoting youth employment

National Youth Strategy to 2030, approved by Presidential Decree No. 94/2021 sets strategic
goals to expand meaningful youth participation and civic engagement through youth councils
and consultations. It is also aimed on enhancing access to quality formal and non-formal
education while strengthening digital and civic competencies; promotfing employment,
vocational training, entrepreneurship and economic inclusion; ensuring physical and mental
health services, resilience and prevention programs; removing barriers to social inclusion

for rural youth, internally displaced persons, minorities and people with disabilities; building
youth infrastructure and local capacity through youth centers, cultural and sports facilities

and empowered local authorities; and fostering civic-patriotic identity, cultural participation
and infernational mobility to infegrate Ukrainian youth into wider European and global

communities.

Declared core principle of the Strategy are the following:

Youth-centred approach and meaningful participation of young people in policy

design and implementation;

Cross-sectoral coordination among ministries (education, culture, health, labour, social

protection, etc.);
Evidence-based policy with monitoring, indicators and periodic review;
Decentralization and adapting national priorities to local contexts;

Alignment with European/international standards and cooperation frameworks.
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Youth policy implementation mechanisms

Implementafion mechanisms include multi-year state and sectoral programs supported by

dedicated budget allocations.

The primary implementation tool is the State Targeted Social Program “Youth of Ukraine”, which

provides a comprehensive framework for youth development initiatives across the country.
The Programme operationalises the National Youth Strategy by franslating strategic goals
info concrete measures, financing and fimelines. The Cabinet of Ministers’ Resolution No. 579
(current edition updated May 2024) specifies annual budget lines, responsible implementing
agencies and performance indicators for actions across education, employment, health,

inclusion and youth infrastructure. Key programme components include:

accelerated Youth Centers Development - establishing, renovating and maintaining

youth facilities nationwide to serve as hubs for learning and civic life;

leadership development programs to build capacity among young leaders and youth

organizations;

skills development initiatives offering professional, vocational and soft-skills training to

improve employability and entrepreneurship; and

civic education programs that promote democratic values, civic responsibility and

meaningful parficipation in public life.

The Program establishes reporting cycles and evaluation checkpoints to ensure
evidence-based adjustments and local adaptation through regional administrations and
municipal authorities, leverages co-funding and technical partnerships with international
donors, NGOs and the private sector to expand impact, and a successor concept for 2026-2030
is currently under public consultation (2025) to align the next Programme with evolving needs

and European standards (see CMU Resolution No. 579 and official ministry portals).

Ukraine Recovery Plan

The Ukraine Recovery Plan recognises young people's central role as volunteers, civic actors,
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and future workforce. The plan sets short-, mid- and long-term actions within staged recovery, .
with youth activities spanning emergency mobilization, consolidation, and transformation
stages. Strategic goals of the Ukraine Recovery Plan (“Youth and Sports” working group)

include:

I Goal 1. Participation of young people, women and men (different categories)
in public life fo hasten the victory day, rebuild Ukraine and ensure European
integration (including through the activities of the Ukrainian Youth Foundation,
All-Ukrainian Youth Centre, civil society institutions, youth centres and spaces,

youth councils and volunteering).

I Goal 2. The development of a physically active and healthy nation is a priority

of the stafe’s humanitarian policy.

I Goal 3. Recovery and development of reserve sports and high-achievement

sports, including the priority of Olympic sporfts.
I Goal 4. Restoration and development of sports infrastructure.
M Goal 5. Increase in the level of Ukrainian national and civic identity up to 85%.

Key youth-related elements in the recovery plan include two national flagship projects

targeting youth, namely:

Ukrainian Youth Fund (UYF), dealing with grant-making, youth entrepreneurship and
employment support, capacity building, and digital mechanisms fo engage and refurn

young people to Ukraine; and

“United Ukraine” - an initiative on non-formal civic and paftriotic education,
strengthening national identity, civil-defense training, and programmes to involve

displaced youth and returnees.

Besides, to achieve meaningful participation, the plan foresees the institutionalisation of
youth representation across recovery governance. It declares guaranteed youth seats with
defined mandates and consultative budgetary roles on municipal and sectoral reconstruction

committees, formalises youth councils in line with European standards, and establishes
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fransparent feedback loops through digital platforms and local hubs. These provisions are
framed as practical checks against tokenistic engagement by connecting youth input to
decision-making, funding and moniforing processes.

The plan gives particular weight to youth hulbs as focal points for local action: multipurpose
spaces are to combine civic education, volunteer coordination, career guidance and
psychosocial support under one roof. Co-management arrangements with youth-led
organisations are promoted so programming remains relevant and accessible, including for
displaced, rural, disabled and minority young people. Volunteering is explicitly positioned not
only as civic contribution but also as an accredited route into apprenticeships and jobs linked to

reconstruction, helping fo furn volunteer experience into recognised, marketable qualifications.

In addition, the document stresses inclusion, psychosocial recovery and digital equity as cross-
cutting priorities that must accompany all youth measures. It provides for multi-year financing
for the Ukrainian Youth Fund and the hub network and for capacity-building of youth workers

and municipal staff to keep participation sustainable beyond short donor cycles.

Human Resources Development

A special Youth Worker Program has been established to ensure qualified personnel for youth
work across the country, recognizing the importance of professional capacity in the youth
sector. The Program operates through a structured partnership led by the Ministry of Youth and
Sports of Ukraine in collaboration with Council of Europe, UNDP in Ukraine and the All-Ukrainian
Youth Center. Around this core, the program has developed an ecosystem that includes an
annual Youth Work Forum, a national Best Practices competition, an open-access library

of methodological materials, and a nationwide trainer network. Together, these institutions
provide governance, quality assurance, peer learning, and sustained capacity building for the

youth work sector at both national and local levels.

Core training components include a foundational training that introduces:
the principles and ethics of youth work,
youth partficipation,
project-based methods,

safeguarding,
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The specialized modules offer deeper learning in areas such as tfrauma-informed youth work, O
public administration tools for the youth sector, online youth work, and volunteer management,
among other themes. A dedicated training-of-trainers track prepares and accredits facilitators

to deliver both basic and specialized modules, ensuring program scalability and consistency.

Delivery formats include in-person, blended, and fully online courses, using interactive
methodologies, group work, and mentored practice to translate knowledge into applied skills.

In response to the full-scale war, the program has adapted delivery by expanding blended and
online formats and launching updated modules on trauma-informed youth work and practical

tools for public administration under crisis conditions.

Civic engagement and youth in Ukraine during the war

Since 2022, the everyday realities of young people in Ukraine have been reshaped by war-
driven mobility, interrupted education and work, and new forms of civic engagement. Internal
displacement remains dynamic, with cyclical movements as people relocate for safety,

services, study and work, and then test returns when conditions allow.

Prior to the full-scale invasion, Ukraine had developed a robust network of over 300 youth
centers and spaces serving young people across the country. As of July 4, 2022, 121 youth
centers remained operational, though they had significantly tfransformed their work to respond
to wartime needs. These centers now function as humanitarian hubs, shelters for internally
displaced persons (IDPs), volunteer coordination points, and assistance centers for vulnerable

populations.

The physical infrastructure of youth work has been severely impacted, with 30 youth centers
and spaces damaged or completely destroyed, and 60 facilities under occupation (data as
of July 4, 2022, Ministry of Youth and Sport of Ukraine, 2024). The human resources of the youth
sector have been equally disrupted. Surveys indicate that 68% of youth workers were forced
to relocate from their home regions, creating a diaspora of skilled professionals who previously
provided direct services to young people. When asked about their ability to continue their

youth work:
37.6 % of respondents reported they could sftill perform their youth work duties

51 % indicated they could only partially continue their work
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10.8 % stated they had no capacity to continue their professional activities

The broader youth policy ecosystem has also been fractured, with numerous civil society
organizations, youth councils, youth centers, youth workers, and other stakeholders losing
their ability to operate consistently and effectively. Many have been displaced from their
communities, forcing them to either suspend their activities entirely or fundamentally redesign

their approaches to youth engagement and support during wartime.

Nevertheless, as of December 2024, 613 youth councils have been established in the country,
including 577 at the local level (including 196 rural, 159 community, and 222 urban youth
councils), 3 on the district level and 23 at the regional level and the city of Kyiv. The total
number of members of Ukraine’s youth councils at various levels amounts fo 9,687 young people

(Ministry of Youth and Sport of Ukraine, 2024).

Despite these challenges, the youth sector has demonstrated remarkable resilience, with many
centers pivofing to address immediate humanitarian needs while still maintaining some youth-
focused programming adapted to the wartime context. ((Ministry of Youth and Sport of Ukraine,

2022).

The European Commission’s report highlights the increasing civic engagement of Ukrainian
youth, with participation in societal rebuilding efforts rising from 6% to 37% during the war. This
demonstrates a growing potential for youth involvement in both civic and political spheres,
reinforcing the case for enhancing civic education in the country. There is a clear recognition
of the importance of infegrating comprehensive civic education into Ukraine’s national
recovery efforts (European Commission, 2023). While 72% of young people in Ukraine expressed
a willingness to conftribute to community recovery, only 1% were actively involved. Barriers fo
participation include insufficient representation in governmental bodies, a lack of accessible
fools for civic participation, and bureaucratic obstacles. These findings reveal a disconnect
between the youth's desire to contribute and their actual involvement, highlighting the need
for more structured and accessible channels for youth engagement in post-war reconstruction

(UNDP, 2023).

‘ ‘ ...the increasing civic engagement of Ukrainian youth, with participation
in societal rebuilding efforts rising from 6% to 37% during the war... , ,
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Furthermore, the full-scale invasion of Ukraine has spurred significant youth engagement O
in volunteering and community-driven activities. Youth volunteerism and community self-
organisation spiked in 2022 and confinues at elevated levels, creating natural entry points for
co-created, arts-based civic projects (from mutual-aid logistics to neighbourhood cultural
actions). UNDP's youth studies show sustained participation in volunteering/donations and
petitioning since 2022, alongside rising interest in local recovery processes. Approximately
30% of young people participated in volunteer work for the first fime, compared to only 6%

in 2021. The moftivation for volunteering was primarily driven by a personal desire to help
(43%), with family and friends also playing a key role in encouraging participation (27%).

This shift underscores the resilience of Ukrainian youth, who are increasingly taking on civic
responsibilifies. This increased engagement is essential for rebuilding communities and

reinforcing democratic values through active participation in recovery efforts (UNDP, 2023).

Youth participation in formal political processes remains low, with 70% of respondents not
involved in any civil society activities in the past year. Despite increased volunteering, youth
political and civic engagement faces significant challenges, such as a lack of influence

in decision-making and limited opportunities for meaningful partficipation. To boost youth
involvement, the report suggests creating youth-driven projects, providing financial support for
these initiatives, and promoting youth participation in both local and national decision-making

processes (UNDP, 2023).

At the same time, young people organise and voice priorities through national and NGO
digital channels. U-Report Ukraine runs frequent polls that feed into programme and policy
conversations, while the government’s Diia platform has scaled e-services to tens of millions,
enabling rapid sign-ups, nofifications and feedback loops for youth programming. Leverage

both for recruitment, pulse checks and iterative design.

Stakeholder Mapping and Community Engagement

Official structures
Ministry of Youth and Sports of Ukraine (MYS) is the central executive body responsible for
developing and implementing state policy on youth development. The MYS coordinates

sectoral initiatives and issues normative acts, orders and methodological guidance that govern
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practical implementation: rules for establishing youth centres, standards for youth workers, grant

procedures and program implementation mechanisms.

To guarantee participation, there are established youth consultative bodies (youth councils) at

two levels:

1. Nationally, the National Youth Council under the Cabinet of Ministers (chaired by the
Prime Minister) develops coordinated positions on youth policy and supporfs cross-
government cooperation. Its membership includes representatives of youth and
children’s NGOs (selected competitively), student self-government, youth councils and

public authorities

2. Locally, youth councils may be set up under regional and municipal authorities to help
set priorities, monitor implementation and channel feedback from young people to

decision-makers.

The youth work infrastructure comprises a three-tier system of youth centres: the All-Ukrainian
Youth Center, regional youth centres and local youth centres, complemented by flexible youth
spaces (premises used for youth work). Regional centres provide general coordination and
more equal access, while local centres and spaces deliver services: civic and non-formal
education, volunteering and meaningful leisure, including support to youth and children’s
associations. Quality criteria and a national mark of quality for centres are approved by the

central authority.

Professional youth work community

The Association of Youth Workers of Ukraine (AMPU) is a professional network that bridges

formal institutions and grassroots practice. It serves as the primary professional body,
coordinating sector-wide initiatives and advocating for the recognition of youth work as a
distinct profession. AMPU operates through networks of local practitioners who collaborate on
territorial and thematic bases.

AMPU’s core functions include consultation and mentoring support for communities and
organizations facing challenges in youth policy implementation or youth work practice,
providing guidance for non-functioning youth councils, advice for individuals beginning
careers in youth work, and expert consultation on developing youth programs within local
communities or NGOs. Additionally, AMPU offers trainer and facilitator services through its

network of experienced practitioners who can deliver customized training programs or
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organize comprehensive “turnkey” events, with services ranging from pro-bono support for O
grassroots initiatives to fee-based professional services depending on the scope and complexity

of requirements.

‘ ‘ AMPU'’s core functions include consultation and mentoring support for
communities and organizations facing challenges in youth policy implementation
or youth work practice... , ,

Civil society organizations

Youth NGOs are the most diverse and dynamic stakeholder category, ranging from large
national organizations with multiple programmatic focuses to specialized local initiatives
addressing specific community needs. These organizations operate across various thematic
areas including civic education, environmental activism, cultural preservation, social

entrepreneurship, human rights advocacy etc.

Key characteristics of the youth NGO landscape include:

National youth organizations that implement large-scale programs, conduct advocacy

campaigns, and serve as umbrella structures for local affiliates

Thematic networks focusing on specific issues such as gender equality, environmental

protection, or digital rights

Local youth initiatives that address community-specific challenges and provide direct

services to young people

Student organizations within educational institutions that combine academic interests

with broader social engagement

Educational institutions as stakeholders

Universities, colleges, and secondary schools serve as both venues for youth participation

and stakeholder entities with their own institutional interests. Student self-government bodies
within educational institutions provide structured opportunities for democratic participation,
budget allocation decisions, and institutional policy influence when they operate as genuine
parficipatory mechanisms rather than formal structures. The effectiveness of these bodies varies
significantly across institutions, with some functioning as meaningful platforms for student voice

while others remain largely ceremonial.
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Recognizing this challenge, numerous civil society organizations and youth initiatives actively
work to strengthen authentic participation within educational settings, providing training,
advocacy, and support to help transform formal structures into genuine participatory
mechanisms. These efforts focus on building capacity among student leaders, advocating for
meaningful decision-making powers, and creating accountability mechanisms that ensure

student voices are heard and acted upon.

International and donor organizations

International development agencies, bilateral donors, and multfilateral organizations
significantly influence the youth participation landscape through funding mechanismes,
technical assistance, and policy dialogue. The European Union, through various programs
including Erasmus+ and the European Solidarity Corps, provides both direct opportunities for

youth engagement and funding for local initiatives.

Erasmus+ offers Ukrainian youth extensive opportunities for educational mobility, youth
exchanges, and capacity building through its Youth strand. The program supports non-formal
learning activities, strategic partnerships between organizations, and capacity building
projects that strengthen youth work quality and recognition. Through Key Action 1 (mobility
projects), young people can participate in youth exchanges and volunteering activities,
while Key Action 2 enables organizations to develop innovative practices and strengthen

international cooperation.

The European Solidarity Corps creates pathways for young people to engage in solidarity
activities through volunteering projects, tfraineeships, and solidarity projects within Ukraine and
across Europe. These programs not only provide direct participation opportunities but also build
organizational capacity among Ukrainian youth NGOs and youth centers through partnership

mechanisms and project co-funding requirements.

The Council of Europe plays a crucial role through initiatives like the “Youth for Democracy in
Ukraine: Phase II" project, which aligns with both the Council of Europe’s youth sector strategy
2030 and Ukraine’s national policy reforms, including the National Strategy of State Youth Policy
2030. This project focuses on implementing European standards for youth policy through three
key components: developing parficipatory and gender-sensitive youth policy approaches,

advancing youth work recognition and quality standards, and promoting social cohesion
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and inclusion. The initiative engages various stakeholders in implementing Council of Europe A

recommendations on access to social rights, youth rights, and youth work standards.

UNICEF Ukraine conftributes through innovative programs like UPSHIFT, a global social innovation
initiative implemented locally through partnerships with organizations such as the Kharkiv
Professional Development Foundation. This program empowers teenagers and young people
to develop and implement solutions to community challenges using human-centered design
methodologies. Participants receive mentoring support to conduct research, understand target
audiences, and test their innovative ideas, with successful teams gaining access to funding for
project implementation. The program combines skills development, mentoring, and financial

support to build youth resilience while generating community-level solutions.

Community-level and private sector stakeholders

Ukraine's decentralization reforms have fundamentally transformed the landscape of
community-level stakeholders, creating new opportunities and responsibilities for youth
participation at the local level. United territorial communities (UTCs) now serve as the primary
administrative units for local governance, combining previously separate villages, fowns, and
cities info larger, more capable entities with expanded budgets, administrative capacity, and

decision-making authority.

Local councils and mayors within UTCs have gained significant autonomy over budget
allocation, service delivery, and community development planning, making them key
stakeholders in youth policy implementation. These authorities control substantial resources that
can be directed toward youth programming, infrastructure development, and participatory
initiatives. The success of youth participation often depends on the political will and

understanding of local elected officials regarding the value of youth engagement.

Community development coordinators and social workers employed by UTCs represent a

new category of professional stakeholders who bridge formal administrative structures with
grassroots community needs. These professionals often serve as entry points for youth initiatives,
helping navigate bureaucratic processes and connecting young people with available

resources and opportunities.

Local cultural institutions - including community centers, libraries, museums, and cultural houses

- have gained increased importance as UTCs assume responsibility for cultural programming
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and community engagement. They provide physical spaces for youth activities and often serve

as neutral venues for intergenerational dialogue and civic education inifiatives.

Village and neighborhood councils within larger UTCs maintain important roles in hyperlocal
decision-making, particularly in rural areas where they serve as the most accessible level
of democratic participation for young people. These smaller units often provide the first

opportunities for youth to engage in formal political processes and community planning.

Local business communities and employers have become more significant stakeholders as
decentralization has emphasized local economic development. Youth entrepreneurship
programs, infernship opportunities, and skills development initiatives increasingly depend
on partnerships with local enterprises that understand community economic needs and

opportunities.

Local business communities and employers, corporate social responsibility initiatives, youth-
focused businesses, and social enterprises have become more significant stakeholders that
bridge economic development with social impact. Youth entrepreneurship programs, internship
opportunities, and skills development initiatives increasingly depend on partnerships with local

enterprises that understand community economic needs and opportunities.

The decentralization process has also empowered civil society organizations and informal
community groups by creating more direct pathways to influence local policy and access
funding. Youth-led initiatives now have clearer mechanisms to engage with decision-makers

and compete for community development resources alongside other local priorities.

Georgia

Definitions and Statistics

The Law of Georgia on Youth Policy (2019) defines youth as individuals aged 14-29. This cohort
accounts for roughly a quarter of the population. The distribution is highly uneven: the majority
of opportunities (tertiary education, creative industries, civil society jobs, internships) clusterin

Toilisi and a few large cities (Batumi, Kutaisi, Rustavi), while mountainous and border regions
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experience persistent youth out-migration. The demographic dynamics are shaped by o
declining fertility, internal migration toward urban centers, and significant outward mobility of

young people seeking study and work opportunities abroad (EU, Turkey, and beyond).

Youth demographics and opportunities vary markedly across Georgia’s regions. According

to UNFPA's Youth Index (2021), Thilisi alone accounts for around 33.2% of the country’s youth
population, while Adjara and Kvemo Kartli each account for about 10-12.5%. At the other
extreme, Racha-Lechkhumi and Kvemo Svaneti together host only around 0.5% of Georgia’s
youth. This uneven distribution reflects both demographic decline in some mountainous regions

and the persistent pull of Toilisi and other urban centers.

Education outcomes also differ strongly by region. Secondary school completion rates in Thilisi
average around 76%, but in Kakheti they are as low as 42%, highlighting systemic disadvantages
in rural and agricultural areas. Access to higher education and vocational training is similarly
unequal: while Tbilisi, Batumi, and Kutaisi offer a dense network of universities and vocational
colleges, remote regions rely mainly on smaller institutions with limited capacity and fewer

program choices.

Employment patterns reflect these structural divides. Youth unemployment is most acute in rural
and mountainous areas where labour markets are thin and transport infrastructure is weak.
NEET (Not in Education, Employment, or Training) rates are particularly elevated in regions

such as Kakheti, Guria, and Shida Karftli, where agriculture dominates and few alternative
opportunities exist. In contrast, Tbilisi and Adjara benefit from more diversified economies with
opportunities in services, IT, and tourism, though even here youth unemployment remains high

relative to national averages.

‘ ‘ Regional youth programs respond unevenly to these realities. Municipal
youth centers and youth councils function actively in Tbilisi, Adjara, and Imereti,
but are less resourced in smaller regions. , ,

Donor-supported pilots—such as youth innovation labs in Kakheti, Shida Kartli, Guria, and
Racha-Lechkhumi—demonstrate that targeted investment can yield strong results in
enfrepreneurship and civic engagement. Similarly, vocational colleges in regions like Kvemo
Kartli and Adjara have begun linking skills training with local economic needs (agriculture,

fourism, logistics). Expanding such initiatives across other regions could help bridge gaps
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between education and labour market outcomes.

Gender gaps in employment and entrepreneurship are pronounced, driven by care
burdens, safety/transport barriers, and sectoral segregation. Gender-sensitive programming
(childcare during training, safe transport stipends, mentoring by women leaders, addressing

gender-based violence) increases participation and completion.

Barriers for Rural youth and NEETs include low information density (fewer networks), weak
fransport, and limited role models. Outreach-first approaches (mobile youth work + guided

referrals) and subsidized pathways into VET/apprenticeships are effective.

Georgian language proficiency can constrain transitions into higher education and
public-sector jobs. Bilingual peer mentoring, preparatory courses, and localized opportunities

(e.g., community media, intercultural projects) improve inclusion.

Accessibility of venues, digital content, and transport is uneven. Universal design, personal
assistance budgets, and partnerships with disability organizations are prerequisites. Youth

centers that embed assistive tfech and inclusive sports/arts have higher participation.

Over the last decade, access to upper-secondary education has expanded, and
higher-education enrollment has increased. Yet persistent gaps remain in foundational and
fransversal competencies (communication, teamwork, problem-solving, digital literacy) that
employers value most. Learning outcomes vary by region; rural schools often struggle with
teacher shortages, digital connectivity, and extracurricular provision. The consequence is a
pronounced “skills mismatch” at entry to the labor market, where employers report difficulty
finding job-ready youth, and youth report difficulty finding jobs that recognize or build on their

competencies.

Youth unemployment typically exceeds the national average by a large margin and remains
stubbornly high for young women and rural youth. Informal and seasonal work is widespread;
many young people piece together income from irregular employment, self-employment in
agriculture or services, and family businesses. NEET (Not in Education, Employment, or Training)
rates are elevated in several regions and are strongly associated with fransport barriers, low
access to guidance and information, and limited availability of quality non-formal learning.

Entrepreneurship is increasingly attractive to youth but constrained by access to seed capital,
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mentorship, and markets. 7

Formal participation—membership in youth NGOs, youth councils, or student unions—remains
modest. However, willingness to engage is high when entry points are accessible, relevant,
and time-bounded (short volunteering placements, local environmental actions, campus
campaigns). Digital platforms have become default spaces for expression, organizing, and
peer-to-peer learning. These shifts are most visible among urban students but increasingly

diffuse to regional centers through hybrid online/offline activities.

‘ ‘ According to recent labour market reports, around 27-30% of young
people aged 15-29 in Georgia fall into the NEET (Not in Education, Employment,

or Training) category. , ’

The highest NEET rates are observed among rural youth, young women, and ethnic minorities.
Reasons for this include lack of career guidance, mismatch between education and labour
market needs, transport barriers in remote regions, and limited availability of quality vocational
and apprenticeship opportunities. Social norms, early marriage in some communities, and
discouragement due to previous unsuccessful job searches further contribute to persistent

NEET levels. Vocational colleges (VET) play a particularly important role in Georgia's youth
landscape. There are over 100 VET institutions across the country, offering courses in agriculture,
fourism, IT, and services. Youth work initiatives are increasingly integrated info VET curricula, with
extracurricular civic education, entrepreneurship clubs, and volunteering schemes. Despite

this progress, VET enrolment is still relatively low compared to higher education, and many
young people perceive vocational education as a less prestigious option. Strengthening the link

between VET, local employers, and municipal youth programs is therefore a national priority.

Youth Policy in Georgia: Institutions, Strategy, and Trajectory

Institutional architecture. Youth policy is coordinated by the Ministry of Culture, Sport and Youth.
Implementation is led by the Youth Agency (established in 2019 as a Legal Entity of Public Law),
which manages programs, issues methodological guidance, and pilots new service models
(e.g., mobile youth work). Municipalities are crucial co-implementers: they plan and fund local

youth activities, operate youth centers, and host consultative platforms.
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Strategic documents. The 2014 National Youth Policy Document and the ensuing Youth Strategy
(updated to align with 2025 horizons) articulate priorities around parficipation, education
(formal and non-formal), employment and entrepreneurship, health, inclusion, and culture/
sport. A cross-cutting emphasis is placed on aligning with European standards (EU Youth
Strategy; Council of Europe’s Youth Sector Strategy 2030) and on evidence-informed policy with

measurable targets.

Policy evolution and lessons. Three interlinked trends define the frajectory since 2018: (1)
decentralization of youth services, with municipalities taking on larger roles; (2) recognition

and gradual professionalization of youth work as a distinct field with codified competencies;
and (3) stronger linkages between youth policy and labour-market policies (career guidance,
entrepreneurship support, apprenticeships). The COVID-19 shock and subsequent political
polarization catalyzed expansions in online youth work and digital participation tools. A key
lesson is that participation without follow-through undermines trust; thus, policy now increasingly
builds feedback loops (e.g., youth councils with budget consultations, fransparent follow-up on

youth proposals).

Legislative and Normative Framework

Through the EU Association Agreement, Georgia has committed to aligning youth policy with
European standards. Participation in Erasmus+ and the European Solidarity Corps provides
youth with mobility opportunities, while Council of Europe instruments guide standards on
participation and youth rights. Georgia is gradually adapting these frameworks, with progress

depending on institutional capacity and resources.

‘ ‘ Georgia’s youth policy is anchored in the National Youth Policy
Concept 2020-2030, which prioritizes youth participation, education,
employment, health, and overall well-being. Its central aim is to foster an
environment where young people are engaged, empowered, and have equal

access to opportunities. , ,

The Concept was designed in response to gaps identified in earlier youth policy frameworks

and seeks to improve coordination between national institutions and municipal governments.
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Key legislative developments reinforce this framework, most notably the Code on the Rights of o
the Child (2019). alongside ongoing reforms that embed youth policy responsibilities within the
Ministry of Education, Science and Youth. Together, these instruments align Georgia's youth

agenda with infernational standards, particularly the UN Convention on the Rights of the Child.

Core Priorities of the National Youth Policy Concept 2020-2030:

Participation - Expanding opportfunities for youth to contribute actively to social, cultural,

economic, and political life.

Development and Realization of Potential - Guaranteeing access to quality education,

meaningful employment, and professional growth pathways.

Health and Well-Being - Promoting healthy lifestyles and improving access to youth-

friendly health services.

Economic Empowerment - Enhancing opportunities for entrepreneurship, innovation,

and sustainable livelihoods.

Improved Policy Management - Strengthening coordination, monitoring, and

effectiveness of youth policy across national and municipal levels.

Institutional and Legislative Framework

Code on the Rights of the Child (2019): A comprehensive law safeguarding the best interests
of children and youth. It provides clear guidance for state agencies, local authorities, and
civil society organizations, ensuring compliance with Georgia's obligations under the UN

Convention on the Rights of the Child.

Institutional Division of Roles: Municipal governments hold primary responsibility for planning
and implementing youth strategies at the local level, while the Ministry of EQucation, Science

and Youth sets national priorities and provides oversight.

Implementation and Progress
Municipal-Level Initiatives: Local governments are developing failored youth strategies and
services that respond to community-specific needs, thereby operationalizing national policy

goals at the grassroots level.

Practical Experience Opportunities: Since 2024, the Georgian public service has expanded

45



its paid internship programs, enabling stfudents and recent graduates to gain valuable work

experience and improve employability.

Capacity Building: Ongoing programs aim to strengthen the skills and capacities of youth
workers and organizations, ensuring professionalization of youth work at both the regional and

national scales.

Implementation Mechanisms: Programs, Services, and Monitoring

Implementation of youth policy in Georgia rests on a combination of national programs
coordinated by the Youth Agency, local initiatives implemented by municipalities, and donor-
supported projects that pilot new approaches. The Ministry of Culture, Sport and Youth of
Georgia oversees the system and ensures cross-sectoral coordination, though the level of

integration with education, labour, and health policy remains a work in progress.

National programs. The Youth Agency manages annual grant schemes for youth NGOs and
informal groups, focusing on civic participation, entrepreneurship, environmental action, and
culture. Youth councils are supported at municipal levels, creating advisory structures where
young people can provide feedback on local budgets and programs. Youth centers act as
hubs for non-formal education and volunteering, while mobile youth work teams provide
outfreach in rural and disadvantaged areas. These mechanisms are complemented by Ministry-
supported programs on sports, culture, and volunteering, ensuring youth policy is mainstreamed

into broader national strategies.

Mobile youth work. Mobile youth workers deliver services in areas where permanent
infrastructure is lacking, offering career guidance, basic skills fraining, and psychosocial
support. These pilots, implemented with donor support, are recognized by the Ministry as a
priority model for scaling. Discussions are ongoing about how fo secure sustainable state
financing and integrate mobile youth work into long-term national frameworks. Mobile youth
workers also coordinate closely with vocational colleges and schools, ensuring referrals into
fraining and apprenticeships. This integration helps reduce NEET rates by providing practical,

hands-on pathways for young people who are disengaged from formal education.

Youth centers and digital spaces. More than 50 youth centers are operational across the
counftry, though unevenly distributed. Centers serve as laboratories for non-formal education,

arts and culture, hackathons, and social innovation sprints. Increasingly, digital platforms
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complement these spaces by offering online fraining courses, resource libraries, and feedback &
tools. Municipalities are encouraged o publish annual youth reports, fracking participation and

outcomes.

Innovation Labs and entrepreneurship. In several regions, Youth Innovation Labs have been
piloted to connect young people with entrepreneurial learning, mentorship, and micro-seed
grants. These labs are most effective when embedded in regional economic ecosystems—
for example, tourism and agri-processing in Kakheti, or creative industries in Adjara.
Entrepreneurship competitions and startup incubators are often run jointly by youth centers,
local chambers of commerce, and international donors, creating bridges between young

innovators and employers.

Monitoring and evaluation. A stronger monitoring culture has emerged, with municipalities

and the Youth Agency adopting outcome indicators such as the number of young people
progressing from participation in youth activities to employment, education, or civic leadership.
While still developing, this system represents a step towards evidence-informed policy.
International partners support this by funding research, pilot evaluations, and youth sector

capacity-building in data collection.

National programs. The Youth Agency currently implements annual grant schemes for youth
NGOs and informal groups, supports participation infrastructures such as youth councils, and
invests in youth centers, mobile youth work, and youth worker training. The Ministry of Culture,
Sport and Youth provides overall coordination and has expressed its commitment to linking
youth programs with other national priorities, including vocational education and employment.
Many initiatives are in pilot phases, with gradual expansion depending on funding and local

government engagement.

Human Resources and the Professionalization of Youth Work

The professionalization of youth work in Georgia is a relatively new but growing field.
Traditionally, youth work had been carried out informally by NGO staff or volunteers, often
without formal recognition or standardized training. Since the establishment of the Youth

Agency and the Association of Youth Workers of Georgia, momentum has built for creating a

47



professional identity, training pathways, and eventually recognition of youth work as a career

opftion.

Competency frameworks. The Youth Agency, with input from practitioners and the Association
of Youth Workers, has piloted draft competency frameworks to define the skills, knowledge,

and values expected from youth workers. These cover outreach and engagement, facilitation
of non-formal education, safeguarding, inclusion, and coaching. While these frameworks
remain in development, they represent an important step towards standardizing practice across

municipalities and NGOs.

Training architecture. Training of youth workers currently occurs through donor-supported
projects, Ministry-organized short courses, and peer-learning initiatives. The fraining system
follows a laddered approach: (1) infroductory modules for new youth workers, (2) specialized
modules on topics such as digital youth work, environmental education, and tfrauma-informed
practice, and (3) training-of-trainers courses to expand the pool of facilitators nationwide. Youth
worker forums and practice-sharing events help to build networks and disseminate innovative

approaches.

Certification and recognition. Policy discussions are ongoing about developing a national
certification system for youth workers. While no formal state certification exists yet, pilots have
infroduced voluntary recognition tools such as digital badges and certificates of completion.
The Ministry of Culture, Sport and Youth has expressed interest in aligning any future certification
scheme with existing professional standards (feachers, social workers), to ensure parity of
esteem. Progress depends on funding, stakeholder consensus, and integration with the public

service registry.

Challenges and next steps. Key challenges remain: sustainable financing for youth worker posts,
particularly in rural municipalities; professional supervision and well-being support for youth
workers dealing with high-stress environments; and the creation of attractive career pathways
to retain skilled practitioners. Opportunities lie in expanding collaboration with vocational
colleges, universities, and international partners, ensuring youth work becomes embedded

within both formal education and broader public service structures.

‘ ‘ The Ministry has indicated in policy consultations that future reforms will
align youth worker recognition with other professional standards (such as
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teachers and social workers), though concrete legal or regulatory changes have
not yet been adopted. ’ ,

Youth Participation and Civic Engagement

Formal participation. Georgia hosts a layered participation ecosystem: a National Youth
Council; municipal youth councils and ad hoc youth advisory boards; student self-governments;
and school-level parliaments. Where well-designed, these bodies co-draft agendas with

local authorities, review youth budgets, and monitor delivery. Where underpowered, they risk
tokenism. Sustained capacity support (fraining, mentorship, and small facilitation budgets) is

decisive forimpact.

Informal and issue-based engagement. The last two years have seen a surge of youth-led
public action. University students and recent graduates have organized large-scale, sustained
demonstrations in defense of democratic standards and EU integration. Campus strikes,
human-chains, and nightly rallies in Toilisi and regional centers drew wide participation and
were coordinated through social media and encrypted messaging channels. Young journalists,
artists, and civic technologists amplified the mobilization through live streams, explainers, and

creative protest formats.

Examples from current days. Youth-led opposition to the so-called “foreign agents”
legislation—branded by protesters as the “Russian law"—was spearheaded by Gen-Z
organizers around campuses and cultural spaces. Reports describe broad student involvement,
volunteer first-aid teams, legal aid collectives, and rapid response groups documenting
detentions and police actions. In parallel, youth environmental and climate initiatives have
expanded, with cohorts trained to lead local climate adaptation projects in Kvemo Kartli, Shida
Kartli, and Mtskheta-Mtianeti. New youth movements with social-democratic and pro-European
platforms continue to emerge, seeking to translate street-level energy into policy agendas and
community programs.

Barriers and enabling factors. Barriers include low trust in institutions, fear of reprisals, limited
protection for student activists, and the financial/time constraints of precarious youth. Enablers
are accessible entfry points (short volunteer bursts, micro-grants), visible wins (e.g., local

environmental clean-ups or policy concessions), credible intermediaries (universities, youth
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centers, NGOs), and digital fools that reduce coordination costs. For long-term participation,
youth want structured pathways from protest and volunteering to representation and
co-governance (e.g., reserved youth seats on local committees with budget input; youth juries
reviewing municipal plans). In May 2024, students at Batumi State University staged prolonged
strikes demanding greater autonomy and protesting the ‘foreign agents law.” This wave of
youth mobilization spread to Kutaisi and Rustavi, where youth collectives organized sit-ins and
artistic performances to draw attention to democratic backsliding. The Dafioni movement, led
by youth activist Zviad Tsetskhladze, became emblematic of this new wave of civic resistance,
combining social media campaigning with on-the-ground rallies. The arrest of Tsetskhladze

in 2025 galvanized solidarity marches across multiple cities and created intergenerational
alliances between youth groups and older civil society organizations. Similarly, climate action
has risen as a unifying cause: under the EU4Youth ‘Empowering Young Leaders for Climate
Action’ program, youth from Kvemo Kartli and Shida Kartli initiated local green projects,

such as tree planting, river clean-ups, and community debates on renewable energy. These
initiatives underline how Georgian youth blend global concerns with local activism, making
environmental advocacy a key entry point for civic partficipation. In parallel, young journalists
and bloggers have leveraged platforms like TikTok, Instagram, and Telegram to disseminate
protest information, challenge misinformation, and connect Georgian movements with
European solidarity campaigns. Estimates suggest that more than 20,000 young people
participated in the May-June 2024 demonstrations across Georgia, with youth constituting over
60% of total protest participants. Surveys conducted by local research institutes indicated that
nearly 70% of young respondents supported the protests, and 45% reported direct involvement
in rallies, strikes, or solidarity actions. Social media engagement around protest hashtags
reached hundreds of thousands of interactions, with TikTok alone hosting over 10 million views
of protest-related content. In climate initiatives, evaluations of EU4Youth projects show that over
500 young people in Georgia have been trained as ‘climate ambassadors,” and approximately
2,000 community members engaged in local climate actions led by youth groups. These
numbers illustrate both the scale and intensity of contemporary youth activism, as well as the
ability of young people to mobilize rapidly and sustain civic energy in response to political

and environmental challenges. Available estimates suggest that tens of thousands of young
people participated nationwide. These figures are based on civil society monitoring and media
coverage rather than official statistics, and should be interpreted as indicative of the significant

scale of youth involvement.
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Stakeholder Mapping and Community Engagement A

Public authorities

Ministry of Culture, Sport and Youth - policy leadership; coordinates cross-sectoral youth

priorities.

Youth Agency - national implementation and methodical support: grants, youth center
network, mobile youth work, training and certification pilots, digital platforms, structured

participation events.

Municipalities - plan and finance local youth activities, run youth centers, co-host youth
councils, and integrate youth priorities into local development strategies; may provide

premises and co-funding for NGOs.

Education institutions - schools, VET colleges, and universities as both venues and
actors (student self-governance, civic curricula, service learning, and centers for

enfrepreneurship).

Professional community and civil society

Association/networks of youth workers - advance professional standards, conduct

fraining and mentoring, and advocate for recognition and quality assurance.

Youth NGOs and informal groups - deliver non-formal learning, volunteering, artivism,

human-rights education, environmental action, and youth-led research.

Umbrella bodies - national youth councils and thematic coalitions that coordinate

advocacy (e.g., participation rights, volunteering recognition, youth employment).

International partners and donors

European Union - Erasmus+, European Solidarity Corps, EU4Youth, Twinning/Taiex, and

budget/program support for skills and youth.

Council of Europe - standards and capacity building on participation, human rights

education (HRE/EDC), and youth work recognition.

UN agencies (UNICEF, UNDP, UNFPA, ILO) - research, pilots on youth participation,

employability, health, and inclusion.
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Bilateral donors and foundations - program funding (youth entrepreneurship, climate

action, civic tech), exchanges, and scholarships.

Private sector and media

Employers’ associations, chambers, and corporate CSR - infernships, mentoring,

innovation challenges, and social enterprise acceleration.

Media and creative industries - platforms for youth voice, media literacy, and

constructive public debate.

International Cooperation and Mobility

Erasmus+ and the European Solidarity Corps have become key channels for mobility,
non-formal learning recognition, and cross-border networks. Youth exchanges, training courses,
and strategic partnerships expose Georgian youth workers and young people fo European
quality standards and innovative pedagogies. EU4Youth inifiatives expand employability and

entrepreneurship supports and link them to climate action and green skills.

Council of Europe cooperation contributes standards on meaningful participation and youth
work quality, along with access to the European Youth Centres and the partnership on HRE/
EDC resources. UN agencies and bilateral donors fund targeted pilots (youth hubs, climate
leadership, digital inclusion), with successful models transitioning into municipal or national

programs.

The value of cooperation is not only learning transfer; it is also legitimacy and durability.
Projects that embed co-management with public institutions and co-funding with
municipalities are most likely to scale. Strategic use of digital platforms ensures that materials

and methods remain accessible beyond grant cycles.
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Quick Reference Card — Chapter 3: Connecting

Context and Communities

\'I

Q Big Question

How does the situation described here

connect (or not connect) to your own

experience of youth work or activism?

¥ ' Key Ideas

Context matters: youth realities differin

Ukraine & Georgia.

Civil society =resilience anchor, but
needs structure.
Infention—participation gap: youth
want to engage but face barriers.
Education + arts = lever for
parficipation and resilience.

Cross-sector cooperation multiplies

impact.

@ Competencies Developed (CivicART
Model)
Creating and Holding Space for

Expression — fostering trust, inclusion,

and embodied participation.

Facilitating Learning through Creative

Practice — designing learner-centred,

art-based activities that encourage
exploration.

Supporting Young People's Agency
and Voice — empowering initiative,

authorship, and self-expression.

Connecting People, Ideas and
Contexts — navigating complexity,
fostering empathy, and enabling

dialogue across communities.

Co-Creatfing Impact and Reflecting
on Practice - turning ideas into actions
and learning through reflection and

adaptation.

X Practical Steps

1.

Map your community: stakeholders,

spaces, barriers.

Identify youth entry points: short
volunteer roles, micro-grants, digital
polls.

Design participation bridges: one-

off - council/committee —» co-
budgeting.

Embed art practices: storytelling, visual

journals, micro-performances.

Ensure psycho-social baseline: safe

spaces, frauma-informed facilitation.

Q Reflection Prompts

Where do young people in my context

naturally gather (offline/online)?
Which barriers are most visible here,
and who could help remove them?
What small creative action could link

youth voice to decision-making in the

next 30 days?

*Use this card as a recap & action tool at the end of Chapter 3.*
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https://global.cityoflearning.eu/claim?code=unbd9j

The fourth chapter of our guide is dedicated fo exploring methodological approaches and
explaining the competence framework that we developed specifically for this project. Af the
end of the chapter, we also share our perspective on how to involve young people by creating

a safe space and providing opportunities for their participation.

As usual, at the beginning of the chapter we include reflection questions. This time there are

three, since the chapter contains many elements to think about throughout:

Q Think about it...
What would you consider a safe space for yourself when learning together with
others?
How can such a space be created so that it is engaging, motivating,
participatory, and beneficial for you?
What competences (knowledge, skills, and aftitudes) should a person have in

order fo lead such a processe

Non-Formal Education Methodology for collaborative
learning through artistic activities

What do we understand by Non-formal Education

When it comes to learning in formal or informal settings, we typically discuss three types of
education: formal education, non-formal education, and informal learning. Let's examine each

of these.

Informal learning is non-planned learning that happens in everyday life. It occurs beyond

the walls of schools and colleges, emerging naturally from the learner’s engagement in
activities not specifically designed for educational purposes. It is an involuntary aspect of
everyday life. Unlike formal or non-formal learning, which combines infentional and incidental
learning aspects, informal learning is solely incidental. That is why we do not even use the
term ‘education’ for this type of learning, as there is no system or methodology behind if; it just

happens because we live.

Further, we will focus on two types of education - formal and non-formal - to understand the
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difference and further explore all the features and methodology of non-formal education. Ay
[/ FORMAL VS NON-FORMAL

Formal Education is the classical education we receive in schools and universities. It primarily
aims at imparting knowledge, with the teacher at the centre of this learning process. This type
of education occurs within an official curriculum in public or private institutions, such as schools,
colleges, or universities. At the end of this process, students receive a diploma with marks,
usually recognised by employers and other institutions. Though it is a mandatory process, it plays
a crucial role in providing fundamental knowledge and skills that we can develop further into a

profession or other competencies.

Non-formal education, in contrast to formal education, typically takes place outside of official
educational institutions. It has its own methodology, structured objectives, and learning
outcomes to be achieved by the end of the process. A facilitator or trainer guides this process,
but unlike formal education, in non-formal education, the learner is the centre of the learning
process. It is voluntary education, so learners decide whether or not to participate. In non-
formal education, learning outcomes are tailored to the needs of the learner, making it a
learner-centred process. Another key aspect of non-formal education is its focus on developing
not just knowledge, but also skills and attitudes. These three elements together form a
competence and are closely linked to the holistic approach of non-formal education. This
approach ensures that activities engage not only the mind of the participant but also their
emotions and physical being. This is how people can work on their attitudes and acquire skills -

by feeling, doing, and then understanding, or initially understanding, then doing and feeling.

¥ OUTSIDE OF FORMAL EDUCATION

[ WELL STRUCTURED PROCESS

¥ LEARNER-CENTERED

[ VOLUNTARY

¥ KNOWLEDGE + SKILLS + ATTITUDES = COMPETENCIES
[ NEEDS BASED APPROACH

¥ HOLISTIC APPROACH

[ COLLECTIVE LEARNING - GROUP AS A SOURCE

As non-formal education works with attitudes, it is closely connected to values - values that

59



are transmitted and influence people’s attitudes towards various fopics. This is why involving
emotions and experiences is crucial in non-formal education. It is based on experiential
learning, which means we are actively engaged in the topic, not just discussing it. We offer
participants experiences, or exercises, to try out things in various ways. After an exercise is
completed, we provide space for reflection, inviting participants to consider their feelings

and the reasons behind them, the processes involved, strategies used, and the roles people
played. This experience is then linked fo previous experiences, helping to make connections

to real life. We discuss with participants how the learning from this specific experience can be
applied in the future, once the activity is over. This is why non-formal education is practical and
emphasizes the group as a source of learning. It is difficult fo experience societal life alone;

we need a group for this. In non-formal education, people think, reflect, and learn together,
making the group a significant source of learning. We believe that people can learn from each

other, drawing from their diverse and varied experiences.

Another crucial aspect of non-formal education is creating a safe space, free from judgment.
At the start of non-formal education activities, considerable time is dedicated to building the
group and establishing trust among participants. This is what we call the creation of a safe
space - where people trust each other and are not afraid to make mistakes and learn new
things. To maintain this safe space, we adopt a non-judgmental approach. External evaluators
or frainers do not assign grades to participants based on performance. We believe that only
the individual can truly assess what and how much they have learned. Instead of evaluation,

we use self-assessment, which is another important factor in fostering a safe space atmosphere.

To summarize and highlight the key aspects and differences between non-formal and formal
education, we have created a comparison table for you. This will allow you to effectively

schematise this information.

Aspect Formal Education Non-Formal Education
Takes place in schools, Occurs outside of traditional
Setting
colleges, and universifies. educational institutions.
Primarily on imparting On developing knowledge,
Focus
knowledge. skills, and attitudes.
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Aspect

Learning Process

Formal Education

Teacher-centered; follows

an official curriculum.

>

Non-Formal Education

Learner-centered; tailored
to individual needs and

interests.

Mandatory and structured

Voluntary and flexible,

Nature within an official
based on learner choice.
curriculum.
Outcomes are adapted to
Students receive recognized
Outcomes the learner’s needs, often
diplomas and grades.
without formal certification.
Experiential, involving
Traditional, often lecture- practical exercises and
Methodology

based.

reflection. But also well

structures and planned.

Role of Educator

Teacher as the central figure

in the learning process.

Facilitator or trainer guides
the process, not the central

figure.

Often focuses on theoretical

Holistic, engaging the mind,

Approach emotions, and physicality of
understanding.
participants.
Grades and evaluations Self-assessment and
Assessment by external evaluators or reflection, no external

tfeachers.

grading.

Group Dynamics

Less emphasis on group

work and peer learning.

Emphasizes collaborative
learning, group reflection,

and peer experiences.

Environment

Structured and often less

flexible.

Safe, inclusive, and free
from judgment, fostering

frust and openness.
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What do we understand by methodology

When discussing the methodology of non-formal education, it's crucial fo differentiate between
‘methodology’ and ‘methods’. By ‘methodology’, we refer to the type of activities we use. For
example, role-play is a methodology as it's an approach to activities, just like simulation or
group-building activities. So, what are the methods? Methods are the specific tools we employ
within these methodologies. Let’s first look at different types of activities we use during activities

with young people.

In our educational activities, particularly at the beginning of our work with young people or of
the project, we utilize a feam-building methodology, employing different methods - concrete

activities that help participants get to know each other and create a team.

So, let’'s examine different methodologies that we usually use in non-formal education:

Icebreakers: These activities are typically used at the beginning of the training. Their
aim is fo break the ice, providing an opportunity for people to start talking, trying out
things together, discovering who is in the group, and breaking initial barriers. This starts
the process of creating a space where people feel safe to communicate. Included

in icebreakers are name games, which help people remember each other’'s names,

an important step in building frust. In a context of learning environment and group of
learners that they don't know , the learning objective would be to create a self directed
and participatory learning environment and this is only possible when people feel safe

., seen and when they have ownership. Therefore activities of the type of ice breaking
which in a metaphorical way express the process of melting the ice and bringing

closeness , are so important.

Team Building: This methodology includes methods that tfransform a group of individuals
info a team. These activities are longer than icebreakers and require more collaborafion,
common decision-making, and strategy. Unlike icebreakers, which are more about

fun and getting to know each other, tfeam building is about achieving a common

goal, solving problems, and modeling societal relations. We usually use team building
activities in the first days of fraining to create a safe space. A Tool which in fotal serves
the dynamics of a group process of learners . To support its natural phases (here we refer

to the Tukman Model of the Group Developement).
Simulation Games: We use this methodology when we want participants to develop
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new skills and attitudes about how they would behave in a given situation. Typically, . &
participants are presented with a situation requiring a collective decision or problem-

solving, but they represent themselves. Simulation is a method expanding the cognitive

and behavioural patterns, by creating using the gamification - new fo learner contexts

which may cause new behaviours

Role Play: Similar to simulafion games, but with a key difference - in role play,
participants act from assigned roles, not as themselves. This allows them to take

perspectives they might never encounter in real life.

Group Work: This methodology encompasses various methods involving smaller group
work. With larger groups, it can be challenging for everyone to communicate effectively
from the start. Group work can include discussions, brainstorms, or mapping, depending

on the activity’s purpose.

Input: This usually involves information provided by experts or facilitators, either through
formal or interactive presentations or videos. The main aim here is to impart knowledge,

differing from the previous methodologies that focus more on skills and attitudes.

Debates: These activities allow participants to discuss topics and formulate opinions
through discussion with others. Various methods can be employed, such as Fishbowl

debates, 'Yes-No-Maybe', ‘Take Your Position’, or Oxford-style debates, among others.

By understanding these methodologies and their corresponding methods, we can effectively

navigate the landscape of non-formal education.

Why Non-formal Education for collaborative learning through artistic activities

Both non-formal education and artistic activities are value-based. The methodology of NFE
allows us to work with values and attitudes, which align closely with the aims of civic education

through the arts.
NFE uses a holistic approach, engaging the body, mind, and emotions — exactly what happens

in the arts. Whether in theatre, painting, music, or other creative forms, artistic processes

naturally involve all three components.
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Safe space and learner-centred approach — to discover their potential in the arts, participants
need to feel safe and free from judgment. This supportive environment encourages them to

open up and use their full creative potential.

Collective learning — one of the main goals of artistic activities is to bring people together

to create. In the context of civic art, this means building a community of like-minded
individuals who collaborate for social justice, mobilise society, and foster active participation in
democratic life. Through such collaboration, we can respond to the challenges we face as a

society and engage young people in meaningful actions that address these challenges.

Competences Frameworks

As we already mentioned when talking about civic art activities, we use a competence-
based approach. What does this mean in practice? It means that we care not only about
the knowledge participants gain — about human rights, participation, or any other topic
addressed in the activities — but also about developing their attitudes and practical skills. The

aim is that participants can take what they learn and actually use it in their everyday lives.

When we speak about competence, we mean a mix of knowledge, skills, and afttitudes, always
shaped by the context in which learning happens. Competence is not just theory; it is a holistic

process that involves the mind, emotions, and body.

SKILLS

COMPETENCE

KNOWLEDGE ATTITUDES
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By the end of the learning process, we want participants not only to understand the concepts A
but also to gain real tools and behaviours to apply them. For example, when we talk about civic

education, it is not only about learning the definition of citizenship. It is also about reflecting:

B What kind of citizen do | want to be?

I How can | live this role when | return to my everyday life2

For this project, we initially planned to use a single competence framework — YOCOMO, part
of the European Training Strategy — which focuses on the professional competences of youth
workers in the European youth field. It offers guidance on organising work effectively, structuring
and facilitating learning processes, and creating meaningful opportunities that support young

people's personal and social development.

However, after our first study visit, it became clear that when working with artivism, youth
workers also need competences that go beyond facilitation and learning design. They require
the ability to make activities creative, inspiring, and artistically engaging — helping participants

connect emotionally and think in new, imaginative ways.

This realisation led us to infroduce a second framework: the Creative Practice Competence
Framework, developed by UN Global Pulse. This framework emphasises creativity, innovation,
and artistic processes as drivers for social change. It highlights the attitudes, skills, and
behaviours needed to work creatively, think systemically, and design inclusive civic impact

through art-based approaches.

By combining YOCOMO's process-oriented strengths with UNGP's creativity-focused
perspective, we created a Competence Framework for Youth Workers Facilitating Artistic Civic
Projects. This new, infegrated model bridges the how and the what:

YOCOMO ensures that the learning process is professionally structured, inclusive, and

impactful.

UNGP ensures that the content and approach are imaginative, emotionally resonant,

and capable of inspiring artistic civic engagement.
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YOCOMO - ETS Competence Model for Youth Workers

YOCOMO is part of the European Training Strategy (ETS) and focuses on the competences youth
workers need to create and manage quality learning processes for young people. While UNGP
addresses what creative capacities we want to build, YOCOMO addresses how to structure the

educational process so that those capacities can emerge and flourish.

Competence Areas:
Facilitating Learning - Creating and managing educational processes that support
young people’s personal, social, and civic development.
Designing learner-centred activities
Using appropriate methods and tools

Supporting reflection and transfer of learning

Creating a Safe and Inclusive Space - Ensuring that all participants feel respected,

valued, and able to contribute.
Building trust and group cohesion
Managing diversity and inclusion

Preventing and addressing conflict constructively

Empowering and Motivating Young People - Supporting participants to take ownership

of their learning and engagement.
Encouraging parficipation and agency
Supporting self-expression and initiative

Providing constructive feedback

Communication and Cooperation - Building effective relationships with young people,

partners, and stakeholders.
Active listening and clear communication
Working in teams and partnerships

Networking across sectors and communities

Professional Development and Self-Reflection - Continuously improving one’s own

practice as a youth worker.

Self-assessment and competence development
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Reflective practice v

Adapting fo emerging needs and contexts

L@
@ &

UN Global Pulse Creative Practice Competency Framework

The UNGP Creative Practice Competency Framework identifies the attitudes, skills, and
behaviours needed to work creatively and collaboratively in ways that foster innovation,
inclusion, and civic impact. It is particularly relevant for art-based educational and community
projects, as it values imagination, systemic thinking, and the integration of body, mind, and

emotions.

Competence Areas:

Building - Turning ideas into tangible outcomes through collaboration, prototyping, and
iterative development.

Co-creation and protfotyping

Iterative testing and refinement

Prefiguring alternative futures

Expressing - Communicating meaning and ideas in compelling, multisensory ways.
Storytelling, narrative building, and metaphor
Visual and artistic communication

Designing experiences that resonate emotionally
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4.DESIGNING LEARNING

« Embodying - Bringing one’s full presence, awareness, and physicality into the creative
process.
» Somatic awareness and sensory engagement
> Improvisation and adaptability

> Working with playfulness and joy

« Connecting - Recognising patterns, relationships, and systems, and building connections
across disciplines and communities.
> Systems thinking
> Cultural agility and inclusive practice

> Facilitating participatory spaces

« Exploring - Navigating uncertainty, challenging assumptions, and seeking new
possibilities.
» Divergent thinking and curiosity
7 Comfort with ambiguity

> Cross-disciplinary learning
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Integrated Competence Landscape for Youth Workers Facilitating Artistic Civic Proij”

ects

The integration of these two models results in a framework, that we would like to call a

landscape, that ensures civic art acftivities are both creatively rich and professionally facilitated,

increasing their impact on individuals and communities. Each of the five competence areas

below merges selected YOCOMO and UNGP elements info a coherent set of expectations for

youth workers in artivism projects.

1.

69

Creating and Holding Space for Expression

Youth workers create emotionally and physically safe spaces where young people feel
welcome, respected, and empowered to express themselves freely — through words,
movement, visuals, sound, or silence.

Includes:
Building trust and group cohesion
Managing diversity and inclusion
Encouraging somatic awareness and joy
Supporting freedom of expression through artistic media

Facilitating embodied participation and risk-taking

Facilitating Learning through Creative Practice
Youth workers guide meaningful, learner-centred processes that allow young people
fo explore, learn, and reflect through experimentation, improvisation, and play.
Includes:

Designing learner-centred activities using art

Supporting reflection and transfer of learning

Fostering curiosity and divergent thinking

Allowing room for ambiguity and multiple interpretations

Encouraging frial-and-error, exploration and iteration

Supporting Young People’s Agency and Voice

Youth workers empower young people to find their voice, define their message, and
share it with others in ways that are meaningful to them — while fostering participation,
responsibility, and initiative.

Includes:



Encouraging self-expression and authorship

Supporting initiative and project ownership

Helping shape messages through narrative, storytelling, metaphor
Giving constructive feedback and nurturing confidence

Validating diverse forms of knowledge and experience

4. Connecting People, Ideas and Contexis
Youth workers help young people navigate complexity, find patterns and meaning,
and work across disciplines and communities fo make sense of the world and fake
creative civic action.
Includes:
Facilitating cross-sector collaboration and partnerships
Using systems thinking to frame social issues
Supporting cultural agility and empathy
Building participatory spaces for dialogue

Encouraging interdisciplinary thinking and civic awareness

5. Co-Creating Impact and Reflecting on Practice
Youth workers co-create civic-artistic processes with young people that lead to
meaningful outcomes — while reflecting on their own practice, adapting fo change,
and learning from each iteration.
Includes:
Co-developing ideas and furning them info actions
Using iterative processes (prototype - test - reflect - improve)
Reflecting on own facilitation and power dynamics
Adapfting to changing needs and group dynamics

Evaluating artfistic and civic impact ftogether with youth

Concluding this part of the chapter, we would like to highlight the competence Landscape
that emerged from combining the YOCOMO model and the UNGP Creative Practice
Competency Framework. The result is five competence areas, which will be the focus of the
fraining for youth workers. These areas will also be referenced throughout this methodological

guide whenever we speak about the learning outcomes of the sessions and activities
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described. Below, you will find an illustration of these five areas, designed to help educators

imagine and visualise them more clearly

COMPETENCIES LANDSCAPE
FOR CIVIC EDUCATION VIA ARTS

Creating
and Holding
Space for
Expression
Supporting Facilitating
Young People’s Learning
Agency through
and Voice Creative
! ‘ R _ Practice
Connecting / Co-Creating
People, Ideas Impact ana
and Reflecting
Contexts on Practice

So, when working with young people on civic education through arts-based methods, we

suggest following this competence framework and reflecting on which competences each

activity develops. This will help you ensure a balanced approach, so that young people have

opportunities to work on all five competence areas.

In chapter 5, you will find a set of tools and methods that we suggest. They are aligned with this

competence framework, and each of them addresses one or several competences from the

Landscape.
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Creating Safe and Inclusive Spaces

A safe space for participants stands as the most crucial factor to consider during activity
planning, implementation and evaluation. What do we mean by a “safe space”? A safe
learning environment enables people to learn eagerly while practicing new approaches and
behaviors without fear of judgment or failure. An environment that promotes safety requires
both participant support and acceptance of diversity and non-violent communication

methods along with an absence of judgment.

How do we create ite There are several key aspects to consider. The safe space foundation
begins with the information about the event/workshop/ project which explains the location
and program details and describes the learning environment. The safe space begins when
participants enter the activity/workshop area. A warm welcome begins with greeting

posters and youth workers/facilitators who personally greet participants to create a positive
atmosphere. Participants should infroduce themselves during the first meeting through
icebreakers and activities which promote both conversation and mutual curiosity about each

other.

The first meeting is vital in creating a safe space. We use group dynamics to help participants
engage deeply with each other through various collaboration approaches and plenary
participation and smaller group work for building stronger connections. The main objective of
the first meeting is fo build a group while creating an environment where participants feel safe

and included without judgment.

Methodologically speaking, we use various activities to achieve this. For instance, ‘line up’
activities help participants learn about each other’s backgrounds and experiences. Drawing
portraits of each other, where participants pass around papers adding different features, fosters
visual contact and frust building. Team building activities with a common goal are crucial, not
just for the activity itself but for the reflection and conclusions drawn afterwards. At the end of
tfeam building exercises, we encourage groups to establish ground rules for a safe environment,
based on mutual respect, active listening, and providing space for each voice. The participants
should suggest what makes them feel safe and eager to learn in the group, and how they can
benefit from the experience as much as possible. You can call it Group Agreement or Ground
Rules. Put them on the visible place at your workshop, so you can come back to them any time

you need to remind or to add new points to it.
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GROUP
AGREEMENTS

what makes participants
feel safe and eager to
learn in the group,
so they can benefit
from the experience
as much as possible

Youth workers/facilitators play a key role in maintaining a safe space. Their actions and words
set an example for participants. Avoiding actions like sarcastic jokes is important, as they can
undermine the safety of the space. In the following workshops, activities should confinue fo
encourage participants to get to know each other and work together. Mixing groups prevents
cligues and ensures diverse interaction, fostering a sense of safety and familiarity among

smaller groups.

If participants are hesitant to speak during meetings, it may mean they do not yet feel safe

in the group. They might be shy, unaccustomed fo speaking publicly, or face a language
barrier (especially with young people from migrant or refugee backgrounds). Patience and
gradual encouragement are key. Facilitators should invite quieter individuals to conftribute while
managing more dominant voices. If there is a language barrier, consider creating a support
structure — for example, asking young people who already speak a language to support those
who do not yet, or finding a shared language that is not necessarily the local one (such as

English or French).

The same applies fo gender language: use three genders when you speak — she/he/they —
so that everyone feels included. At the beginning, ask participants how they would like to be

addressed and what pronouns they prefer. You can find more fips on inclusive language here:
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https://rm.coe.int/guidelines-for-the-use-of-language-as-a-driver-of-inclusivity/1680aec235

To summarise, creating a safe learning space involves thoughtful planning, sensitive facilitation,
and an atmosphere that fosters openness, respect, and collaboration. But it does not mean,
that this is a “sterile” space, where nobody can have different opinions and should think the
same - it is opposite we are talking about creating the space where people are open and
willing to share their different points of view, exchange diverse opinions, but find a way fo do it

in arespectful and safe way.

Techniques for effectively engaging and motivating
youth participants, including inclusivity and
accessibility in art-based civic education activities

Engaging young people in art-based civic education requires a combination of creativity,
relevance, and respect for their individual needs. It is also about reaching those who are
often excluded, or who belong to groups at risk of exclusion. In other words, it is not only about
creating good activities, but also about ensuring that the young people who could benefit

most are actually able to take part.

Let us look step by step at different aspects of inclusivity and accessibility in art-based

educational activities.

Before we dive into this part, ask yourself a few reflective questions:
How do | usually make my activities inclusive and accessible for young people?
Do | use specific channels to reach out to those who are less likely to participate?
Do lintentionally invite young people who are often underrepresented?
How do | ensure that my activity is truly accessible for them?

Is participation free of charge, or are there costs or other barriers that might prevent
some young people from joining? If so, what are those barriers, and how can they be

reduced?
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In art-based civic education activities, youth participation goes beyond simply being present. RS
It means that young people play an active and meaningful role in shaping, creating, and

leading the artistic and civic processes they are involved in.

In the context of artivism and art-based civic education, inclusive participation means:

giving young people opportunities to express themselves creatively on issues that matter

fo them;
involving diverse groups of young people, including those aft risk of exclusion;
ensuring accessibility at all levels — physical, social, linguistic, and emotional;

creating safe spaces where all voices are respected and valued.

Theories of youth participation help us understand how to structure this involvement. Roger
Hart's Ladder of Participation (1992) highlights different levels of participation, from tokenism
to full youth-led initiatives. Phil Treseder’s Degrees of Participation (1997) remove the hierarchy,
showing that participation can take different forms depending on context and needs, but

requires empowerment to be meaningful (Karsten 2012).
Applied to art-based civic education, these models remind us:
participation is not “one size fits all”;

every level — from being consulted to leading — can be valuable if transparent,

inclusive, and empowering;

youth ownership and creative freedom increase motivation and learning impact.

Art-based civic education uses creative methods — visual arts, theatre, music, storytelling,
digital media — to explore topics such as human rights, youth participation, active citizenship,

environment, and social inclusion.
For such activities to be transformative, young people need to be at the centre. Their

experiences, perspectives, and creative ideas shape not only the artistic outcomes but also the

civic messages and the learning process itself.
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Inclusive youth participation ensures that:

Young people feel ownership of the activity and its outcomes;

Activities are relevant to their realities, interests, and identities;

Diverse groups bring in multiple perspectives, enriching creativity and dialogue;

Civic education becomes a shared experience, not a top-down process.

Moreover, inclusive art-based participation develops both civic competences (critical
thinking, collaboration, democratic values) and creative competences (self-expression,

innovation, emotional engagement).

Adapting Hart and Treseder’s models to art-based civic education, we can identify several

forms of youth parficipation:

1. Youth assigned but informed
Facilitators design the art activity; young people join with clearly defined roles (e.g.,
painting a mural, performing in a play).

Useful for: infroducing first-time participants to artivism and civic themes.

2. Youth consulted and informed
Young people confribute ideas to the artistic concept and civic messages, but
facilitators keep decision-making power.

Useful for: ensuring activities reflect youth perspectives while providing structure.

3. Adult-initiated, shared decision-making
Adults initiate the art project, but decisions about content, methods, and performance
are shared equally with young people.

Useful for: co-creating outcomes and balancing support with youth leadership.

4. Youth-initiated, shared decision-making
Young people design the art activity; adults support with logistics, resources, and
mentoring.

Useful for: developing youth leadership, civic agency, and project ownership.

5. Youth-initiated and directed
Young people lead the entire process — from concept to implementation — with adults

as optional supporters.
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Useful for: advanced groups ready for full autonomy and civic activism.

FORMS OF
YOUTH PARTICIPATION
IN ARTIVISM
YOUTH-INITIATED

@‘E AND DIRECTED
Young people lead
ADULT-INITIATED, entire
@ SHARED DECISION- P"°¢**
MAKING

YOUTH Decisions are shared
j CONSULTED  cquallywith young
AND INFORMED PP
YOUTH Young people contribute
ASSIGNED  ideas, but facilitators
BUT INEORMED  keep decision-making
Facilitators design power

the art activity;
young people join

No form is inherently “better”; inclusivity means choosing the form that fits the group’s

experience, needs, and goals, while ensuring empowerment and learning.

To make art-based civic education activities engaging, motivating, and accessible, facilitators
can draw on the RMSOS model — Rights, Means, Space, Opportunity, Support:
Rights: Participation is a right, not a privilege. Clearly communicate that every young

person's voice and creaftivity matters.

Means: Provide materials, skills fraining, and information so all participants — including

those with fewer opportunities — can contribute fully.

Space: Ensure physical and emotional safety, inclusivity, and accessibility (e.g.,

language support, mobility access, culturally sensitive facilitation).

Opportunity: Create real chances for youth to lead parts of the activity, make decisions,

and present outcomes publicly.

Support: Offer mentoring, emotional support, and constructive feedback without taking

conftrol of the creative process.
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RIGHT

SUPPORT MEANS

OPPORTUNITY SPACE

RMS0S approach
to young people's
participation

Practical techniques include:

Starting with team-building and trust exercises to create a safe space;
Using multiple art forms so participants can choose the medium that fits them best;
Working in small, diverse groups to encourage interaction across different backgrounds;

Allowing reflection moments (journaling, group talks) to connect artistic expression with

civic learning;

Providing mulfiple entry points: from low-threshold tasks (e.g., helping with materials) to

high-responsibility roles (e.g., directing a performance);

Offering flexible facilitation — adapting pace, methods, and roles to participants’ needs

and energy levels.

Inclusivity also means active outreach to marginalised youth — using channels,

languages, and partnerships that reach beyond already active groups.
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Quick Reference Card — Chapter 4: Designing Learning
for Civic Education and Artivism

\'l

Q Big Question
What makes a learning space feel safe,
engaging, and motivating for you and

otherse

¥ Key Ideas
Non-formal education (NFE) = learner-
centred, voluntary, holistic (knowledge
+ skills + aftitudes).

Safe space = frust, inclusion, non-

judgment, openness to mistakes.

Methodologies: icebreakers, feam
building, simulations, role play, group

work, debates.

Artistic processes align naturally
with NFE: engage body, mind, and

emotions.

Integrated Competence Landscape
= YOCOMO (structure) + UNGP

(creativity).

Youth participation: degrees of
involvement, from informed to youth-
led.

Inclusivity requires outreach,
accessibility, and empowerment
(RMSOS model).

@ Competencies Developed
Creating and holding space for

expression

Facilitating learning through creative

practice

Supporting young people's agency
and voice

Connecting people, ideas and

contexts

Co-creating impact and reflecting on

practice

X Practical Steps

1. Open every programme with group-
building and trust activities.

2. Establish a Group Agreement / Ground
Rules with participants.

3. Choose methodologies (role play,
simulation, debates) that match
learning goals.

4. Align each method with the 5
competence areas.

5. Use the RMSOS model to ensure
inclusivity: Rights, Means, Space,
Opportunity, Support.

6. Adapt activities for accessibility:

language, mobility, cultural sensitivity.

Q Reflection Prompts
What would a “safe space” look like for

me as a learner?
How do | usually make my activities
inclusive and accessible?

Which competences do my current
practices already develop — and

which are missing?

*Use this card as a recap & action tool at the end of Chapter 4.*
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This chapter presents specific tools and methods for civic education through art that are O
designed in order to help you to design, implement, and follow up on artivism activities with

young people. Building on the foundations of the previous chapters — which infroduced

artivism, the situation in Ukraine and Georgia, good practices from across Europe, and

approaches to inclusivity and safe space — this part of the guide turns theory into practice. The
programme is structured to combine knowledge-building with creative experimentation, and is
aligned with the four missions from our Good Practices book: Human Rights; Youth Participation

& Active Citizenship; Environment; and Intersectoral Dialogue.

When you will read activities we invite you to think about:

Q Think about it...
What activities would you like to do with your young people? How, where, and
when would you like to organise and implement them?2 What will young people

learn from them®e

All the previous chapters of this guide have served as a foundation, helping you to understand
the overall project, the idea of artivism, and the situation of young people and youth
organisations in Ukraine and Georgia. We also offered a short overview of good practices
collected across Europe, highlighting the main themes most frequently addressed in artivist
projects. In addition, we discussed group dynamics, the importance of inclusivity, and how to
create safe spaces for participants. Step by step, these elements have built the framework and
context in which you can apply the activities and modules described in this chapter. At the

same time, they form the basis for the training fools and methods presented here.

This chapter is very practical: it offers concrete tools that you can take, adapt, and implement
in your work. Here, we describe a training programme for youth workers on how to design,
implement, and follow up on artivism activities with young people. The tools and methods also
supports youth workers in engaging with young people on fopics such as artivism, human rights,
youth participation, active citizenship, environmental issues, and intersectoral cooperation. They

are aligned with the Competence Landscape of the CivicART Project (see p. 70).

In the fools and methods, we follow several approaches to the topics mentioned above, aiming
fo create a holistic learning experience. It provides space for participants not only to learn but
also to practise a variety of artivism methods while reflecting on the following questions:

What is artivism®e
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What are human rights?
What does youth participation mean?
What is active citizenship?

How can we address environmental issues and foster intersectoral dialogue?

The core themes addressed in this methods and tools — Human Rights; Youth Participation

& Active Citizenship; Environment; and Intersectoral Dialogue — are also the four “missions”
highlighted in our Good Practices Collection. They represent the central practices and
directions that guided our artivist actions within the project. By linking the training and
workshops inside directly to these missions, we ensure that participants connect their learning
with the concrete experiences and outcomes already developed and documented in the

project.

Design of the sessions and how to use session outlines

In order to better understand workshops outlines and sessions itself we invite you fo explore how

to design and use session/activity outline.

When planning an activity, the first step is to think about the learning outcomes and learning

objectives you want to achieve. A few guiding questions can help:

Step 1: Define learning outcomes

1. What do | want participants to learn?
What knowledge should they gain by the end of the session?
Which skills should they be able to practise or demonstrate?

What attitudes or values should they be able to reflect on or develop?

2. Why is this important?
How does this learning connect to the overall goals of the training course or
projecte
How is if relevant to the participants’ realities and experiences?
Once the learning outcomes are defined, the next step is to consider how to achieve them. At
this stage, we think about the learning journey: what sequence of steps will lead participants

fowards these outcomes, and which methods, tools, and approaches can best support this
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process. R

Step 2: Design the session

3. How will I structure the session?
What is the logical flow of the session so that learning builds step by step?
Which methods and fools will best support the learning process?
How can | ensure the activity is inclusive and make the best use of time and
resources?

Step 3: Plan resources and timing

4. Whatresources and time do | have?
How much time is available for the sessione

Which methods from Chapter 4 fit best into this timeframe and learning goal?

After we design the flow of the session and select the methods, it is important to plan how
we will measure learning. We need to think in advance how to find out whether the learning
outcomes were achieved and what participants actually learned. This is where reflection and

evaluation become essential elements of the session design.
Step 4. Analyse and evaluate

5. How will | analyse and evaluate the learning?
How can | include reflection or self-assessment momentse

What signs will show me that participants have achieved the objectives?

At the end, when everything is ready, you can identify what materials you will need to use and
take one more important step: ask yourself if you already know the activity you are going to
implement — have you done it before, either as a trainer or as a participant? If nof, think about
with whom and where you could try it out before running it with young people. This will help you
be sure about the timing, keep in mind possible risks, and plan how to prevent or address them

if something goes wrong.

To make the process more structured and easier, we suggest using session outline forms. You will
find an example of the basic session or workshop outline below and see how to fill it in later in
the section with session outlines that we have developed for the workshops you can implement

in your projects.
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Title of session:

Date and time:

Aim of the Session Why and for whom you will run the sessiong

Competence What of the competence areas from the Landscape of Art-Based

Landscape area Competence are adressed at the sessiong

Learning Outcomes | Af the end of the session what competencies (skills, knowledge and

of the Session attitudes) are expected to be developed by participants?

Step by Step Write step by step all the activities of the session, with description and
Description fime

Materials and What resources were you using while developing the session (tool kits,
Resources manuals etc). What materials do you need o run the session?

To better understand how to build the experience within the topic and how to provide
participants with as practical an experience as possible — with reflection that will bring them
meaningful insights and learning — we would like to look at the model of experiential learning

that we use a lot in non-formal education activities and that was described by David Kolb.

Concrete
Experience
Active Reflective
Experimentation Observation
Abstract

Conceptualization

https://serc.carleton.edu/download/images/9499/kolb_cvcle.qif
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The learning cycle has 4 steps: 7
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It starts with a Concrete Experience: A learner uses senses and perceptions to engage in

what is happening now.

These concrete experiences are the activities designed for the project.

They should be designed in line with the learning objectives.

Reflective Observation: After the experience, a learner reflects on what happened and

connects feelings with ideas about the experience.

Ideally, it happens after each session. You don’t need to write the reflection for
each session, but when you are planning the activifies, you need to allow some
time and space for a debriefing. The length of the debriefing will depend on the
activity. If the activity touched participants deeply and made them experience
strong feelings, as well as if some conflict arose, or we are in the steps of group

building, debriefing will take longer.

Allow some time and space for reflection after a day of activities, either long-
term (at the trainings) or local (in workshops) ones. It helps the participant and the

group to go through the process and build their own learning.

Thinking (Abstract Conceptualization): The learner engages in thinking fo reach

conclusions and form theories, concepts, or general principles.

At the end of the process, guide the participants to reflect again on what
happened during the experience and help them to reach conclusions that will
lead them from what they have learned to their realities and how they can apply

the new concepts and ideas.

At this point of the process, it's also important the recognition of learning. In case
of youth projects there is an essenfial tool that every Erasmus+ project should
includeis the Youthpass mobility certificates. These are recognition instruments
for non-formal and informal learning processes in youth projects. They enlist

the competencies and skills you or your participants have mastered during the

activities.


https://www.youthpass.eu/en/

Acting (Active Experimentation): The learner tests the theory and applies what was

learned to create the next experience.

This step may happen during the experience, especially if the experience takes
several months as when you work on a long-term with one group. Parficipants may
use what they have learned in one activity to implement the next one or approach

it with a fresh look.

You should foresee some experimentation after the project as a follow-up for the

activity.

How are the parficipants going to implement what they have learned
back home?

Which actions and projects they can carry out to put the new learnings
intfo actiong

How you can escalate and transfer what you have learned in other

contexts and scopes?

Description of the Modules and Activities

In this part, we invite you to explore different activities and sessions that you can run for your
participants. The topics of the activities follow the main themes of the training modules/
workshops that we described earlier in this chapter and are following these topics:

Getting to know each other and creating a safe space in the group

Human Rights

Youth Participation and Active citizenship

Environment

Intersectoral Dialogue

Evaluation and planning follow up steps

Some activities were designed by us, while others were taken and adapted from various T-Kits
and manuals that we use in our work and that have already proven their effectiveness and
relevance (we will add links to the sources for each session outline or activity). You can use
those session outlines as separate tools for your activities or combine them together for longer

activities.
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Activities

Getting to know each other and creating a safe space in the group

(Activities for the first day of training or for the first workshops)

Title of activity:

Duration:

Getting to know each other

90 min

Aim of the Session

To help participants get to know each otherin a creative
and playful way, encourage non-verbal communication
and collaboration, and create a relaxed and inclusive group

atmosphere at the beginning of the training.

Competence
landscape area of

facilitator

Creating and Holding Space for Expression

Learning Outcomes

of the Session

Participants get to know one another, remember each others

names, start to feel comfortable in the group

Step by Step

Description
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1. Welcome words (5min) from the project coordinator, followed
by a brief presentation of the project and the training’s role
within it. The coordinator infroduces the trainers/facilitators

team.

2. Circle of names and countries (10 min) - In a circle,
partficipants are invited, one by one, to state their name and
country. The facilitators start first to set an example: “My name

is...; | come from..."

3. Name Game - Snowball “Name and Adjective” (20 min):

Participants stand in a circle. The facilitator invites them to

think of an adjective that starts with the same letter as their



Step by Step

Description

name. Then, participants are encouraged to state their name
and adjective in a special way. The first person says their name
and adjective. The second person repeats the name and

adjective of the first person and then states their own.

. Three Lies and One Truth Activity (20 min) - Each parficipant

receives an A4 paper. Their task is fo write three truths

about themselves and one falsehood on the paper, without
indicafing which statement is false. Once everyone is ready,
they are invited fo move freely around the fraining room, meet
other participants, read what others have written, and guess

which statements are true and which are false.

. Line Up! (10 min) - Participants are invited to form a line based

on specific criteria. One important condition is that they
cannoft speak while completing the task. The facilitator should
also indicate where the beginning and the end of the line are.

Criteria include:
Line up according to your names, from A to Z.
Line up according to your day and month of birth, from
January to December.
Line up according to the number of Erasmus+ mobilities
you have participated in.
Line up according fo your years of experience in Youth
Work.

. Speed Date (25 min) - First, participants are invited to draw

an analog clock on an A4 paper, marking 12 hours. The next
step involves arranging ‘dates’ for each hour with different
people from the group. It's okay if some participants can't
find a partner for every hour, as this may depend on the total

number of people in the group.

Once everyone is ready, the facilitator announces an hour, and
those with a scheduled ‘date’ for that time find each other
and discuss to find something they have in common, all within 2

minutes. When the time is up, the facilitator announces the next
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Step by Step

Description

hour, and participants change their partners. If someone does not
have a partner for a specific hour, one of the facilitators can step in

as a partner.

At the end of the activity, we recommend conducting a short

debriefing with questions like:

How do you feel after the activity?
What commonalities did you discover?e

Was there anything that surprised you about other people?

What was ite

Materials and

Resources

89

You will need A4 papers, one for each participant, along with
pens and pencils. Find a suitable space where all partficipants can

comfortably stand in one line.



Art activities for group building and getting to know each other

Title of activity:

Duration:

Fine Arts Night - Conversations through Colours

40-60 min (depends on group size)

Aim of the Session

To help participants get to know each otherin a creative
and playful way, encourage non-verbal communication
and collaboration, and create a relaxed and inclusive group

atmosphere at the beginning of the training.

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression

Learning Outcomes

of the Session

By the end of the session, participants will:
Experience creative, non-verbal communication and reflect

on ifs role in group processes.

Practise active listening and cooperation through artistic
expression.
Build trust and group connection through a shared creative

experience.

Reflect on how art-based methods can foster inclusion and

team-building in youth work

Step by Step

Description

Introduction (5 min)
Welcome participants and explain the goal: “This activity will
help us to get to know each other through colours and shapes

instead of words.”

Infroduce the concept of “conversation through drawing”.

Round 1: Drawing in pairs (5 min)
Participants sit in pairs, facing each other across the table.
Each pair gets a blank section of paper.

Invite them to start a drawing “conversation” using colours,

lines, and shapes — no words allowed!
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Step by Step

Description

Rotation (2 min)

After 5 min, ask one row to move one seat to the right.

New pairs form, each with a fresh paper section or space.

Round 2 & 3: New dialogues (10-15 min)

Repeat the process with new pairs.

Encourage participants to experiment: use different colours,
respond to what the partner draws, create a joint image

together.

Gallery Walk (5 min)
At the end, invite parficipants to walk around the table and

look at all the drawings.

If they wish, authors can briefly explain their work.

Reflection (10 min)

Use questions like:

How did it feel to “talk” through drawing instead of words?
What did you learn about your partners?
Did anything surprise you about the process?

How was this experience different from usual infroductions?

Materials and

21

Resources

Long tables with space for two rows facing each other

Large sheets of paper (or one long roll of paper covering the
table)

Watercolours, brushes, cups for water, napkins or cloths

Optional: relaxing background music



Title of activity:

Duration:

Colours of Emotions - setting up learning goals

2 sessions of 1 hour each

Aim oft the Session

To set and reconnect to personal life goals

To find strategies on how to reach chosen goals

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression

Learning Outcomes

of the Session

By the end of the session, participants will:

Recognise and express current and desired feelings.
Visualise personal goals through images and cards.
Identify and prioritise key needs.

Recall past helpful strategies and link them to future steps.

Formulate simple strategies and affirmations for moving

forward.

Step by Step

Description

Session 1 (1h):

1. Defining the aim (20 min):

Participants choose up to 3 feelings cards that represent
how they feel now.

Then choose up to 3 cards that represent how they would
like to feel in the near future.

Share descriptions, supported by guiding questions.

2. Dreamt future image (20 min):

Place chosen cards on blank paper and expand info a
bigger picture (drawing around the cards).

Use visual dialogue and guiding questions to deepen
reflection.
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Step by Step

Description
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3. Needs exploration (20 min):

From the needs cards, select 3-5 needs visible in the
imagined future.

Choose 1-2 needs to focus on in the coming days.

Closure: Relaxation/visualisation, breathing, or light music.

Session 2 (1h, next day):

1. Check-in (15 min):
Recallimages and needs from the first session.

Review the 2 selected needs: are they sfill relevant?e

2. Exploring “Now - Past - Future” with rope (40 min):
Place cards on rope symbolising time.

“Now": feelings/needs cards representing the present.

“Past”: recall strategies that helped before, choose cards fo
illustrate them.

“Future: visualise steps towards fulfilling selected needs,
symbolise with cards.

3. Affirmation (5 min):
Choose cards that represent supportive strategies.

Make drawings of chosen strategies and reflect on needed
support.

4. Debriefing of the Process (discussion with the group):
What stayed with you from yesterday’s image?
Are your chosen needs still relevant today?

What did you notice when placing cards on the rope (past—

now-future)?

Which past strategies might help you again?
What first step feels possible now?

What support would help you?2

Which card or drawing best represents your takeaway?2



Step by Step

Description

Tips for facilitators:

Maintain the timeframe, avoid prolonging.
Use clear, open, focused questions to guide participants.

Provide safe closure through relaxation or meditation.

Materials and

Resources

The Colours of Feelings and Needs cards (feelings + needs) Paper,

pastels, rope

Source: The Colours of Feelings and Needs Manual
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Title of activity:
Duration:

Group size:

Group Agreement - Creating Our Safe and Productive Space
60 min

10-30 participants

Aim of the Session

To create a collective group agreement that reflects participants’
needs for a safe, inclusive, and productive learning environment; to

ensure shared ownership and responsibility for the group process.

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression; Connecting people,

ideas and contexts

Learning Outcomes

of the Session

By the end of the session, participants will:
Reflect on their personal needs for feeling safe and
productive in a group setting.
Practise collaborative decision-making and creative
expression.
Contribute to shaping a shared group agreement in a visual
and engaging way.
Strengthen the sense of belonging and ownership in the

group.

Step by Step

Description
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Introduction (5 min)
Explain the goal: “We are going to create our group
agreement together so that everyone feels safe, included,

and able to learn and work productively.”

Individual reflection (5 min)
Participants individually reflect on the question: “What do |

need to feel safe and productive in this group?2”

They write down keywords or short phrases.

Small group work: Collage creation (20 min)

Participants form groups of 3-4 people.

Using magazines, coloured paper, scissors, glue, and
pencils, they create a collage that represents their ideas

visually and in words.



Step by Step

Description

While working, they discuss their needs and agree on the most

important elements for their group.

Presentations (10 min)

Each group presents their collage to the whole group.

Collective agreement building (10 min)

All collages are arranged together on the wall or floor to
create one shared form (e.g., a tree, puzzle, circle).
As collages are combined, participants share keywords that

are written down to form the final group agreement text.

Debriefing (10 min)

How did it feel fo create the group agreement together?
Did everyone's voice get heard?
Which elements are most important for you personally?

How will we keep this agreement alive throughout the

fraining?

Materials and

Resources

Magazines, coloured paper, scissors, glue, pencils/markers

Flipchart or large paper to collect keywords for the final

agreement
Tape or pins to display collages together

Optional: music in the background
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Title of activity:

Duration:

Group size:

en
Creating Safe Space & Group Building - Warm-up Exercises from the
Theatre of the Oppressed
60 min

10-30 participants

Aim of the Session

To build trust, openness, and group cohesion through physical,
playful, and creative exercises inspired by Augusto Boal's Theatre of

the Oppressed, creating a safe and inclusive learning environment.

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression; Connecting people,

ideas and contexts

Learning Outcomes

of the Session

By the end of the session, participants will:
Feel more comfortable and connected through shared
movement and play.
Develop awareness of space, body language, and non-
verbal communication.
Practise collaboration, frust, and creativity in a safe group
setting.
Strengthen a sense of belonging and inclusion in the training

group.

Step by Step

Description
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Exploring the Space (15 min)
Ask participants to spread out so everyone has personal

space.

(1-2 min): “Walk slowly around the room. Visit every corner.
For now, keep your gaze down—notice the floor, your steps,

your breathing.”
Progression (2-3 min): “Now raise your gaze to people’s
hands — notice gestures, rings, colours - still no eye confact.”

Progression (2-3 min): “Now, gently lift your eyes to people’s

faces. If you meet someone’s eyes, greet them non-verbally

—a nod, asmile, a hand to the heart.”



Step by Step

Description

Variation (2-3 min): “Greet each other as you would greet a
close friend in your home culture — without words.”
Facilitator tips:

Keep reminding: “"Change direction, vary speed, use the

whole space.”

Normalize choice: “Eye contfact is optional — use a soft gaze if

you prefer.”

Safety: flag bags/cables; invite softer pace if the room is
crowded.

Adaptation: seated participants can rotate upper body,
make eye-level contact with nearby people, or mirror hand

gestures.

Walking with Imagery (5 min)
Task: “Keep walking. Imagine you're on ice — how does

your body change? Now lava — what adjustments do you

makee”
Game: Infroduce calls: “Frozen!” (everyone stops);
“Unfrozen!” (resume).

Facilitator tips:

Keep calls playful; vary frequency.

Offer alternatives for balance issues: smaller steps, grounded

stance, chair-based upper-body movement.

Sculptures in Trios (5 min)
Formation: “Find two people near you — groups of three.”

Task: “Create a living sculpture that expresses ‘safe and

productive work together.” No lifting; all positions must be
comfortable. Touch only with consent — no touch is also
fine.”

Facilitator tips:

Demonstrate quick non-touch sculpture (e.g., three levels/

poses).
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Step by Step

Description
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Encourage using distance, levels, and shapes; not just hands.

Imaginary Ball (5 min)
Task: “We'll play with an invisible ball. Throw to someone with
a clear gesture and eye contact; the catcher ‘receives’ it

and throws fo another.”

Progression: Add a second ball; then change the ball’s

weight/size (“Now it's heavy / tiny / sticky”).

Facilitator tips:

Model exaggerated, readable gestures.

Inclusion: seated participants can pass across the circle;

ensure routes include everyone.

Monsters with Limbs (5 min)
Formation: “Groups of 4-5."
Task: “Make a monster that fouches the floor with exactly
Xlegs and Y hands (e.g., 3 legs, 2 hands). Move a few

stepstogether without breaking the count.”
Safety: No weight-bearing on others; avoid awkward joints.

Adaptation: Use props (scarves/tape marks) fo ‘count’

contact points; allow wall/chair support if needed.

Passing the Invisible Present (5 min)
Circle: "“We'll pass an invisible present around. When you
‘receive’ it, show its weight/shape/surprise, then transform it

and pass it on.”

Facilitator tips:
Encourage offers to be clear; receivers react before

changing it.

Keep pace playful; ensure everyone gets at least one turn.



Human Musical Instrument (10 min)
One person enters the centre and starts a simple rhythm
(voice or body). One by one, others join with a different
sound or movement. Listen and build a coherent

soundscape.

Facilitator tips:
Start with a very simple beat so layering is easy.
Noise sensitivity: set a max volume; invite softer dynamics; no
shouting.

Step by Step

End with a clear cut-off signal (hand down).
Description

Reflection (20 min)

Questions:

“"What helped you feel safer or more connected?”
“Which moment shifted the atmosphere?2”
“How did consent and choice show up in these exercisese”

“What can we carry from this intfo our work together this

week?2"

Large open space without obstacles; optional calm

background music.

. Flipchart & markers for reflection keywords.
Materials and

Based on Theatre of the Oppressed (Augusto Boal) practices
Resources

and common non-formal education group-building
methods (frainer-to-trainer tradition), adapted for inclusivity

and accessibility.
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Title of activity:
Duration:

Group size:

River of My Professional Path
90 min

10-30 participants

Aim of the Session

To help participants reflect on their professional journey in youth
work, activism, or arts, identify main milestones and influences, and

share experiences with peers in a creative and meaningful way.

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression; Connecting people,

ideas and contexts

Learning Outcomes

of the Session

By the end of the session, participants will:
Practise self-reflection on their professional journey.
Visualise and analyse milestones, challenges, and support
systems in their development.
Strengthen peer connection by sharing experiences and

recognising common patterns.

Gain a deeper understanding of their motivations and

professional identity in youth work or arts.

Step by Step

Description
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Begin by explaining the aim: “We will reflect on our professional
journey using the metaphor of a river — your river represents your
path through youth work, arts, or activism.” Show an example or
describe possible elements: the river's width, speed, or turns may
illustrate intensity or transitions; stones may represent obstacles or
milestones; trees may show people or events that supported them.
Emphasise there is no right or wrong way — this is for personal

reflection.

Each participant receives A4 paper and coloured materials such
as pencils, markers, or crayons. Over 20-30 minutes, they draw

their river from the point they first connected to youth work, arts, or
activism until today. They are invited to include symbols or elements
around the river — trees for supporters, stones for challenges,
bridges for opportunities, or anything else meaningful to them. Play

calm background music to create a reflective atmosphere.



Step by Step

Description

When finished, parficipants display their rivers around the room for
a walking gallery. For 15 minutes, they circulate freely, look at each
other’s rivers, and share stories or impressions with those who wish to

explain their drawings.

In the final 20 minutes, gather for a debriefing. Suggested questions:

How was it to visualise your professional journey?
Was it easy or difficult to identify milestones and influences?

Why are you in youth work, activism, or arts — what keeps

you here?

Did you notice common elements across your riverse

Optionally, capture 4-5 key words or patterns on a flipchart for the

group's reference.

Materials and

Resources

A4 paper (1-2 sheets per parficipant)

Coloured pencils, markers, wax crayons, coloured paper,
glue

Music player & calm background music

Flipchart & markers for capturing insights

Inspired by Learning to Learn Facilitator's Manual methods

for reflective practice
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Activities for Human Rights sessions and workshops A

Title of activity:
Duration:

Group size:

Introduction to Human Rights - Air Balloon
90 min

10-30 participants

Aim of the Session

To help parficipants reflect on the interconnectedness of human
rights, practise prioritising them under pressure, and explore how

removing rights affects individuals, society, and democracy.

Competence
landscape areas of

facilitator

Creating and Holding Space for Expression; Connecting people,

ideas and contexts; Facilitating learning through creative practice

Learning Outcomes

of the Session

By the end of the session, participants will:

Become familiar with key human rights articles.

Recognise how rights depend on each other and protect

democratic values.

Practise decision-making and negotiation in a group setting.
Reflect on the consequences of depriving rights for
individuals and societies.

Explore connections between human rights and

democracy.

Step by Step

Description
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Introduction (5 min)
Explain: “We are going to imagine we are flying in a hot air
balloon. To survive, we need fo throw away sandbags, each

representing a human right. Once gone, it's gone forever.”
Present 8 human rights chosen for the activity (e.g., freedom
from slavery, equality before the law, freedom of expression,

education, etfc.). Ensure everyone understands them.

Group Work (20 min)
Divide into groups of 4-6. Provide slips of paper, pens,
scissors.
Groups discuss which rights to throw away first to gain
altitude. Every few minutes, announce: “The mountain is

closer — time to throw another right away!”

They must agree on the order and number each right before



Step by Step

Description

discarding it.

Facilitator Tips:

Encourage discussion on which rights protect others, which
are essential for democracy, and which meet basic needs.

Remind participants to negotiate and justify decisions as a

team.

Gallery & Reflection (15 min)

Groups display or share the order of discarded rights.
Lead reflection using questions:

Ask group o write a poem about their process of
Which rights did you sacrifice first or keep longest?

What was difficult about agreeing on the order?

What would be the real-life consequences of losing
certain rights?

How do these rights relate to democracy and equality2

Input on Human Rights (20 min)

Make an input, using materials from the part of Theoretical

Input of this Manual.

Summarise: “Human rights are interconnected. Removing

one affects others — and democracy itself.”

Share links for further exploration.

Materials and

Resources

Paper, pens, scissors for each group
Space for small group discussion & gallery

Reference: The Little Big Handbook of Democracy -

European Wergeland Centre

Universal Declaration of Human Rights (UN)

European Convention on Human Rights (Council of Europe)
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https://wergelandcentre.org/content/uploads/2024/02/The-little-big-handbook-of-democracy.pdf
https://wergelandcentre.org/content/uploads/2024/02/The-little-big-handbook-of-democracy.pdf
https://wergelandcentre.org/content/uploads/2024/02/The-little-big-handbook-of-democracy.pdf
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.echr.coe.int/documents/d/echr/convention_ENG

Title of activity:
Duration:

Group size:

Introduction to Human Rights - Where do you stand?
90 min

10-30 participants

Aim of the Session

To surface participants’ assumptions and attitudes about
human rights, infroduce core principles (universality, indivisibility,
intferdependence, equality), and prepare the ground for deeper

learning.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts

Learning Outcomes

of the Session

By the end of the session, participants will:
Identify different categories of human rights and recognise
tensions between them.
Explain (in simple terms) universality, indivisibility, and
intferdependence.
Practise listening, argumentation, and respectful

disagreement.

Connect personal positions to human rights in democratic
sociefies.

Step by Step

Description
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Set up a physical line from AGREE to DISAGREE (posters on opposite
walls). Explain: “I'll read a statement. Choose a place on the line
that best represents your view. There are no ‘right’ answers. Listen

first; speak briefly; be open to moving if you hear something new.”

Round 1 - Warm-up (10 min). Use 3-4 lower-stakes statements fo
model the process and tempo. Invite 2-3 voices per statement, max

30-45 seconds each.

Round 2 - Core statements (25 min). Use 6-8 statements (see list
below). After each, ask: “What principle(s) are in tension here?
What real-life examples come to mind2” Encourage participants to

move if their view shifts.

Mini-synthesis (10 min). On a flipchart, capture 5-7 keywords that



Step by Step

Description

emerged (e.qg., equality, limits, safety, participation, dignity, social
protection). Briefly link these to HR principles (see theortecial

support in this chapter).

Micro-pairs (5 min). In pairs: “Which statement was hardeste Did

anything shift for you?2”

Facilitator tips & accessibility
Offer a seated version: hold coloured cards (green = agree
/ red = disagree / yellow = in between) if movement is
difficult.

Model respectful language; invite one point per person;

rotate voices.

Timebox conftributions; avoid debating personal identities/
fraumas.

If a statement spikes emotions, pause and name the tension;
refocus on the principle (e.g., freedom of expression vs. non-

discrimination).

Suggested statements (choose 8-12 and adapt to context)

—_

“All human rights are equally important.”
“Some rights can be limited for public safety.”

“Equality means treating everyone the same.”

A 0N

“Economic and social rights are as essential as civil and

political rights.”

5. "Without democracy, human rights cannot be

guaranteed.”

6. “Theright to vote is more important than the right to

protest.”
7. "People should be able to say anything they want online.”
8. "Hate speech should be restricted to protect others’ rights.”
9. “Mass surveillance is acceptable if it prevents crime.”
10. “Privacy is a luxury, not a right, in the digital age.”

11. “Some groups should have extra protections to achieve

real equality.”

12. "Religious freedom should always outweigh other rights.”
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Step by Step

Description

. “"Environmental protection should be recognised as a

human right.”

. ccess to the internet should be a human right.”
. "Healthcare is a human right, not a service you buy.”

. "Education is a privilege, not a right.”

Materials and

Resources
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Space: divide the room info ftwo parts — Agree and
Disagree. You can draw a line on the floor and place large
signs reading AGREE and DISAGREE on opposite sides
Reference:

The Little Big Handbook of Democracy - European
Wergeland Centre

Universal Declaration of Human Rights (UN)

European Convention on Human Rights (Council of
Europe)

Compass: Manual for Human Rights Education with
Young People (Council of Europe)



https://wergelandcentre.org/content/uploads/2024/02/The-little-big-handbook-of-democracy.pdf
https://wergelandcentre.org/content/uploads/2024/02/The-little-big-handbook-of-democracy.pdf
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.echr.coe.int/documents/d/echr/convention_ENG
https://www.coe.int/en/web/compass
https://www.coe.int/en/web/compass

Title of activity:
Duration:

Group size:

DigiART for Human Rights: Visual Stories for Social Change
3-4 hours

15-25 participants

Aim of the Session

To engage participants in exploring human rights through digital
and visual arts, encouraging creative expression, critical thinking,

and advocacy for social justice.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice

Learning Outcomes

of the Session

By the end of the session, participants will:

Describe key principles of human rights (UDHR, ECHR).

Link personal or community experiences to human rights

issues.

Apply basic storytelling fechniques using digital and visual

media.
Express ideas about social justice through creative methods.

Evaluate how art can influence public awareness and social

change.

Step by Step

Description

1. Infroduction and Inspiration (30 min)

Present 2-3 short examples of artivism or multimedia
campaigns on human rights (e.g., The Silent Immigrant) or
Think Common - Play Common or IDiscover - Masks & Identity

from our Collection of practices in Civic Art.

Discussion: Ask parficipants what messages or emotions

these examples carry.

Mini-input: Brief infroduction fo human rights principles and

their link to art and activism.

2. Exploration and Idea Development (30 min)

Individual work: Participants reflect on a human rights issue
important to them or their community.

Small groups: Share reflections and create a mind map of
ideas, emotions, and possible images/sounds for their digital

story.
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Step by Step

Description

Facilitator tip:
Help participants keep the story focused and simple.
3. Creative Production (1.5-2 hours)

Task: Participants create short digital or visual stories using

phones, tablets, or offline materials (collages, posters).

Tools: Free apps (Canva, CapCut, iMovie) or paper and

markers for non-digital versions.

Facilitator tip: Provide technical support, but let participants

lead the creative process.

4. Gallery Walk and Sharing (30 min)
Display all artworks in a room or online platform.

Walk-through: Participants move around, watch each other’s

stories, and give feedback.

Big circle discussion:
What did you learn about human rights?

What emotions did the stories bring up?

How can we use art for advocacy?

5. Reflection and Next Steps (20 min)
Group reflection: How was this process for you? What would
you like to do next with your story?
Action planning: Participants write down one concrete idea

to share or continue their work beyond the session.

Materials and

Resources
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Laptop/projector for showing examples

Smartphones/tablets with free editing tools or paper/collage
materials
Internet connection (if possible) for accessing examples and

publishing stories

Human rights background materials:
Universal Declaration of Human Rights (UN)

European Convention on Human Rights (Council of
Europe)



https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.echr.coe.int/documents/d/echr/convention_ENG

Activities for Youth Participation and Active Citizenship sessions and workshops

Title of activity:
Duration:

Group size:

Infroduction to Youth Paticipation - Art Lab
2,5 hours
10-35

Aim of the Session

To infroduce participants to the Ladder of Youth Participation
and enable them to creatively explore different levels of youth

involvement in decision-making through arfistic methods.

Competence
landscape areas of

facilitator

Co-Creating Impact and reflecting on practice; Facilitating learning

through creative practice

Learning Outcomes

of the Session

By the end of the session, participants will:

Understand the concept and levels of Roger Hart's Ladder

of Participation.

Analyse the current situation of youth partficipation in their

own organisations.
Create artistic representations of different levels of
parficipation.

Reflect on practical ways to increase meaningful youth

involvement in their work.

Step by Step

Description

1. Infroduction & Theoretical Input (30 min)

Facilitator presents Roger Hart's Ladder of Youth

Participation:

Three non-participation levels: Talkienism, Manipulation

and Decoration.

Five participation levels: Assigned but Informed,
Consulted and Informed, Adult-initiated shared

decisions with youth, Youth-initiated shared decisions

with adults, Youth-initiated and directed.

(You can find more information about it in Chapter 4)

Visualise the ladder on a poster or slide, or you can use
thereal ladder and put A4 papers with the levels on the

stairs
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Step by Step

Description

Ask participants to reflect on the organisation or project v
they work with and physically stand on the ladder step that

best reflects the level of youth partficipation in their context.

Facilitate a short discussion: “What does this tell us about

youth involvement in your realitiese”

2. Group Division & Art Lab Instructions (10 min)

Divide participants into 5-7 groups, each assigned to one

ladder level.

Explain: “Your task is to create an art piece — a poster,
tableau, short performance, or sculpture — showing how

youth are involved at this level.”

Encourage creativity and symbolic representation rather

than perfection.

3. Art Laboratory Creation Process (40 min)
Groups brainstorm and prepare their art piece.

Facilitator moves between groups, offering support if

needed and reminding about time.

Optional: Play background music to create a relaxed,

creative atmosphere.

4. Gallery Walk & Presentations (30 min)
Each group presents their artwork.

Other participants try to guess which ladder level is being
represented.

After each presentation, short discussion: How does this level

feel for young people? For adultse

5. Reflection & Debriefing (30 min)

Part A: Whole group discussion on what levels appear most
often in participants’ real-life contexts, what blocks higher

levels, and what helps achieve them.

Part B: Give examples, e.g. “When youth are invited to paint
a mural - at what level is thise How could it be organised fo
reach the highest levels of participation?”

Summarise key principles for meaningful youth
participation.
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Materials and

Resources

Poster or slide of Roger Hart's Ladder (e.g., Manual “Have

Your Say”), or real ladder with the papers with the names of

the levels;

Flipcharts, markers, coloured paper, scissors, glue, tape,
magazines, pencils;

Space for movement (for body voting and gallery walk);

Music for creative atmosphere (optional).

Rung 8: Young people & adults
share decision-making

Rung 7: Young people lead
& initiate actions

Rung 6: Adult-initiated, shared
decisions with young people

Rung 5: Young people consulted
and informed

Rung 3: Young people are
tokenized*

Rung 2: Young people are
decoration*

Rung 1: Young people are
manipulated*

The last three rungs are
hon-participation

112


https://rm.coe.int/16807023e0
https://rm.coe.int/16807023e0

Title of activity:
Duration:

Group size:

Youth Rights through Art: Murals for Participation
210 min

10-30 people

Aim of the Session

To introduce participants to the Revised European Charter on the
Participation of Young People in Local and Regional Life (Congress
of Local and Regional Authorities of the Council of Europe) and

to explore youth participation rights through creative arfistic

expression.

Competence
landscape areas of

facilitator

Connecting people, ideas and confexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice; Supporting young people’s agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Identify and explain the basic rights of young people
according to the Revised European Charter on the
Participation of Young People in Local and Regional Life.
Work collaboratively to visualise and communicate these

rights through creative, art-based methods.

Reflect on how youth rights can be presented to broader

audiences in an engaging and accessible way.

Step by Step

Description
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Energiser: The Laboratory of Crazy Dr. Simon (10 min)
The facilitator plays the role of Dr. Simon, a slightly eccentric scientist

who makes participants part of his “crazy experiment.”
When Dr. Simon says “Dr. Simon says..."” followed by a
movement (e.g., jump, turn around, clap), participants must

copy it.

If Dr. Simon gives a movement without saying “Dr. Simon

says,” participants must remain still.

Anyone who moves at the wrong moment or misses a
command joins Dr. Simon'’s “laboratory of zombies” and
follows him from then on.

This continues until only a few players remain or until the

group is fully “zombified.



Step by Step

Description

Introduction to the Charter (15 min)
Short input from the facilitator about the Revised European
Charter on the Participation of Young People in Local and

Regional Life:
What it is

Why it matters

How it can be used in youth work and advocacy

Participants are infroduced to a set of youth participation

rights from the Charter (see list below).

Group Work: Murals for Youth Rights (50-60 min)

Participants are divided into small groups (3-5 people).

Each group receives one youth parficipation right from the
Charter and a task:

Imagine you are a team of artists commissioned by the
municipality to design a mural that will make young people
aware of this right. Your task is to create a prototype of the

mural on A3 paper using the materials provided.

Materials: coloured paper, pencils, markers, aquarelles,
gouache, and if available, graffiti markers or spray chalk for

artistic effects.

Groups work together to design and illustrate the meaning

of their assigned right.

Presentation and Reflection (20-30 min)
Each group presents its mural, explaining:
Which right it represents

What message it sends to young people

Trainers act as a “commission” and accept all murals for a

final exhibition.

Reflection questions:
What did you learn about youth parficipation rightse

How can art make these rights more visible?

How could you use this method in your own context?
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Documents: Revised European Charter on the Participation

of Young People in Local and Regional Life (Council of

Europe)
Materials and Link: https://rm.coe.int/16807023e0
Resources Art Materials: A3 papers, pencils, markers, aquarelles,

gouache, graffiti markers/spray chalk (if available), scissors,

glue.

Handouts with the list of rights.

Handouts:

Youth Participation Rights - Summary

115

. Right to Information

Young people have the right to access clear, complete, and youth-friendly information

about public affairs, their rights, and available opportunities.

. Right to Education and Training

Young people should have opportunities to learn about democratic participation,

human rights, and civic engagement through formal and non-formal education.

. Right to Participate in Decision-Making

Young people have the right to be involved in decision-making processes at local and

regional levels, including planning, implementation, and evaluation.

. Right to Meet and Form Associations

Young people have the right to gather, form youth organisations or informal groups, and

express their interests collectively.

. Right to Resources

Young people and youth organisations should have access to financial, fechnical, and

other resources that support youth participation and initiatives.

. Right to Cultural, Sporting, and Recreational Activities

Young people have the right to access and shape activities for culture, sports, leisure,

and recreation in their communities.


https://rm.coe.int/16807023e0

7. Right to Employment and Social Integration
Policies should support youth employment, social protection, and the inclusion of all

young people, especially those from disadvantaged backgrounds.

8. Right to Sustainable Development and Environment
Young people should participate in actions and decisions affecting the environment

and sustainable development in their communities.

9. Right to Equality and Non-Discrimination

All young people have the right to equal opportunities regardless of gender, ethnicity,

religion, disability, or social status.

9] BB )
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Title of activity:

Duration:

Group size:

The Mosque in Sleepyville - Youth Participation & Active Citizenship
Adaptation

2-2,5 hours

15-45

Aim of the Session

To explore how youth participation levels influence decision-
making processes and to understand the link between youth rights,
active citizenship, and inclusive community development through

simulation.

Competence
landscape areas of

facilitator

Facilitating learning through creative practice; Supporting young

people's agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Understand how youth participation levels affect
community decisions.
Link active citizenship with inclusive democratic practices.
Recognise the importance of dialogue, advocacy, and
coalition-building.
Identify ways to make participation processes more inclusive

and youth-friendly

Step by Step

Description
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1. Infroduction (15 min)

Welcome participants and explain the aim: exploring youth

roles in democratic decision-making.
Introduce the youth participation ladder (briefly, as earlier
session covered it in detail).
Facilitator tip: Ask participants to recall examples from their
communities where youth voices influenced - or failed to influence

— decisions.

2. Scenario Preparation (20 min)

Present the adapted Mosque in Sleepyville scenario:
The town of Sleepyville is debating whether fo allow the

construction of a mosque in a central neighbourhood.


https://www.coe.int/en/web/compass/a-mosque-in-sleepyville

Step by Step

Description

Different stakeholders have conflicting inferests—some
support cultural diversity, others oppose the idea due to
prejudices or economic reasons. Young people want a safe,

inclusive space for all.

Divide participants into stakeholder groups:
1. Local authorities (mayor, council members)

2. Youth representatives

3. Religious community members

4. Business owners

5. Civil society organisations / acfivists

6. Local media

7. Populist Party “Let’s make Sleepyville great again!”

Each group receives a short description of its role, interests,

and position.

Facilitator tip: Encourage groups to prepare visual posters or
slogans for their position to make it more interactive.

3. Roleplay Debate (40 min)

Groups present their positions at the “Town Hall Meeting”.

Facilitator plays the role of fown council chairperson,

ensuring everyone gets a chance fo speak.
During the debate, ask youth groups to propose how young

people can be meaningfully involved in the decision-

making process at each stage.

Every 10 min, pause and ask: Which participation level do

we see now? How can we move higher on the ladder?

4. Decision & Reflection (30 min)

The council (or all participants) votes on the final decision.

In reflection:

Which groups had the most power?
Where did youth voices matter?

What would help to ensure meaningful, inclusive
participation in real life?

How does this connect to active citizenship?
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Facilitator tip: Write key ideas on a flipchart: youth participation,

active citizenship, inclusivity.

5. Debrief & Link to Practice (15 min)

Discuss real-life parallels: youth councils, municipal hearings,
Step by Step P Y P 9
activism campaigns.
Description
Link fo the Revised European Charter on the Partficipation of
Young People in Local and Regional Life: which rights were

at stake here?
Share practical tools (e.g., from Have Your Say! Manual,

SALTO Participation Pool).

Flipcharts, markers, posters for group work.
Materials and
Roles descriptions (see below).

Resources
Compass Manual: hitps://www.coe.int/en/web/compass

A
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Handouts for the Simulation

Simulation Game: The Mosque in Sleepyyville

Duration: 2-3 hours

Group size: 12-40 participants

Aim of the Activity
To explore different perspectives on active citizenship, participation, diversity, and
human rights in the context of a controversial community issue.

To practice democratic debate, negoftiation, and decision-making skills.

To reflect on the role of emotions, power, and participation in local decision-
making processes.

Scenario
The small town of Sleepyville has recently received a request from its growing Muslim community

to build a new mosque. The Town Council must decide whether to give permission.

Different groups of citizens, political actors, and stakeholders have different views, interests, and
emotions about thisissue. As a Town Council meeting is called, everyone is invited to express

their opinions before the decision is made.

Roles for Participants
Each participant (or small group) receives one role. They prepare arguments and decide on a
common position before the Town Council meeting starts.
1. Town Council (Decision-makers)
You are responsible for listening to all sides and making the final decision.

You want a solution that respects democracy, human rights, and the needs of all
cifizens, but you also want to keep the peace and avoid protests.

2. Muslim Community Representatives
You represent the Muslim families of Sleepyville.

Your community has been living here for many years, pays faxes, and wants a
proper place for worship instead of the small rented rooms used now.

You promise the mosque will be open to visitors, promote interfaith dialogue, and
benefit the whole town.
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3. Local Residents Opposing the Mosque R
You have lived in Sleepyville for generations.

You fear the mosque will change the fown's identity and bring “problems” you see
on the news.

Some of you admit you have never talked to the Muslim community but still feel the
mosque doesn’'t belong here.

4. Local Residents Supporting the Mosque
You believe everyone should have equal rights to practise their religion.
You see the mosque as a chance to make the town more inclusive and lively.

You want Sleepyville to be known for tolerance and respect for diversity.

5. Business Community
You own shops, cafés, and services in Sleepyville.
You care about the economy and think new visitors might bring more business.

You don't want tensions or protests that scare away customers.

6. Human Rights NGO
You defend freedom of religion, expression, and equality.

You observe whether the debate respects human rights standards and are ready
to remind everyone of them if needed.

You want the Town Council to follow democratic principles.

7. Ultra-Right Populist Party “Make Sleepyville Great Again”

You are politicians from a new populist party promising fo “protect Sleepyyville’s
fraditions and identity.”

You use the mosque debate to win votes by spreading fear of change and
promising to defend “real Sleepyville



Title of activity:

Duration:

Group size:

Youth Participation Ladder through Art: From Theory to Creative

Practice

210 min (2,5 hours)
10 - 30

Aim of the Session

To explore the concept of Active Citizenship, its link to youth
participation and human rights, and to enable participants fo

connect theory with their own realities through interactive activities.

Competence
landscape areas of

facilitator

Co-Creating Impact and reflecting on practice; Facilitating learning
through creative practice; Supporting young people's agency and

voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Understand the concept of Active Citizenship and its core
principles.
See connections between youth participation, human rights, and
democratic citizenship.

Reflect on examples of active citizenship from their own contexts.

Practise participation through interactive and creative activities.

Step by Step

Description

1. Energiser: “Active Citizens in Action” (10 min)

Facilitator tip: Ask participants fo move around the room.
When you call out a situation, they freeze in a position
showing what a “citizen” might look like there (e.g., voting,
protesting, volunteering, negotiating, signing a petition).
Quick debriefing: What images of citizenship did we create?

What is missing? (you can right them down on the flipchart)

2. Theoretical Input: What is Active Citizenship? (15 min)
Short presentation with visuals covering:
Definition:
From Council of Europe & EU Youth Strategy: Active Citizenship

means participating in the life of a community to improve it,

defending human rights, and contributing to democratic life.
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Step by Step

Description
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Dimensions of Active Citizenship:
Political (voting, activism, policy influence)

Social (volunteering, community initiatives)

Cultural & digital (arts, media, online activism)

Link to Human Rights:
Rights = framewaork for participation

Responsibilities = acting for the common good

Youth participation = ensuring young people shape
decisions affecting them
Key Principles: inclusion, participation, equality,

accountability

Facilitator tip: Keep it short; use examples from young people’s

initiatives (e.g., Fridays for Future, artfivism projects).

3. Interactive Activity: “Active Citizenship Map” (25 min)
Participants work in small groups with flipcharfs.

Task: Draw a map of how young people in their town/country
practise active citizenship (e.g., protests, volunteering, youth

councils, artivism).

Mark where human rights appear: freedom of expression,
equality, participation rights.

Groups present briefly.

Facilitator tip: Encourage them to include offline and online actions,

and also barriers young people face.

4. Cards: Participation in Action (20 min)

Prepare cards with typical youth participation examples (e.g.,
youth parliament, online petition, street theatre, volunteering
project, political party youth wing), you can find examples
under this tool description.

Divide group in the buzz groups (2-3 people, might be people
seating next to each other), give each group one card.
Group discussion: How does this action link to active

citizenshipe Which human rights are involved?



Share key points in plenary.

5. Reflection Circle (10 min)

Questions:

Step by Step What is one new idea about active citizenship you
Description discovered today?

How can you bring this to your own work with young
people?¢

Collect key words on a flipchart to connect with next

sessions.

Flipcharts, markers, sticky notes, role cards

Council of Europe Youth Department: Have Your Say! Manual

Materials and
EU Youth Strateqgy (2019-2027) on Participation

SALTO Participation Resource Pool: https://participationpool.
eu/

Resources
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https://rm.coe.int/16807023e0
https://youth.europa.eu/strategy_en
https://participationpool.eu/
https://participationpool.eu/

Handout “Examples of the cards for participation in action” A

¥ Card 1: Youth Climate Strike

A group of feenagers organises weekly demonstrations demanding stronger climate

policies.
Questions for discussion:

Which human rights are they exercising?

How does this action influence decision-makerse

M Card 2: Online Petition for Better Public Transport
Young people start an online campaign to improve bus connections in rural areas.
Questions for discussion:

Is this political, social, or cultural participation?

Who should respond to their demands?

¥ Card 3: Youth Parliament

Elected young representatives debate local issues and present proposals to the city

council.
Questions for discussion:
How does this prepare young people for democratic life2

Which rights make this possible?

I Card 4: Street Art for Equality
A group paints murals promotfing gender equality and anfi-discrimination messages.

Questions for discussion:
What is the role of art in civic engagement?

How does freedom of expression apply here?

M Card 5: Volunteering in a Refugee Centre
Young volunteers help organise language classes and cultural events for refugees.
Questions for discussion:
Which rights are supported through this action?

How can this strengthen community solidarity?2
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M Card é: Digital Storytelling Project

Youth groups collect stories from elderly citizens and share them online to preserve

cultural heritage.

Questions for discussion:
How does this confribute to active citizenship?

Which forms of participation are visible here?

M Card 7: Youth in Local Budget Consultations
The municipality invites young people to decide how part of the youth budget is spent.

Questions for discussion:

Why is youth voice important in budget decisions?

How does this relate to participation rights?

M Card 8: Theatre Forum on Bullying

Young people perform scenes about bullying in schools, and the audience suggests

alternative endings.

Questions for discussion:
How does this method empower participants?

What skills do young people gain through it?

M Card 9: Campaign blaming migrants for unemployement
A youth wing of a populist party organises a campaign blaming migrants for
unemployment.
Questions for discussion:

What challenges to human rights and democracy appear here?

How can active citizenship counteract hate speech?

M Card 10: European Youth Initiative for Digital Rights
Young activists lobby for stronger data privacy laws to protect young people online.

Questions for discussion:

Which rights are linked to privacy and online security?

How is this connected to democratic partficipation?
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Activities for environment sessions and workshops .

Title of activity:

Duration:

>
o>

Chicken Sandwich & Environmental Artivism

2,5 hours

Aim of the Session

To help participants explore the environmental impact of everyday
food choices, reflect on sustainability issues, and furn their insights

into creative art-based messages for the community.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice; Supporting young people’s agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Understand key environmental impacts related to food

production and consumption.

Be able to identify connections between personal choices
and global sustainability challenges.
Develop creativity and teamwork skills by franslating

environmental insights intfo visual messages or installations.

Gain experience in community-focused environmental

activism through art.

Step by Step

Description
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Step 1: Introduction (10 min)
The facilitator briefly infroduces the topic: food, sustainability, and
environmental impact.

Questions to open discussion:

How often do we think about where our food comes from?2

What are possible hidden costs behind a simple sandwich?

Step 2: Chicken Sandwich Activity - Part 1 (60 min)

Divide participants info groups of 4-6.

Give each group:
A picture of a chicken sandwich (center of the poster).

11 sustainability cards randomly distributed.

Ask participants first fo silently read the cards and place

them around the sandwich if they think they are connected



Step by Step

Description

After 5 min, participants read cards placed by others and
discuss:
Which impacts were surprising?

Which facts might influence personal eating choices?

Which card was the most shocking?

Groups prepare short presentations for others.

Step 3: Debriefing - Part 1 (15 min)

Facilitator leads a discussion:

How do you feel after this exercise?

Are you surprised by how littfle we know about food
impacts?

Should we know more? Why?

What changes could we make as individuals or as a group?

Step 4: Optional Part 2 - Personal Food Reflection (15 min)

Show the 10 sustainability questions on a flip chart (you can
find them below in handouts).

If participants brought food or food labels, they reflect
individually: how much do they know about their food’s

origin, production, and impact?

Short exchange in pairs: was it easy or difficult to answer?

Step 5: Art-Based Environmental Action (40 min)
Transition: “Now let’s turn these insights info messages for our
community.”

Two options (participants choose based on time/resources):

Sticker Campaign:

Each group creates a short slogan or image on paper

that can be turned into stickers later.

Example: “This Sandwich Costs the Earth” with a
drawing of a melting planet inside a sandwich.

Stickers can be printed and legally displayed in
the neighborhood; participants photograph and
share them with hashtags like #Artivism #EcoYouth
#ErasmusPlus.
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Step by Step

Description

2. Mini-Installations:

Using recycled materials, natural objects, or paper,
participants build small street art installations about
sustainability (e.g., "food waste mountain,” “plastic
seq,” "deforested Amazon”).

Installations are temporary, symbolic, and documented
via photos for social media.

Facilitation Tips for Trainers

Before the session
Prepare one set of the Chicken Sandwich sheet and 11

sustainability cards for each small group (4-6 people).

If possible, use recycled paper for printing fo stay consistent
with the sustainability theme.

Gather materials for the art action: colored markers, eco-
friendly paints, paper, tape/glue, recycled materials, and, if
doing stickers, printable sticker paper or adhesive sheefts.
Organize a camera or phone for documentation (for

participants fo photograph their art and installations).

Materials and

Resources

129

Printed Chicken Sandwich sheefts (1 per group)

11 Sustainability Cards per group (text below)

Flipchart, markers, sticky tape

Recycled materials for installations (optional)

Paper for stickers/posters, colored pencils, markers, paints
Music for creative phase

Camera or phone for documentation

Inspiration resources:
T-Kit 13 Sustainability Education

Fridays for Future


https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-13-sustainability-and-youth-work

Handouts for the session:

Chicken Sandwich Poster

Personal Food Reflection Questions
Where is your food from?2
Is it nutritious and healthy?2
What packaging was used?e
How was it produced? Industrial or traditional?
Were pesticides or chemicals used?
Was waste generated during production?2
Environmental costs beyond production?2
Who made money from ite
How much went to producers?

Are there more sustainable alternativese
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Sustainability Cards
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Plastic Waste - Over 8 million tonnes of plastic enter oceans every year.

Microplastics harm fish and birds and end up in our food chain.

Deforestation for Animal Feed - Large areas of Amazon rainforest are cleared

yearly to grow soy for animal feed, destroying biodiversity.

Greenhouse Gas Emissions - The meat industry produces 14% of global emissions,

equal to all transport emissions combined.

Overfishing - More than 85% of fisheries are at or beyond safe limits; some fish

species face extinction.

Factory Farming - Produces most of the world’s meat but causes pollution, animal

suffering, and health risks.

Water Use - Agriculture uses 70% of global freshwater; meat diets need up to 5x

more water than plant-based diefs.

Food Waste - One-third of all food worldwide is wasted; in the EU alone, 126

million tonnes yearly.

Health Impacts - Diets high in meat, fat, and sugar contribute to obesity,

diabetes, and heart disease.

Industrial Agriculture - Multinational corporations control seeds and crops,

forcing farmers to grow for export rather than local needs.

Energy Use & Transport - Global food fransport uses fossil fuels and increases CO,,

emissions.

Land Use - Meat dietfs require much more land than vegetarian or vegan diets,

increasing pressure on ecosystemes.



Ideas for Action Handout
Create posters or stickers for a local awareness campaign.
Map local sustainable food producers and share the info.
Organize a community cooking event with seasonal food.
Start composting organic waste at school or youth centre.

Contact environmental NGOs for workshops or collaborations.

Title of activity: EcoTalks: From Facts to Action
Duration: 1,5 - 2 hours
Group size: 15-30 participants

To introduce participants to key concepts of environment and

sustainability, highlight their links to human rights and democracy,
Aim of the Session
and offer a space for critical thinking and discussion through an

interactive fishbowl debate.

Competence
Connecting people, ideas and contexts; Supporting young people’s
landscape areas of
agency and voice

facilitator
By the end of the session, participants will:
Explain key concepts of environment and sustainability.
Identify links between environmental protection, human
Learning Outcomes rights, and democratic participation.
of the Session Analyse different perspectives on environmental issues and

argue positions respectfully.

Reflect on responsibilities at individual, organisational, and

governmental levels.

Step 1: Welcome & Introduction (10 min)

Step by Step Facilitator welcomes participants and explains:

The session will have two main parts: first, a short interactive

Description ) ) )
input to infroduce basic concepts; then, a fishbowl debate

to explore different perspectives.
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Step by Step

Description
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The goalis not to reach one answer but fo see the
complexity of environmental issues and to connect them

with youth participation and civic engagement.

Ask participants: What comes fo your mind when you hear
“environment” or “sustainability”2 Collect 5-6 key words on a

flipchart.

Step 2: Theoretical Input - Environment & Sustainability (20 min)

The facilitator infroduces:
Why Environment Matters: Human life depends on healthy
ecosystems. Environmental degradation directly affects
human rights: right to health, water, food, housing.
Use concrete examples: floods, droughts, pollution,

deforestation.

Key Concepts:

Sustainable Development: meeting the needs of tfoday
without compromising the future (Brundtland Report).

Environmental Justice: fair distribution of environmental
benefits and burdens; addressing inequalities.

Intergenerational Equity: future generations have rights
foo.

Public Participation: people must have a say
in decisions affecting the environment (Aarhus
Convention).

Links fo Human Rights & Democracy:
Clean environment as a prerequisite for dignity and
equality.

Environmental rights connected with freedom of
information, participation, and accountability.

Examples: European Court of Human Rights cases on
environmental protection and right fo life.

Global & European Frameworks:

UN Sustainable Development Goals (SDG 13 Climate
Action, SDG 15 Life on Land, SDG 14 Life Below Water).

EU Green Deal: climate neutrality by 2050, circular
economy, biodiversity strategy.

Council of Europe’s work on environment, human
rights, and democracy.



Step by Step

Description

Invite 2-3 participants to share examples of environmental

challenges in their countries or communifies.

Step 3: Fishbowl Debate - Agree/Disagree (40 min)

Set-up:

Arrange two circles: inner circle (4-5 chairs) for speakers,

outer circle for observers.

Explain the rules: only those in the inner circle speak; if
someone from the outer circle wants to join, they tap a

speaker and swap places.

Each statement will be discussed for 5-6 minutes; the goal is

to exchange arguments, not to “win".

Statements for Debate:

1.

“Meat consumption should be heavily faxed because of its

environmental impact.”

Individual lifestyle changes matter more than government

regulations in tackling climate change.”

“Technological innovation will solve most of our

environmental problems.”

“Climate change is primarily a social justice issue rather

than only an environmental one.”

“Environmental activism should be peaceful at all times.”

Facilitator Tips:

Start with volunteers; encourage balanced participation.

After each statement, summarise key arguments before

moving on.

Remind participants they can change their position if they

hear convincing arguments.

Step 4: Debriefing (15 min)

Facilitator asks in plenary:

Did you change your opinion on any statement?

After each statement, summarise key arguments before

moving on.
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Step by Step

Description

Remind participants they can change their position if they

hear convincing arguments.

Step 4: Debriefing (15 min)

Facilitator asks in plenary:
Did you change your opinion on any statement?2

Which arguments surprised you or made you think

differently?

What is the connection between environment, human rights,

and democracy?

What can we do in our own projects or communities?

Capture 5-6 keywords for the next steps or future action.

Step 5: Wrap-Up (5 min)

Summarise:
Environment and sustainability are not only ecological issues
but also about rights, justice, and participation.
Addressing environmental challenges requires both systemic
change and individual responsibility.
Share resources for further learning: SDGs, EU Green Deal,

Council of Europe’s Compass and T-Kit 13 on Sustainability.

Materials and

Resources
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Materials and Resources

Flipchart or whiteboard for notes
Markers and sticky notes

Chairs for fishbowl setup

Optional: printed debate statements
Visuals or slides for the theoretical input

References

T-Kit 13: Sustainability and Youth Work (Council of Europe)

United Nations: Sustainable Development Goals (sdgs.
un.org)
Aarhus Convention (unece.orqg)

European Green Deal (ec.europa.eu)


https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-13-sustainability-and-youth-work
http://sdgs.un.org
http://sdgs.un.org
http://unece.org
https://ec.europa.eu/?utm_source=chatgpt.com

Activities for Intersectoral Dialogue sessions and workshops

Title of activity:
Duration:

Group size:

To dialogue, or not to dialogue?!
1,5 - 2 hours

15-30 participants

Aim of the Session

To enable participants to understand the concept, principles,
and benefits of intersectoral dialogue and to experience creative

methods for promoting it in their communities.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice; Supporting young people’s agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Explain what intersectoral dialogue is and why it matters for

democracy, human rights, and social cohesion.

Identify key principles and skills needed for effective
dialogue.
Develop creative messages to promote intersectoral

dialogue in their communities.

Reflect on ways to integrate intersectoral dialogue into their

own projects

Step by Step

Description

1. Energiser: “Cross the Line” (10 min)
Facilitator draws a line on the floor (orimagines one).
Participants stand on one side.

Facilitator calls out: “Cross the line if you've ever worked
with people from another sector (school, NGO, municipality,
business, etc.)”.

Several questions follow, such as:

“Cross if you've ever solved a problem with people of
different ages.”

“Cross if you've taken part in a youth council or public
meeting.”
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Step by Step

Description

137

Debrief briefly: This shows how much diversity and experience

we already have in the group.

2. Theoretical Input: Understanding Intersectoral Dialogue (15
min)
Facilitator presents the key concepts and principles using

the prepared text:
Definition and importance of intersectoral dialogue;

Core principles: inclusiveness, participation, respect,
collaboration, trust;

Links to human rights, democratic participation, and
European priorifies;

Examples of practices: youth councils, art-based
projects, local forums.

Short Q&A to ensure understanding.

3. Mini-Debate “Why Do We Need Dialogue?” (10 min)

In pairs or trios, participants discuss the statement:
“Intersectoral dialogue is essential for solving local

problems.”

One representative per pair shares a key argument for or

against.

Purpose: to engage critically with the concept before

moving to creative work.

4. Creative Lab: 1-Minute Reels for Dialogue (40 min)
Participants are divided intfo small groups (3-4 people).

Each group creates a 1-minute promotional video (recorded
on a phone) answering:

What is intersectoral dialogue?
Why is it important?

How does it benefit young people and the
community?

Encourage use of role-play, art objects, drawings, or music

to make the message engaging.



Step by Step

Description

5. Screening and Reflection (20 min)
Groups show their videos to everyone.

Debrief questions:
What messages stood oute

Which principles of intersectoral dialogue were
illustrated?

How could these messages be used in real life (e.g.,

campaigns, youth events)e

Materials and

Resources

Projector/screen for theoretical input.
Smartphones or cameras for recording reels.
Basic editing apps (optional, e.g., InShot, CapCut).

Flipchart, markers for brainstorming key messages.
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Title of activity:
Duration:

Group size:

City of Sustain
1,5 - 2 hours

15-30 participants

Aim of the Session

To simulate decision-making on sustainability and human rights
issues with limited resources, encouraging youth participation, inter-

sectoral dialogue, and democratic negofiafions.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice; Supporting young people’s agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:

Understand the complexity of balancing environmental,

economic, and human rights priorifies.

Practise democratic decision-making and negoftiation skills.
Explore the role of youth participation and inter-sectoral
collaboration in sustainability processes.

Reflect on the impact of decisions on different groups and

future generations.

Step by Step

Description
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1. Introduction & Story Setup (15 min)

Facilitator explains the story: The city faces multiple crises;
resources are limited; decisions must be made together to

create a sustainable, just future.
Divide participants into 4-5 groups representing:
1. Local Authorities
Businesses

2

3. Youth Organisations
4. Environmental Activists
5

Social Services / Human Rights Defenders

Distribute Role Cards with missions, values, starting resources,
and special conditions.

Explain rules: limited time, one decision per station,
negotiation allowed, human rights must be respected, final

city plan required.



Step by Step

Description

2. Station Rounds (50 min)

Groups rotate through 4-5 stations.

Each station = a realistic dilemma with 2-3 decision options

affecting resources.
Groups have 5-7 min per station: read, discuss, decide.

Optional: Crisis Cards add unexpected events after each

round.

Stations:

1.

2
3
4,
5

Water Crisis

Energy Dilemma

Social Justice & Migration
Media & Dialogue

Future Generations (optional)

3. Final Assembly: City Decision-Making (40 min)

All groups bring resources & decisions to the City Assembly.

Together they create one City Declaration covering:
Resource allocation

Human rights guarantees
Youth participation mechanisms

Sustainability commitments

Decision-making: consensus or democratic vote.

4. Debrief & Reflection (30 min)

Facilitator guides discussion:

Where was it hardest to agree?
Which rights were most at risk?
What role did young people play?
What alliances were builte

How does this reflect real-world processes?
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Step by Step

Description

Tips for Facilitators

Use visible timers to keep energy and pace.
Encourage negotiation and alliances between groups.
Focus the debrief on learning outcomes, not just the results.

Add Crisis Cards for extra realism and unpredictability.

Materials and

Resources
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Role Cards (one per group)

Station Scenario Cards (5 stations)

Crisis Cards (optional)

Resource Tokens (water, energy, social poinfts)

City Declaration template (flipchart or large paper)

Markers, tape, post-its, timer

Preparation
Set up 4-5 stations with scenario cards on tables around the

room.

Print/cut Role Cards, Station Cards, Crisis Cards, and

Resource Tokens.

Prepare City Declaration tfemplate on a flipchart for final

assembly.

Brief co-facilitators on station timing and instructions.



Handouts:
Game Rules
1.

2.

Time is limited: 5-7 minutes per station. Be quick but strategic.

One decision per station: Groups must agree on one option before time runs

out.

Resources matter: Some decisions give more energy or water but might harm

human rights — groups must balance shorf-ferm gains vs long-term justice.

Human rights standards: The final City Plan must respect at least basic rights
and social standards (e.g., water, housing, participation). Otherwise, the

Assembly may be considered a failure.

Negofiation allowed: Groups can frade tokens or support each other's

positions at any time.

Final Declaration required: Without a joint plan, the city collapses — game

ends unsuccessfully.

Winning the Game

There is no single winner. Success =

A joint City Plan created democratically
Rights respected for all groups
Resources allocated sustainably

Youth participation ensured

If groups fail fo agree or violate rights severely, the city faces future crises — discussed in the

debrief.
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1. Role Cards o

Copy or print one for each group.

Local Authorities
Mission: Ensure the city’s development, safety, and wellbeing of all residents.
Values: Democracy, public safety, economic stability.
Starting Resources: 3 Water, 3 Energy, 2 Social Points.

Special Condition: Must balance multiple interests; risk of losing legitimacy if citizens protest.

Businesses
Mission: Grow the economy, create jobs, and stay profitable.
Values: Efficiency, innovation, public image.
Starting Resources: 2 Water, 4 Energy, 2 Social Points.
Special Condition: Have funds but need good reputation; risk of public criticism if foo profit-

oriented.

Youth Organisations
Mission: Protect the future, promote youth participation, demand sustainability.
Values: Equality, education, innovation, youth voice.
Starting Resources: 2 Water, 2 Energy, 3 Social Points.
Special Condition: Strong public voice but limited financial power; gain extra Social Points if

rights of children/youth are protected.

Environmental Activists
Mission: Preserve the environment, ensure sustainable practices.
Values: Ecology, justice, community solidarity.
Starting Resources: 2 Water, 3 Energy, 3 Social Points.
Special Condition: Gain exfra Social Points if renewable energy or environmental protection

options are chosen.

Social Services / Human Rights Defenders
Mission: Profect vulnerable groups, defend human rights for all citizens.
Values: Equality, justice, dignity, participation.
Starting Resources: 3 Water, 2 Energy, 3 Social Points.

Special Condition: Gain exfra Social Points if all decisions respect basic rights.
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2. Station Instructions
At each station, groups read the case, discuss, and choose an option. They earn or lose

resources accordingly.

Station 1: Water Crisis
Scenario: The mainriver is drying up. Two villages need water for drinking, one for agriculture,

one for a new factory.
Option A: Prioritise agriculture — +2 Energy, -2 Social Points (food security, but less

drinking water).

Option B: Prioritise drinking water — +3 Social Points, -2 Energy (human rights first,

economy suffers).

Option C: Build water-saving tech — -1 Energy, +2 Social Points, +1 Water (requires

collaboration & funding).

Human Rights: Right to water, right to health, right to work.

Station 2: Energy Dilemma

Scenario: The city must choose energy sources.

Coal: +3 Energy, -3 Social Points (jobs but pollution).
Renewables: -1 Energy, +3 Social Points, +1 Water (clean but costly).
Nuclear: +2 Energy, +1 Social Point, -1 Water (safe jobs, but controversial risks).

Human Rights: Health, environment, right to work.

Station 3: Social Justice & Migration

Scenario: 500 climate migrants arrive; housing & jobs are limited.

Option A: Equal distribution — +3 Social Points, -2 Energy (fair but slower).

Option B: Place them in cheap districts — +1 Energy, -3 Social Points (fast but unequal).

Option C: Businesses fund housing for tax breaks — +2 Social Points, +1 Energy (ethical

trade-off).

Human Rights: Non-discrimination, right fo housing, right to work.

Station 4: Media & Dialogue

Scenario: Public panic about shortages grows.

Option A: Full transparency — +3 Social Points, -1 Energy (democratic but risk panic).
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Option B: Limited info — +1 Energy, -2 Social Points (order but restricts freedom). B2

Option C: Youth-led dialogue — +2 Social Points, +1 Energy (takes time but democratic).

Human Rights: Freedom of information, participation.

Station 5: Future Generations (optional)

Scenario: A company wants fto mine near schools.

Option A: Approve mining — +3 Energy, -3 Social Points (jobs but health risks).
Option B: Reject mining — +3 Social Points, -2 Energy (safe but lose investment).

Option C: Approve with green conditions — +2 Social Points, +1 Energy (compromise).

Human Rights: Rights of the child, safe environment.

3. Crisis Cards (optional)

Draw affer each station to shake things up.

“Flood destroys farmland - lose 2 Water tokens.”
“Youth strike for climate justice - gain 2 Social Points if Youth Organisation lead action.”

“International NGO offers funding if rights respected - gain +1 Social Point if all rights

protected so far.”

4. Resource Tokens
Print simple icons or use coloured paper:
Water (Blue)
Energy (Yellow)
Social Points (Green)

5. Final Assembly Instructions
All groups bring their tokens to create one City Declaration.

Must agree on:

Resource distribution
Rights protection
Youth participation guarantees

Sustainability commitments

Decision-making can be democratic voting or consensus-building.
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Activities suitable for any of four topics

Visual Stories of Memory and Future
Title of activity:

Duration:
1,5 - 2 hours
Group size:
15-30 participants

To explore artivism’s potential for healing, community-building, and

active citizenship through participatory photography, while learning
Aim of the Session
ethical practices for working with sensitive topics and vulnerable

groups.
Competence Connecting people, ideas and contexts; Co-Creating Impact
landscape areas of and reflecting on practice; Facilitating learning through creative
facilitator practice; Supporting young people’s agency and voice

By the end of the session, participants will:
Experience visual storytelling as a form of expression and

dialogue.
Learning Outcomes
Reflect on memory, identity, and visions of the future through

of the Session
creative photography.

Explore how artivism can raise awareness about

displacement, human rights, and peacebuilding.

1. Introduction & Safe Space Agreement (15 min)

Facilitator welcomes participants and infroduces the
idea: using photography and visual storytelling to connect

personal and collective memories with visions for the future.

Together create a safe space agreement: confidentiality,
respect, right fo pass, consent in sharing images and stories.

Step by Ste
Py P Short input: Why is consent essential in artivism?

Description
2. Inspiration & Ethics (10 min)
Show examples from Therapeutic Photography for Peace

Highlight: Participants choose what to share. Arf can be

healing but must respect boundaries.
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Step by Step

Description
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3. Creative Task: “Past & Future in Images” (40 min)

Part 1: Memory - Participants choose or bring one old image

(personal or symbolic) representing past/home/history.

Part 2: Present/Future - Partficipants take 2-3 new photos
around the venue/neighbourhood showing life now or

hopes for the future.

Part 3: Blending - They create a small visual collage or photo

story combining old and new images info one narrative.
Facilitators support participants technically and emotionally if

needed.

4. Gallery Walk & Dialogue (30 min)
Participants choose whether to share their stories.

The gallery can be silent (people just walk and observe) or

with short explanations from those who want to speak.

Others can respond with words of support or reflections, not

judgments.

5. Debrief & Ethical Reflection (25 min)

Discussion in a circle:
How did it feel to create and share these images?

What did we learn about each other’s experiences?
How can art be both activist and healing?

What responsibilities do we have when sharing other
people’s stories?

6. Closing (10 min)

Summarise key insights about artivism, ethics, and

peacebuilding.
Invite participants fo share one word or sentence about

what they take away from the session.



Step by Step

Description

Facilitator Tips
Emphasise voluntary participation: people can choose not

fo share any personal images or stories.

Keep the atmosphere calm and respectful, allow silence if
needed.

Encourage focus on strength, resilience, and visions for the
future, not only pain or loss.

Offer follow-up resources for parficipants intferested

inartivism or therapeutic art methods.

Materials and

Resources

Prepare a short input on trauma-informed approaches and

consent in artivism.

Collect some symbolic old photos for those who may not

have personal ones.

Set up an exhibition space for the final sharing circle.
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Title of activity:
Duration:

Group size:

Light Forum Theater
1,5 - 2 hours

15-30 participants

Aim of the Session

To explore strategies for civic action using participatory theatre
methods, allowing participants fo reflect on real-life situations of

power imbalance and experiment with alternative responses.

Competence
landscape areas of

facilitator

Connecting people, ideas and contexts; Co-Creating Impact
and reflecting on practice; Facilitating learning through creative

practice; Supporting young people’s agency and voice

Learning Outcomes

of the Session

By the end of the session, participants will:
Understand the dynamics of power, oppression, and

resistance in conflict situations.

Practise crifical reflection and develop alternative strategies
for conflict resolution.

Explore creative expression through theatre as a tool for
civic education and activism.

Gain experience in collective problem-solving and

participatory decision-making.

Step by Step

Description
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Step 1: Warm-up (15 min)
Facilitator leads a few simple Augusto Boal-inspired games o help

participants relax and connect:
Name and Movement Game: Each person says their name

with a gesture; others repeat.

Mirror Exercise: In pairs, one person leads slow movements;

the other mirrors them.
Machine Game: Partficipants create a “human machine”
with repetitive sounds and movements, adding one by one
until everyone is included.

Facilitator Tip: Keep the energy playful but focused; these exercises

prepare participants for improvisation and non-verbal expression.



Step by Step

Description

Step 2: Introduction to Forum Theatre & Rule Explanation (10 min)
Explain what Forum Theatre is: a short scene showing a
problem or injustice, then replayed so participants can
infervene and try new strategies.

Key Rule: The person in power (abuser) cannot be changed.
Only the oppressed person or bystanders can be replaced

to explore alternative reactions.

Facilitator Tip: Give a simple example (e.g., bullying in school or
discriminatfion at work) so participants understand the method

before creating their own scenes.

Step 3: Scene Creation (20 min)
Divide participants into small groups (4-6 people).
Each group chooses a real-life situation involving conflict or
injustice (e.g., discrimination, exclusion, power abuse).
They create a 3-5 minute scene showing the problem but
not the solution.
Encourage realism and clear power dynamics (oppressor,

victim, bystanders).

Facilitator Tip: Remind groups to keep scenes short and focused;

avoid too many characters.

Step 4: Performance & Forum Interventions (40 min)
Each group performs its scene once.
On the second run, any spectator can say “STOP”, step in
to replace the oppressed person or bystander, and fry a

different action to change the outcome.

Scene continues with the new intervention until resolution or
another “STOP".

Facilitator Tip:
Make sure the oppressor stays in character; no easy
solutions.
Interventions should be realistic — encourage creativity but
also feasibility.
After each intervention, ask the audience: Could this work in

real life2 Why or why not?



Step 5: Debriefing & Reflection (25 min)

Gather participants in a circle and discuss:

How did it feel fo intervene in someone else’s situation?

Which strategies seemed most effective?

Step by Step What made some interventions fail or succeed?

Description How does this relate to real-life conflicts in our communitiese
What can we learn about power, solidarity, and civic
actione

Facilitator Tip: Link reflections to civic education, human rights, and

youth participation.

Open space for movement

. Flipchart or whiteboard for key points
Materials and

Optional: simple props (chairs, scarves, etfc.)
Resources

References:
Boal, Augusto. Games for Actors and Non-Actors

Light Forum Theatre: Quick Guide for Participants

What is Forum Theatre?
Forum Theatre is an inferactive method developed by Augusto Boal. It starts with a short scene
showing a problem or injustice. The scene is then repeated, and spectators can stop it to try

different ways to change the situation.

This is why it's called “rehearsal for real life” — we experiment with strategies for action in a safe

space.

How It Works

1. Scene Creation
Small groups create a short scene (3-5 min) about a real-life conflict or injustice.

The scene shows the problem but not the solutfion.

151



2. Performance

The scene is performed once from start fo finish.

3. Forum Interventions
The second time, the audience can call “STOP!” at any moment.

A spectator replaces the oppressed person or bystander (not the oppressor!) and
tries a different approach.

The scene continues with the new intervention.

4. Multiple Attempts

Several spectators can intervene, one by one, to explore different strategies.

Main Rules

The oppressor stays the same: Only the victim or bystanders can be replaced.

Realism matters: Actions should be realistic — things you could actually do in real life.

Respect for everyone: Even though we play roles, remember we are exploring sensitive

issues.

Learn, don't win: The goal is not to find “the best” solution but to try out different options

and reflect on them.

Debriefing Questions

Which interventions worked best?e

What made them effective or ineffective?

How did it feel to step in?

How can these lessons be used in real life?

Key Idea
Forum Theatre is about practice, reflection, and empowerment. It helps us see that there are

always different ways to respond — and that change is possible.
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Theoretical Materials for the Sessions A

In the last part of this chapter, we share with you the main theoretical inputs that might be
useful when preparing your thematic sessions. Here, you will find a brief overview of the topic,
key concepts and principles, examples, as well as links and references for further reading when

preparing the session or workshop.

This section gives you the key ideas fo support your sessions. It is not a full academic fext, but
a short guide to the most important points of each topic, what to focus on, and how you can
bring it info your workshop or training. At the end of each topic, you will find suggestions for

further reading if you want to go deeper.

Understanding Human Rights: Key Concepts and Principles

Human rights provide the foundation for human dignity, freedom, and equality. They are not
abstract legal ideas alone; they shape the way people live, participate in society, and are
protected from injustice and harm. This section infroduces the main concepts that underpin

human rights and explains why they are essential for democratic societies.

Why Human Rights Matter

Human rights exist because every person has inherent dignity. They ensure that individuals

can live with freedom and equality, protected from abuse and discrimination, and able to
participate fully in society. Everyday examples help illustrate this: the right fo education ensures
access fo schools; freedom of expression protects open discussion; equality before the law

guarantees that courts treat everyone fairly, regardless of background.

What Are Human Rights?

Human rights can be described as universal minimum standards owed to every individual by
states and other authorities because of our common humanity. They protect people’s basic
dignity and set legal and moral limits on what governments and institutions can do. States have

the duty to respect, protect, and fulfil these rights for everyone within their jurisdiction.

Core Principles of Human Rights

Several fundamental principles guide all human rights:
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Universality and inalienability: Human rights apply to everyone, everywhere, and cannot

be taken away.

Indivisibility and interdependence: Civil, political, economic, social, and cultural rights

are equally important and interconnected.

Equality and non-discrimination: Everyone is entitled to rights without discrimination of

any kind.

Participation and inclusion: All people have the right to parficipate in decisions

affecting their lives.

Accountability and rule of law: Governments and institutions must be answerable for

respecting and protecting human rights.

Limitations and Responsibilities

While human rights are universal, some can be lawfully limited—for instance, to protect public
safety, health, or the rights of others. Such limitations must always be lawful, necessary, and
proportionate. However, certain rights, such as the prohibition of torture or slavery, are non-

derogable and can never be restricted.

Rights Holders and Duty Bearers

All individuals are rights holders. States and public institutions are duty bearers, meaning they
have obligations to:

Respect rights by not interfering with their enjoyment;
Protect rights by preventing violations by third parties;

Fulfil rights by adopting laws, policies, and practices that make rights a reality.

Generations of Human Rights

For teaching purposes, human rights are often described in three “generations’:

1. First generation: Civil and political rights, such as freedom of expression, fair trial,

assembly, the right to vote etc.

2. Second generation: Economic, social, and cultural rights, including education, health,

work, and housing.
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3. Third generation: Emerging or “solidarity” rights, like the right to a clean environment, R

development, or digital rights.

While these categories help explain different types of rights, it is essential to remember that all

rights are inferdependent and equally important.

Key Human Rights Instruments
Human rights are protected by both international and regional instruments. The most important

include:

The Universal Declaration of Human Rights (UDHR), adopted by the United Nations in

1948, which provides the foundation for modern human rights standards.

The European Convention on Human Rights (ECHR), adopted in 1950, which established

the European Court of Human Rights to protect rights across member states.

The European Social Charter, focusing on social and economic rights.

Human Rights and Democracy

Democracy and human rights are deeply inferconnected. Democracy rests on two pillars:

Autonomy: people’s ability to make decisions about their own lives;

Equality: everyone'’s equal voice and equal rights under the law.

Human rights ensure that democracies protect individuals, include minorities, and set clear

limits on state power.

Human Rights in Practice
Human rights become most visible when we look at real-life situations. Access to education,
freedom of assembly during protests, or legal protection against discrimination show how rights

shape daily life and why their protection matters.

Human Rights Education: Three Dimensions

Human Rights Education (HRE) includes three interrelated dimensions:

Learning about rights: building knowledge and understanding of human rights

concepts, laws, and institutions.

Learning through rights: using participatory and inclusive methods that respect human
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rights in the learning process itself.

Learning for rights: developing skills, attitudes, and motivation to protect and promote

rights in everyday life and communities.

References and Further Reading

Council of Europe. Compass: Manual for Human Rights Education with Young People.

2nd edition, updated in 2023.

The Council of Europe’s Human Rights Handbooks

EQUITAS - International Centre for Human Rights Education, Plai it Fair. Human Rights

Education Toolkit for Children. 2008

The Universal Declaration of Human Rights

The European Convention on Human Rights

The European Social Charter (revised)

Understanding Youth Participation: Key Concepts and
Principles

Youth participation is at the heart of democratic societies, empowering young people to
influence decisions that affect their lives, communities, and future. It is more than a right: it
is also a practice of engaging young people as equal partners in shaping policies, projects,
and activities. This section infroduces the main concepts and principles that underpin youth

participation, drawing on European standards, pedagogical models, and practical tools.

Why Youth Participation Matters

Youth participation ensures that young people have a voice in public life and that their
perspectives are infegrated intfo democratic processes. Participation creates ownership, fosters
civic responsibility, and strengthens trust between young people, institutions, and communities.
It moves beyond passive involvement toward genuine influence, shaping services, policies, and

environments in ways that meet real needs.
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https://rm.coe.int/compass-2023-eng-final-web/1680af992c
https://www.coe.int/en/web/human-rights-rule-of-law/human-rights-handbooks
https://equitas.org/wp-content/uploads/2021/08/Equitas-PIF-Toolkit-2008_En.pdf
https://equitas.org/wp-content/uploads/2021/08/Equitas-PIF-Toolkit-2008_En.pdf
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.echr.coe.int/documents/d/echr/convention_ENG
https://rm.coe.int/168007cf93

Examples: R

A youth council advising a municipality on climate action plans.
Young people co-designing cultural festivals or awareness campaigns.

Student representatives influencing educational reforms at school or national levels.

Defining Youth Participation

According to Have Your Say! (Council of Europe), youth participation is

‘ ‘ a process where young people, individually and collectively, influence
and take part in decision-making and actions, bringing about change in the
areas that affect their lives. , ,

This definition emphasises:

Agency: young people are not passive recipients but active contributors.

Collective and individual dimensions: participation can happen in groups or through

individual activism.

Action and change: participation leads to tangible outcomes and social impact.

Ladder of Youth Participation
Roger Hart's Ladder of Parficipation (adapted in Have Your Sayl!) identifies different levels of
young people’s involvement. It helps distinguish genuine participation from non-participation
practices:

Non-participation:

Manipulation: adults use young people to support agendas they do not
understand.

Decoration: young people are included for a “youthful image” but have no
influence.

Tokenism: young people appear to have a voice but have no real choice or
impact.

Genvuine participation:

1. Assigned but informed: adults decide, young people understand and accept

roles.

2. Consulted and informed: young people give opinions; adults take them seriously

157



3. Adult-initiated, shared decisions with young people: adults start, youth share

power.

4. Youth-initiated, shared decisions with adults: youth lead, adults support equally.

5. Youth-initiated and directed: young people lead fully, adults act only if asked.

Important note:
The ladder is not about “higher = better.” Young people need entry points at
different levels, building confidence and skills gradually before taking on full

leadership.

Principles from the Revised European Charter on the Participation of Young People in Local and

Regional Life
Adopted by the Congress of Local and Regional Authorities of the Council of Europe (2003,

revised 2015), the Charter outlines key principles:

Rights-based approach: participation is a democratic right for all young people.

Diversity and inclusion: participation must be accessible regardless of background,

gender, ability, or social status.

Institutional commitment: local and regional authorities must create opportunities,

structures, and resources for participation.

Learning dimension: participation processes should foster young people’'s competences,

civic knowledge, and confidence.

Examples of rights from the Charter include:

Access to information and fransparency in decision-making.

Involvement in cultural, social, and environmental initiatives.

Support forindependent youth organisations and councils.

Participation in shaping youth services and urban spaces.
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RMSOS Model of Participation

The Have Your Say! manual introduces the RMSOS model to guide quality participation:

Rights: parficipation as a democratic right.

Means: resources, spaces, and opportunities must be provided.
Support: young people need mentoring, fraining, and information.
Opportunities: real, concrete ways to participate.

Structures: stable mechanisms like youth councils or advisory boards.

Youth Participation, Human Rights, and Democracy

Youth participation is closely linked to active citizenship and human rights:

Human rights ensure young people’s right to participate in public life.
Democracy requires inclusive decision-making where all voices count.

Active citizenship fransforms participation into action for change, building democratic

culture from the ground up.

Practical Examples

From DEEPAL Network and SALTO Participation:

Youth parliaments in Germany influencing municipal fransport policies.
Participatory budgeting in Portugal with young people deciding on local investments.

Artivism projects in Georgia engaging youth in campaigns for environmental justice.

References and Further Reading

Council of Europe. Have Your Say! Manual on the Revised European Charter on the

Participation of Young People in Local and Regional Life. Strasbourg, 2015.

Council of Europe Congress. Revised European Charter on the Participation of Young
People in Local and Regional Life, 2015.

SALTO Participation & Information Resource Centre

DYPALL Network: Democracy and Participation Learning Resources.

Hart, R. (1992). Children’s Participation: From Tokenism to Citizenship. UNICEF.
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https://rm.coe.int/16807023e0
https://rm.coe.int/16807023e0
https://rm.coe.int/1680702379
https://rm.coe.int/1680702379
https://participationpool.eu
https://dypall.com/
https://participationpool.eu/wp-content/uploads/2020/05/Hart-R.-1992-Children-Participation-from-Tokenism-to-Citizenship.pdf

Understanding Active Citizenship: Key Concepts and
Principles

Active citizenship is about people shaping their communities and societies through
participation, responsibility, and shared values. It connects personal rights with collective
action, linking democracy, human rights, and social responsibility. This section introduces the
core concepts and principles that underpin active citizenship and explains why it is essential for

democratic life.

Why Active Citizenship Matters

Acftive citizenship matters because it enables people to participate meaningfully in shaping
the policies, institutions, and cultures that affect their lives. It goes beyond voting or following
the law; it is about engaging in public life, speaking out on issues, taking inifiafive, and working
together for the common good. Everyday examples include young people joining local youth
councils, creating art projects to raise awareness on environmental issues, or using social media

to campaign for equality.

What Is Active Citizenship?

Acftive citizenship means people taking responsibility for their communities and societies while
exercising their rights and freedomes. It links individual agency with democratic principles,
aiming fo make societies more just, inclusive, and participatory.

Active citizens:

Understand their rights and responsibilities;
Participate in decisions affecting their lives;
Promote equality, inclusion, and solidarity;

Hold institutions accountable while contributing fo positive change.

Core Principles of Active Citizenship

Several fundamental principles underpin active citizenship:

Participation: People have the right and responsibility to engage in decision-making at

all levels.

Equality and inclusion: All voices should be heard, especially those of marginalised or

excluded groups.
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Democratic values: Active citizenship respects pluralism, diversity, and the rule of law. o
Responsibility: Actions should protect both individual rights and the collective good.

Empowerment: People gain knowledge, skills, and confidence to make change

happen.

Links fo Human Rights and Democracy

Active citizenship and human rights are inseparable. Human rights provide the legal and moral
foundation for participation: freedom of expression, association, and assembly are prerequisites
for active citizenship. Af the same time, active citizens protect and expand rights by holding
power to account, defending minorities, and ensuring governments respect equality and
dignity.

In democratic societies, active citizenship strengthens the two main pillars of democracy:

Autonomy: People shape their own lives and communities.

Equality: Everyone has an equal voice and access to decision-making processes.

Responsibilities and Participation

Active citizenship involves rights but also responsibilities. For example:

Freedom of expression comes with the responsibility to avoid hate speech.
The right to protest requires peaceful and respectful action.

Participation should strengthen democracy rather than undermine it.

Levels and Forms of Participation
Drawing on youth participation frameworks (e.g., the Ladder of Participation), active citizenship

can take many forms:

Consultation: Authorities seek opinions but retain decision-making power.
Shared decision-making: Citizens and authorities cooperate in planning and action.

Citizen-led initiatives: People or youth groups lead the process, with institutions providing

support or resources.

Direct action: Communities organise campaigns, art projects, or advocacy efforts to

influence change.
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These levels show the diversity of participation rather than a hierarchy; different contexts require

different approaches.

Active Citizenship in Practice

Active citizenship becomes real through action. Examples include:

Students creating murals on youth rights in collaboration with local councils;
Community groups organising clean-up campaigns linked to environmental rights;
Youth organisations using theatre or music to highlight discrimination issues;

Online campaigns raising awareness about mental health or gender equality.

Such initiatives demonstrate how civic engagement connects rights, responsibilities, and

democratic values.

Education for Active Citizenship

Like human rights education, active citizenship education has three dimensions:

Learning about active citizenship: Understanding democratic values, rights,

responsibilities, and participation mechanisms.

Learning through active citizenship: Using inclusive, parficipatory, and creative methods

such as art, theatre, or simulations.

Learning for active citizenship: Developing skills, attitudes, and motivation to engage,

advocate, and confribute fo community and democratic life.

References and Further Reading

EU Youth Strateqy (2019-2027) — Framework for youth policy emphasizing active

citizenship

Erasmus+ Programme Guide — Highlights civic engagement and democratic

participation as programme priorities.

Finnish National Agency on Erasmus+ — Reflects on active citizenship’s role in project

impact.
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https://eur-lex.europa.eu/EN/legal-content/summary/eu-youth-strategy-2019-2027.html
https://eur-lex.europa.eu/EN/legal-content/summary/eu-youth-strategy-2019-2027.html
https://erasmus-plus.ec.europa.eu/programme-guide/part-a/priorities-of-the-erasmus-programme
https://www.oph.fi/en/making-small-things-grow-big-together-assessments-impacts-erasmus-programme/active-citizenship

Erasmus+ as a tool for civic engagement — Reinforces democratic resilience and \ 7%

solidarity.

Priority for participation (Irish perspective): Engagement in democratic life as a guiding

principle.

Understanding Environment & Sustainable Development:
Key Concepts and Principles

Environmental sustainability is not just about protecting nature—it's about ensuring that current
and future generations can thrive. It involves balancing ecological health with social equity
and economic well-being. This section intfroduces the key concepts and principles behind
environmental education and sustainability, grounded in youth empowerment and civic

engagement.

Why Environmental Education Matters

Our daily actions—what we eat, how we travel, what we throw away—shape the planet’s
future. Environmental education helps young people understand these impacts and
encourages thoughtful, responsible behavior. It empowers youth to take meaningful action in
their communities, bridging global challenges like climate change with local solutions.

Source

What Is Sustainable Development?

Sustainable development means meeting today’s needs without compromising the ability
of future generations to meet theirs. It infegrates three core dimensions—environmental
protection, social equity, and economic viability—often referred to as “people, planet,
prosperity.”

Source

The UN Sustainable Development Goals (SDGs) provide a global roadmap, including goals on

climate action, clean energy, sustainable cities, responsible consumption, and more.
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https://www.youthforum.org/news/erasmus-advocacy-coalition
https://www.leargas.ie/erasmus-plus/erasmus-priorities/participation-in-democratic-life/
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-13-sustainability-and-youth-work

Core Principles of Environmental Sustainability

Interdependence: Human well-being depends on healthy ecosystems—clean air, water,

fertile soil.

Intra- and intergenerational equity: Fair access to resources now and in the future.

Systems thinking: Recognizing how ecosystems, economies, and communities are linked.

Empowerment: Equipping individuals and communities—with knowledge, skills, and
agency—to drive change.

Source

Council of Europe & EU Policy Frameworks

The Council of Europe’s T-Kit 13: Sustainability and Youth Work highlights the connection

between environmental and human rights, urging youth to take action locally and globally.

The EU’s "“Youth for a Just Transition” toolkit emphasizes ensuring that sustainability tfransitions are

equitable and that youth have a say in shaping them.

Projects like EMPOWER SDGs further illustrate how youth can engage with sustainability through

innovative formats like gamification and digital storytelling.

Environmental Education in Practice
Environmental education (EE) uses interactive, learner-centered methods to build awareness,

foster systemic thinking, and encourage action. Techniques include:

Inquiry-based learning: Young people explore local environmental issues and propose

solutions.

Artivism: Creative methods like installations, posters, or street art to raise awareness and

engage communifies.

Advocacy & policy literacy: Youth learn how to campaign, influence decision-makers,
and participate in law-making on environmental issues.

Source

Education for Sustainable Development: Three Dimensions
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https://ec.europa.eu/programmes/erasmus-plus/project-result-content/2f069db0-46a7-4f61-8587-8dcb40134c97/EN_IO3.pdf
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-13-sustainability-and-youth-work
https://ec.europa.eu/regional_policy/sources/guides/youth_just_transition_en.pdf
https://www.salto-youth.net/downloads/toolbox_tool_download-file-4373/Training%20Curriculum%20on%20Sustainable%20Developent%20and%20Young%20People%20with%20Fewer%20Opportunities.pdf
https://www.acpmeas.com/sites/default/files/2022-10/Toolkit%20on%20Pro-Environmental%20Youth%20Engagement.pdf

ﬂg\ﬂ

1. Learning about sustainability: Understanding environmental systems, challenge areas,

rights, and responsibilities.

2. Learning through sustainability: Applying participatory, inclusive methods that model

sustainability (e.g., zero-waste, renewable materials).

Learning for sustainability: Gaining skills and attitudes for civic action—design thinking,
campaigning, collaboration.

Source

References and Further Reading

Council of Europe, T-Kit 13: Sustainability and Youth Work.

European Commission, Youth for a Just Transition toolkit.

EMPOWER SDGs project oufputs.

UNESCO, Education for Sustainable Development Toolkit.

GCE, Advocate & Engage in Nature Restoration Toolkit.

EYSAD, Strengthening sustainability through digital media in youth work

United Nations Environment Programme (2022). Toolkit on Pro-Environmental Youth

Engagement. UNEP, Nairobi..
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https://www.unep.org/resources/toolkits-manuals-and-guides/toolkit-pro-environmental-youth-engagement
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-13-sustainability-and-youth-work
https://ec.europa.eu/regional_policy/sources/guides/youth_just_transition_en.pdf
https://www.salto-youth.net/downloads/toolbox_tool_download-file-4373/Training%20Curriculum%20on%20Sustainable%20Developent%20and%20Young%20People%20with%20Fewer%20Opportunities.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000152453
https://gceurope.org/wp-content/uploads/2024/09/Toolkit-Empowering-YOUth-A-guide-to-Advocate-and-Engage-in-Nature-Restoration-using-Nature-based-solutions.pdf
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/2f069db0-46a7-4f61-8587-8dcb40134c97/EN_IO3.pdf
https://www.acpmeas.com/sites/default/files/2022-10/Toolkit%20on%20Pro-Environmental%20Youth%20Engagement.pdf
https://www.acpmeas.com/sites/default/files/2022-10/Toolkit%20on%20Pro-Environmental%20Youth%20Engagement.pdf

Understanding Intersectoral Dialogue:
Key Concepts and Principles

Intersectoral dialogue is about bringing together people from different backgrounds, identities,
and sectors fo share experiences, exchange ideas, and work collaboratively on common
challenges. It creates safe and inclusive spaces where diversity is not only acknowledged but

valued as a source of learning, creativity, and innovation.

This section infroduces the main concepts that underpin intersectoral dialogue and explains

why it is important for democratic societies, human rights, and youth participation.

Why Intersectoral Dialogue Matters

We live in increasingly diverse societies shaped by differences in culture, language, gender,
religion, abilities, and socioeconomic background. While diversity enriches communities, it can
also lead to misunderstanding, stereotypes, or even conflicts.

Intersectoral dialogue helps:

Build mutual understanding and empathy between groups with different experiences.
Create inclusive spaces where everyone feels safe to express themselves.

Foster cooperation across sectors such as education, arts, civil society, local authorities,

and business.

Support peaceful coexistence and solidarity in communities.

What is Intersectoral Dialogue?
Intersectoral dialogue is a participatory process where individuals and groups representing
different identities, professions, and communities come together to share perspectives and seek

common ground.

It combines communication (listening, speaking, reflecting) with collaboration (creating, solving

problems, taking action).

The goalis not to erase differences but to build bridges across them, focusing on what unites

people rather than what divides them.
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Core Principles of Intersectoral Dialogue R

Several key principles guide effective intersectoral dialogue:

Respect and empathy: Everyone's experiences and opinions are valued equally.
Inclusivity: All voices are welcome, especially those often marginalised.

Active listening: Dialogue means listening to understand, not to win arguments.
Collaboration: Moving from discussion fo joint action.

Creativity: Using arts, storytelling, and other participatory methods to make dialogue

engaging and meaningful.

Intersectoral Dialogue, Human Rights, and Democracy
Intersectoral dialogue is deeply connected to human rights because it enables people to
exercise their rights to participation, expression, and association.

It also strengthens democratic principles:

Equality: Everyone’s voice counts equally in shaping decisions.
Participation: Citizens become active contributors, not passive recipients.

Accountability: Dialogue helps communifies hold institutions accountable through

shared understanding and cooperation.
Benefits of Intersectoral Dialogue
Breaking stereotypes: Personal contact reduces prejudice and misinformation.

Strengthening social cohesion: Communities become more resilient when people work

together.

Solving complex problems: Environmental, social, or cultural challenges often require

collaboration across sectors.

Empowering youth: Young people can bring creativity and fresh perspectives into civic

processes.
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Intersectoral Dialogue in Practice

Examples include:

Youth councils bringing together local authorities and young activists.

Civic art projects where artists, educators, and community members co-create public

art on human rights themes.

Environmental campaigns involving schools, NGOs, and municipal services.

These activities show how dialogue can lead to real action benefiting the whole community.

Learning through Dialogue

Intersectoral dialogue is not only about talking. It is about learning through interaction:

Learning about others’ realities and perspectives.
Learning through participation in creative, inclusive processes.

Learning for collaboration and joint action in the future.

References and Further Reading

Council of Europe: Have Your Say! Manual on the Revised European Charter on the

Participation of Young People in Local and Regional Life

SALTO Participation & Information Resource Centre:_Youth Participation Strategy

UNESCO: Intercultural Dialogue Guidelines

EU Youth Strategy (2019-2027): Engaging, Connecting, Empowering Youth
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https://www.salto-youth.net/rc/participation/ypstrategy/
https://www.unesco.org/en/interculturaldialogue
https://youth.europa.eu/strategy_en

Quick Reference Card — Chapter 5:

From Ideas to Action — Training Modules and Tools

\ll

Q Big Question
How can | translate civic and artistic ideas
into practical, learner-centred activifies with

young people?

¥ 'Key Ideas
Activities are structured through
Kolb's Experiential Learning Cycle
(experience — reflection —
generalisation — application).
Session outlines help trainers adapt

modules to their own context.

Four focus areas: Human Rights,
Participation & Citizenship,

Environment, Intersectoral Dialogue.

Methods include icebreakers,
simulations, debates, creative

workshops, and art-based advocacy.

Balance between creativity and civic

learning ensures depth and impact.

Inclusivity and accessibility remain

central — every young person should

be able to engage.

* Use this card as a recap & action tool at

the end of Chapter 5.*
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@ Competencies Developed
Facilitating learning through creative
practice
Creating and holding space for
expression
Supporting young people's agency
and voice
Connecting people, ideas and

contfexts

Co-creating impact and reflecting on

practice

Practical Steps

J—

. Use the session outlines as a starting
point, not a script.

2. Apply the experiential learning cycle to
every module.

3. Choose modules relevant to youth
needs (HR, environment, participation).

4. Combine methods: role play + creative
arts + reflection.

5. Adapt tools for inclusivity (language,
accessibility, cultural context).

6. Plan follow-up: how can young people

carry their learning into action?

Q Reflection Prompts
Which activity resonates most with the
young people | work with?
How can | adapt the tools to make
them inclusive and safe?
What concrete action do | want

participants to take after my session?





https://global.cityoflearning.eu/claim?code=hrvwzu

How to track and monitor impact on participants v

Challenges in measuring civic learning through art

Measuring the impact of art-based civic education on partficipants presents unique
methodological challenges. Art-based approaches emphasize experiential learning, emotional
engagement, and creafive expression that resist simple quantification and require specialized

evaluation strategies.

The transformative nature of artistic processes means that significant learning often occurs
through non-linear, reflective, and deeply personal experiences that may not be immediately
visible or easily articulated by participants. Traditional pre-and-post assessment tools may miss
the subtle but profound shifts in perspective, confidence, or sense of agency that emerge
through creative practice. Participants may develop new ways of seeing themselves and their

communities that only become apparent weeks or months after program completion.

‘ ‘ The transformative nature of artistic processes means that significant
learning often occurs through non-linear, reflective, and deeply personal
experiences that may not be immediately visible or easily articulated by

participants. , ,

Art-based civic education also operates in the realm of affective learning—addressing
emoftions, values, and identity formation alongside cognitive development. Standard
evaluation methods typically focus on measurable knowledge gains or skill acquisition, but
may overlook changes in empathy, social connection, or personal empowerment that are
central to civic engagement. The creative process itself often serves as both learning method
and outcome, making it difficult to separate the artistic experience from the civic learning it

generates.

‘ ‘ The creative process itself often serves as both learning method and
outcome, making it difficult to separate the artistic experience from the civic
learning it generates. , ,

Furthermore, participants in art-based programs often experience learning as holistic and
integrated rather than compartmentalized into discrete competencies. A single creative project
might simultaneously develop critical thinking, communication skills, cultural awareness, and

community connection in ways that defy traditional assessment categories. This interconnected
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nature of learning requires evaluation approaches that can capture complexity and recognize

multiple forms of growth simultaneously.

The social and collaborative nature of many art-based civic education programs adds
another layer of assessment complexity. Individual learning occurs within group dynamics and
community contexts that influence both the learning process and outcomes. Participants may
develop civic capacities through peer interaction, collective creation, or community response
that cannot be measured solely at the individual level, requiring evaluation methods that

account for social and systemic changes alongside personal development.

Baseline Establishment

Establishing a clear baseline before program implementation is essential for tracking
meaningful change in participants over time. This initial assessment captures partficipants’
starting points across multiple dimensions of civic engagement and personal development,
providing reference points for measuring growth and transformation throughout and after the

program.

We recommend establishing baselines across four key dimensions that are particularly

responsive to art-based civic education interventions.

Community engagement attitudes that encompass participants’ current relationship with
their local environment and social networks. This includes their awareness of community issues,
interest in local affairs, sense of connection to neighborhood or peer groups, and previous

experiences with community involvement.

Civic confidence and self-efficacy measure participants’ belief in their ability to make a
difference in their communities and their confidence in engaging with civic processes. This
might include comfort levels with public speaking, willingness to express opinions on community
issues, confidence in organizing or participating in group activities, and belief in their capacity

to influence positive change in their environment.

Participants’ sense of personal power provides insight into their perceived control over
their circumstances and their belief in their ability to shape outcomes in their personal and

community lives. This baseline helps tfrack one of the most significant potential impacts of art-
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based civic education - empowerment through creative expression and collective action. O

Social connections and sense of belonging complete the baseline picture by documenting
participants’ existing relationships, support networks, and feelings of inclusion within their
communities. Art-based programs often strengthen social bonds and create new connections,
making it important to understand participants’ starting points for relationship-building and

community integration.

Key dimensions of art-based civic education interventions:
B Community engagement attitudes;
M Civic confidence and self-efficacy;
B Participants’ sense of personal power;

M Social connections and sense of belonging.

Tracking attitude changes over time

Once baseline measurements are established, tracking how participants’ attitudes evolve
throughout and after the program provides crucial insights into the fransformative potential of
art-based civic education. These attitude changes often represent the most significant and
lasting impacts of creative civic engagement, though they may emerge gradually and require

sustained observation to fully document.

Shifts in civic confidence and willingness to partficipate in community activities often represent
the most visible early changes in participants. This might manifest as increased comfort with
public expression, greater willingness to share opinions in group settings, or new enthusiasm

for taking on responsibilities within the program or broader community. Participants may move
from passive observation to active contribution, demonstrating growing confidence in their
ability to meaningfully contribute to collective efforts. Some individuals who initially hesitated to
speak in groups may become vocal advocates for causes they care about, while others might

volunteer for leadership roles they previously would have avoided.

Changes in understanding of local issues and social processes reflect deepening civic
awareness that often accompanies arfistic exploration of community themes. Through

creative projects that examine neighborhood challenges, social dynamics, or cultural
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issues, participants frequently develop more nuanced perspectives on complex problems.
This understanding often extends beyond intellectual knowledge to include emotional and
experiential comprehension of how social systems affect real people’s lives, leading to more

empathetic and informed civic engagement.

The evolution of critical thinking about community challenges represents another significant
area of attitude change. Art-based approaches often encourage participants to question
assumptions, explore root causes of problems, and consider alternative solutions through
creative processes. This critical capacity may show up as more sophisticated analysis of
community issues, greater skepticism of simple solutions, and increased ability fo recognize the
interconnected nature of social challenges. Participants often report that creative exploratfion

helped them see familiar problems from entirely new perspectives.

Development of civic identity and sense of belonging frequently emerges as participants
engage in collective creative work and community-focused projects. Many participants report
feeling more connected to their communities, more invested in local outcomes, and more
identified with civic roles and responsibilities. This identity development often includes both
individual growth and collective identification with peer groups, community organizations, or
social movements that emerge from or connect to the program experience. The process of
creating art together, sharing stories, and addressing shared concerns can forge strong bonds

that extend well beyond the formal program period.

Behavioral change indicators

While attitude shifts provide important insights into participant development, behavioral
changes offer concrete evidence of how art-based civic education translates into real-world
action. These observable changes in how participants engage with their communities and

exercise civic responsibility represent the ultfimate goal of most civic education inifiafives.

Behavioral change indicators:

M Increased participation in community activities

I Increased volunteering and local activism engagement

B Natural emergence of peer influence and informal leadership roles

I Initiative-taking in personal environment
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ART

Increased participation in community activities serves as one of the most direct indicators of o
program impact. This may include joining local organizations, attending community meetings,
participating in neighborhood events, or volunteering for causes participants care about. The

key is not just frequency of participation, but also the quality and intentionality of engagement:
participants often report feeling more purposeful and effective in their community involvement
after program completfion. Some individuals who previously avoided public events may start
regularly attending town halls or community forums, while others might take on organizing roles

they never considered before.

Volunteering and local activism engagement frequently increase as participants develop
stfronger connections fo community issues through their artistic work. Some participants
discover new causes during creative exploration of social themes, while others deepen their
commitment to existing interests. The artistic component often provides unique skills and
perspectives that participants bring to their volunteer work, such as creative communication

strategies, visual documentation abilities, or innovative approaches fto community organizing.

Peer influence and informal leadership roles often emerge naturally as participants gain
confidence and skills through the program. This might manifest as participants organizing
informal gatherings, mentoring newer participants, or taking initiative to address problems they
identify in their communities. These leadership behaviors are partficularly significant because
they indicate that parficipants have internalized the program’s empowerment objectives and
are actively sharing them with others. Many program alumni report that their friends and family
members notice changes in their willingness to speak up about issues or take charge in group

situations.

Initiative-taking in personal environment represents perhaps the most personalized form of
behavioral change. Participants apply their newfound civic confidence fo theirimmediate
surroundings, which could include advocating for changes in their schools, workplaces, or
families, or starting small-scale community projects. These micro-level changes often provide
the foundation for larger-scale civic engagement as participants build confidence in their

ability to create positive change.
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Long-term monitoring strategies

Tracking the lasting impact of art-based civic education requires sustained commitment
to follow-up activities that extend well beyond program completion. Long-term monitoring
presents unique challenges, as participants may scatter geographically, face changing
life circumstances, or maintain varying levels of interest in continued contact with program
organizers. However, the investment in long-term tracking often yields the most meaningful

insights info program effectiveness and participant fransformation.

Alumni tfracking systems provide the foundation for sustained engagement with former
participants. Successful systems balance the need for ongoing contact with respect for
participants’ privacy and autonomy. This might involve creating opt-in communication
channels such as newsletters, social media groups, or periodic surveys that allow participants
fo share updates on their civic engagement journey. Some programs establish formal alumni
networks that provide ongoing support, networking opportunities, and chances for peer

mentoring between program cohorts.

Follow-up check-ins at regular intervals offer opportunities to gather systematic data about
participant development over time. Rather than treating these as formal assessments, effective
check-ins often take the form of informal conversations, creative exercises, or reflective activities
that feel meaningful to participants rather than burdensome. The timing and frequency of
check-ins should reflect program goals and participant preferences - some programs conduct
brief surveys every six months, while others organize annual reunion gatherings that combine

data collection with social connection and continued learning opportunities.

Peer networks and continued connections frequently provide the most sustainable form of
long-term monitoring, as participants often maintain relationships with fellow program alumni
even when formal program contact lapses. These organic networks can offer insights info how
participants support each other’s continued civic development and provide natural channels

for gathering information about long-term impact.

Community feedback on participants’ involvement offers an external perspective on program
impact that complements self-reported data. Local organizations, community leaders, or

other stakeholders may notice changes in participants’ civic engagement that the individuals
themselves might not recognize or report. This community-level feedback can validate program

claims about civic impact and provide valuable insights for program improvement.
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Creative documentation of personal transformation R
Art-based civic education programs have a unique opportunity fo use creative methods

for fracking participant development that align with their pedagogical approach. These

artistic documentation strategies can capture dimensions of personal growth that traditional
assessment methods might miss while providing participants with meaningful opportunities for

reflection and self-expression.

“Then and now" artistic portfolios offer powerful ways for parficipants to document their own
fransformation through creative work. At program completion, participants might create
artistic pieces that reflect on their journey, comparing their current perspectives, skills, or

civic engagement with their starting points. These portfolios could include visual art, poetry,
photography, digital media, or performance pieces that capture personal growth in ways that
surveys or inferviews cannot. The process of creating these reflective works often generates
insights for participants themselves, making the documentation process part of the continued

learning experience.

Personal narrative development through art provides another avenue for tfracking
tfransformation over extended periods. Participants might create ongoing artistic journals, video
diaries, or multimedia projects that document their civic journey beyond program completion.
Some programs invite alumni to create annual “check-in" artworks that explore their current
civic engagement, challenges they're facing, or goals they're pursuing. These narrative projects
often reveal patterns of development that emerge slowly over time and might not be captured

through more structured assessment approaches.

Creative documentation methods also offer opportunities for collective reflection and peer
learning. Group art projects that explore shared experiences of civic growth can generate
insights about program impact while strengthening community bonds among participants.
Digital storytelling projects, community murals, or collaborative performance pieces can serve
simultaneously as assessment tools and vehicles for continued civic engagement, extending the

program'’s impact into broader community contfexts.
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Evaluation Framework for CivicArt Training Programme

This framework is designed to evaluate the impact and effectiveness of the CivicArt training
programme, focusing on four central dimensions: community engagement atfitudes, civic
confidence and self-efficacy, participants’ sense of personal power, and social connections
and belonging. These dimensions were selected because they represent the most significant
areas of growth that art-based civic education can foster. The framework also outlines methods
for evaluating follow-up activities initiated by participants, ensuring that the project’s multiplier
effect and long-term sustainability are captured. The evaluation is both quantitative and

qualitative, drawing on creative, parficipatory methods aligned with the ethos of CivicArt.

1. Community Engagement Attitudes

Community engagement afttitudes refer to participants’ awareness of local issues, their
interest in civic affairs, and their sense of connection to their communities. This dimension
assesses whether training deepens participants’ commitment to conftributing posifively to their

neighborhoods and strengthens their identity as community members.

Key indicators and tools include:

Indicator Evaluation Tools & Methods

Pre- and post-training surveys with Likert-scale items;
Increased awareness of
group reflection exercises; community mapping
community issues
activities.

Participant diaries documenting local issues of interest;
Interest in local civic affairs
monitoring participation in local events.

Storytelling exercises; baseline vs. follow-up reflection

Sense of community connection on belonging; interviews with peers/community
leaders.

Practical engagement with Tracking attendance in town halls, volunteer projects,

community initiatives or civic campaigns initiated post-training.
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Qualitative analysis of community narratives, artworks created during the programme, “C
and participants’ own reflections provides rich data on how they perceive their role in their
community. Quantitative data from surveys and attendance records provide a measurable

picture of engagement.

2. Civic Confidence and Self-Efficacy

Civic confidence and self-efficacy focus on participants’ belief in their ability to influence
change. This includes their comfort with public speaking, willingness to express opinions, and
confidence in leading or joining civic processes. Strengthening this dimension ensures that

parficipants move from passive observers to active contributors in their societies.

Indicator Evaluation Tools & Methods

Video-recorded presentations during and after
Comfort with public speaking training; peer evaluation forms rating confidence,

clarity, and assertiveness.

Willingness to express civic Surveys assessing readiness fo share views; observation
opinions of debates and group discussions.

Confidence in organizing/ Post-training follow-up surveys; number of civic events
participating in civic activities participants help organize.

Self-efficacy scales (e.g., adapted General Self-
Belief in capacity to influence
Efficacy Scale for civic contexts); reflective journals
positive change
documenting shifts in confidence.

To capture the nuances of civic confidence, friangulation is essential: quantitative measures
such as self-efficacy scales must be combined with qualitative data from reflective writing,
creative expression, and trainer observations. Progress is visible not only in scores but in the

quality of participation during civic dialogues or artistic actions.
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3. Participants’ Sense of Personal Power

Personal power refers to participants’ perceived control over their circumstances and their
ability to shape outcomes. In art-based civic education, empowerment often emerges through
creative expression and collective action. This dimension evaluates how participants internalize

agency and transform it info action.

Indicator Evaluation Tools & Methods

Perceived control over personal Baseline and follow-up empowerment questionnaires;
circumstances ‘River of My Path’ creative reflection exercise.

Ability to shape outcomes in Participant self-reports; documentation of civic initiatives
community life started by parficipants.

Observation during group projects; follow-up reports on
Willingness to take initiative
personal initiatives post-training.

Evidence of empowerment Artistic portfolios (‘before and after’ creations);

through art participants’ own narratives of change.

Qualitative evidence is especially important here. Artistic portfolios and reflective narratives
often capture personal empowerment more vividly than surveys. However, consistent follow-up

interviews help ensure these transformations are sustained and applied in practice.

4. Social Connections and Sense of Belonging

This dimension examines the strength of participants’ social networks and their feelings of
inclusion. Art-based programmes offen catalyze new relationships and community ties.

Evaluating belonging requires looking at both individual experiences and collective dynamics.

Indicator Evaluation Tools & Methods

Social network mapping pre- and post-fraining;
Expansion of personal networks
documenting new connections established.
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Focus group discussions; peer testimonials; reflective
Sense of inclusion in community
diaries on belonging.

Observation by trainers; peer evaluations of teamwork
Collaboration in group projects

quality.
Sustained connections post- Follow-up surveys tracking whether participants stay in
training contact or collaborate further.

Indicators of belonging are often expressed in qualitative terms: participants report stronger
trust, empathy, and solidarity. However, quantitative mapping of networks provides measurable

evidence of the growth of social capital.

5. After-Training Evaluation and Progress Tracking

Progress should be assessed by comparing baseline data with post-training outcomes. Paired
questionnaires administered before and after the training provide quantifiable evidence of
change. Creative methods such as artistic portfolios (‘then and now’ artworks) and reflective
storytelling reveal qualitative dimensions of progress. Group focus sessions help friangulate

findings and offer participants the chance to articulate their journeys.

6. Evaluating Follow-Up Activities

A vital element of CivicArt's sustainability is the evaluation of follow-up activities initiated by
participants. These activities demonstrate whether parficipants transfer their learning into

practice and whether multiplier effects are achieved in communities.

Indicator Evaluation Tools & Methods

Number of follow-up activities
Participant reports; project monitoring logs.
implemented
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Audience reached through

follow-up

Attendance sheets; digital analytics (views, shares,

comments).

Quality of follow-up initiatives

External evaluator or community stakeholder feedback;

peer review of initiatives.

Sustainability of initiatives

Tracking whether initiatives continue beyond project

funding; evidence of new funding or partnerships.

Community impact of follow-up

Surveys/interviews with community members; media

coverage analysis; case study documentation.

Follow-up evaluation should combine quantitative tracking of the number and reach

of activities with qualitative assessment of their depth, creativity, and impact on local

communities. Case studies provide detailed evidence of long-term transformations.
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Quick Reference Card — Chapter é: Follow-up and "\

Evaluation

\Il

Q Big Question
How can we meaningfully capture the
invisible, emotional, and long-term impact

of art-based civic education?

¥ Key Ideas

Artistic learning is non-linear,

emotional, and deeply personal —

hard to quantify.

Standard tools miss shifts in empathy,

agency, and belonging.

Four key baseline dimensions:
Community engagement

attitudes

Civic confidence & self-
efficacy

Sense of personal power

Social connections &
belonging

Indicators of change: attitude shifts —
behaviour change — long-term civic

identity.

Creative documentation (art portfolios,

storytelling, video diaries) can double

as evaluation.

Evaluation = mix of quantitative +

qualitative + creative methods.

Challenges: political risk, weak cross-
sector cooperation, low sustainability,

legal/bureaucratic barriers.

* Use this card as a recap & action tool at

the end of Chapter 6.*
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@ Competencies Developed

Critical reflection & self-assessment

Tracking and demonstrating civic

impact
Using creative tools for evaluation
Balancing safety, ethics & visibility

Collaboration across institutions

Practical Steps

. Establish a baseline (aftitudes,

confidence, power, belonging).

. Track afttitude shifts (confidence,

empathy, critical thinking).

. Document behaviour changes

(volunteering, leadership, activism).

. Use creative methods (then/

now artworks, reflective journals,

storytelling).

. Build long-term alumni systems

(networks, check-ins, reunions).

. Include community feedback (leaders,

peers, audiences).

. Anticipate risks & obstacles — plan

safety & legal strategies.

Reflection Prompts

How do | currently track the impact of
my activities — what is missing?

Which creative evaluation method
could | try (art journals, photo stories,

collaborative murals)2
How can | ensure follow-up so

learning becomes long-term civic

engagement?





https://global.cityoflearning.eu/claim?code=9gqiju

Most common challenges A\

Safety and political risk in contested contexts

Both the needs assessment and the regional context analysis underline heightened security
risks, particularly in Georgia’s recent protest climate and wartime Ukraine. While artivists,
facilitators, and participants operate in an inherently vulnerable space, partficularly in contexts
where political tensions run high and civil society faces increasing scrutiny, this challenge

has become especially pronounced. The practitioners must navigate complex security
considerations that directly impact their ability to engage youth in meaningful civic activities in
the context where engaging in public or politically charged art may face legal, reputational, or

physical threats.

The challenge manifests in multiple dimensions. Direct physical risk emerges when art-based
activities are perceived as politically provocative or challenging to existing power structures.

In Georgia, the recent protests surrounding the suspension of EU integration have created a
climate where artistic expression aligned with pro-democracy movements faces potential state
repression. Artists and facilitators who publicly display opposition through their work risk arrest,
harassment, or other forms of government retaliation. In Ukraine permanent missile attacks

make it almost impossible to hold open-air events.

‘ ‘ The practitioners must navigate complex security considerations that
directly impact their ability to engage youth in meaningful civic activities in the
context where engaging in public or politically charged art may face legal,
reputational, or physical threats , ,

Legal vulnerability represents another significant concern. Public art interventions, street
performances, and community installations often exist in legal gray areas, where permits may
be denied, artwork removed, or partficipants prosecuted under vague regulations about public
order or unauthorized gatherings. This creates a chilling effect where practitioners self-censor or

avoid more visible forms of engagement.

Beyond direct state action, practitioners face institutional pressure from schools, cultural venues,
or funding bodies that may withdraw support when activities are deemed too politically

or ideologically sensitive. This forces programs to choose between impact and institutional
backing, often resulting in watered-down content that fails fo address the very civic issues

young people need to understand. Social stigmatization also plays a role, particularly in
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polarized environments where association with certain causes can affect employment, social
relationships, or community standing. Youth workers and facilitators may find their professional
reputations damaged, while participants, especially young people, may face pressure from
families or peer groups to avoid “controversial” activifies.

This constant assessment of risk creates psychological strain on practitioners, who must balance
their commitment fo meaningful civic education with personal and participant safety. This
leads to operational constraints where activities are designed more around risk avoidance than
educational effectiveness. Programs may avoid addressing current political issues, controversial
topics, limit public visibility, or restrict participation to “safe” demographics, ultimately reducing

their civic impact.

In the digital age, the challenge extends to online surveillance and digital security. Social
media campaigns, online organizing, and digital art projects create data trails that can be
monitored by authorities. Practitioners must develop digital security protocols while maintaining

the accessibility and engagement that make art-based methods effective.

Weak cross-sector cooperation and limited institutional involvement

The fragmentation between educational institutions, cultural organizations, and civil society
represents one of the most persistent structural barriers to effective art-based civic education.
Educational institutions, while increasingly incorporating experiential learning, still largely
operate within frameworks that emphasize standardized testing and traditional subject
divisions, making it challenging for art-based civic education to be fully integrated into core
curricula rather than positioned as supplementary programming. Cultural institutions like
museums and theaters have artistic expertise but often lack understanding of pedagogical
principles or civic education goals, focusing more on cultural appreciation than democratic
participation skills. This creates a disconnect between high-quality artistic programming and
meaningful civic learning outcomes. Meanwhile, NGOs and youth organizations bring valuable
civic engagement expertise but frequently lack the cultural and institutional credibility needed
to create compelling creative experiences that fruly harness art’s fransformative potential.

The credibility gap is especially challenging for youth-led organizations, which face additional
barriers to recognifion from established educational and cultural institutions despite their deep

understanding of peer engagement and contemporary concerns.

Besides, different institutional priorities create fundamental misalignment. Schools prioritize
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academic achievement metrics that rarely capture civic engagement outcomes. Cultural 777@
institutions focus on audience development and artistic excellence. NGOs emphasize

social change and community mobilization. Without shared objectives and success metrics,
collaboration becomes difficult to sustain beyond superficial partnerships. This challenge

is increased by different professional cultures. Educators, artists, and civic activists often

speak different professional languages, operate under different timelines, and hold different
assumptions about effective practice. Teachers may prioritize classroom management and

learning objectives, while artists emphasize creative process and authentic expression. Civic
educators focus on social awareness and action outcomes. These different orientations require

significant bridging work that few institutions invest in adequately.

‘ ‘ Without shared objectives and success metrics, collaboration becomes
difficult to sustain beyond superficial partnerships. Resource competition
exacerbates these tensions , ,

Resource competition exacerbates these tensions. Rather than viewing collaboration as
mutually beneficial, institutions often see each other as competitors for limited funding, venue
access, or youth participation. This competitive dynamic prevents the resource pooling that

could make ambitious art-based civic education programs viable.

The absence of formal recognition mechanisms for art-based civic education creates
additional institutional barriers. Schools cannot easily award academic credit for programs
that don't fit standard subject categories. Cultural institutions cannot demonstrate educational
impact using their traditional metrics. NGOs struggle tfo show concrete learning outcomes from
artistic activities. This lack of credentialing means that high-quality programs remain invisible

within formal education systems.

Insufficient methodological capacity and program sustainability challenges

Practitioners facilitating art-based civic education programs demonstrate concerning
variability in their experience and preparedness for this specialized work. While many educators
and facilitators show competency in using exhibitions, photography, or digital media as
educational tools, a substantial portion lack prior experience with integrating arfistic methods
into civic learning contexts. This significant disparity in experience levels creates substantial

inconsistencies in program quality and effectiveness across different implementations,
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undermining the field’s credibility and impact potential.

While the flexibility inherent in non-formal education allows for innovative and responsive
programming, the lack of shared quality benchmarks and common professional standards
creates challenges for scaling effective practices. This gap manifests in practitioners’ struggles
to balance artistic creativity with structured learning objectives, often resulting in programs that
excel in either artistic quality or civic learning outcomes but rarely achieve both simultaneously.
Moreover, the challenge is compounded by limited long-term evaluation practices that often
fail to capture the unique civic outcomes of art-based activities. Many existing evaluation
methods are not well-suited for measuring complex changes in civic engagement, democratic
participation skills, or political efficacy that emerge through creative expression. This makes

it difficult for practitioners to document theirimpact effectively, learn from successful
approaches, or build compelling cases for confinued support and resources.

“...the lack of shared quality benchmarks and common professional standards creates

challenges for scaling effective practices...”

‘ ‘ ...the lack of shared quality benchmarks and common professional

standards creatfes challenges for scaling effective practices. , ,

Limited sustained engagement and follow-up mechanisms beyond initial program activities
leads to a significant drop-off in youth parficipation, which one of the most critical failures in
program design nowadays. Many art-based civic education initiatives operate as isolated, one-
fime events without structured pathways for continued involvement, mentorship, or sustained
civic action. This approach fundamentally undermines their potential for creating meaningful
long-term behavioral change and developing lasting civic agency among participants.
Besides, the absence of robust follow-up mechanisms means that initial enthusiasm and
learning gains often dissipate without opportunities for reinforcement, progressive skill building,

or real-world application of newly acquired civic competencies.

Legal and bureaucratic obstacles for public art and street interventions
Art-based civic education programs increasingly recognize the power of public spaces as
venues for democratic expression and community engagement. However, street art, public

installations, performances, and community events frequently encounter significant legal and
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bureaucratic barriers that constrain their implementation and impact. o

Thus, permit requirements for public art activities vary widely across jurisdictions and can be
prohibitively complex and time-consuming to navigate. Many municipalities require extensive
documentation, insurance coverage, and advance notice periods that exceed the capacity
of grassroots organizations or youth-led initiatives to manage effectively. The application
processes often demand professional expertise in legal compliance and event management
that many community-based practitioners lack, creating barriers that favor well-resourced

institutions over local grassroots efforts.

Censorship concerns add another layer of complexity, particularly for programs addressing
controversial civic topics or operating in politically sensitive contexts. Local authorities may
restrict content deemed politically provocative, culturally inappropriate, or potentially
disruptive, leading to self-censorship among practitioners who anticipate resistance. This
dynamic is especially problematic for civic education programs that aim to develop critical
thinking and democratic debate skills, as the threat of content restrictions can undermine the

very civic competencies the programs seek fo foster.

The rapid removal or prohibition of unauthorized public art creates additional challenges for
programs that rely on spontaneity and immediate community response. Street interventions
and sponfaneous art intferventions, which often are powerful tools for civic engagement, face
legal consequences that can criminalize partficipants and discredit educational initiatives.
This legal vulnerability particularly affects youth parficipants, who may face disproportionate

consequences for activities intended as civic learning experiences.

These bureaucratic and legal barriers disproportionately impact community-based and youth-
led organizations that lack the resources for extensive advance planning, legal consultation, or
permit compliance. The result is a systematic exclusion of precisely the voices and perspectives
that art-based civic education aims to amplify, creating a contradiction between the

democratic ideals of the approach and the practical constraints of its implementation.

Limited opportunities for scaling and sustainability
Above described challenges result in program inconsistency, where the quality and approach

of art-based civic education varies dramatically depending on which institution leads the
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effort. Educational institution-led programs may be pedagogically sound but artistically

weak. Cultural institution programs may be creatively excellent but civically shallow. NGO-led
initiatives may be politically relevant but lack artistic sophistication or educational structure.
Scaling limitations emerge because successful pilots cannot easily be replicated across different
institutional contexts. A program that works well within one organization’s structure and culture

may fail when attempted by institutions with different capacities, priorities, or constraints.

The sustainability challenge is particularly acute, as programs dependent on one institution’s
commitment remain vulnerable to leadership changes, budget cuts, or shiffing priorities.
Without multi-institutional investment, even successful programs can disappear when

key champions move on or organizational priorities shift. From the youth perspective, this
institutional fragmentation creates a disconnected learning experience where artistic activities,

civic knowledge, and democratic participation remain artificially separated.
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Quick Reference Card — Chapter 7. Common Chalenges

s"

Q Big Question

How can we sustain art-based civic
education when facing political,
institutional, or practical obstacles —
without losing creativity, safety, orimpact?

¥ 'Key Ideas
Practitioners often operate in
contested or politically sensitive
contexts, where artistic expression can

carry personal or collective risks.

Challenges include safety and
political pressure, limited cross-sector
collaboration, methodological gaps,
legal obstacles, and sustainability

issues.

Art-based civic education depends on
a careful balance between freedom

of expression and participant safety.

Cooperation between schools, NGOs,
and cultural institutions is often weak
- shared goals and language are
needed.

Many programmes struggle with
confinuity and evaluation, resulting in
one-off activities rather than sustained
engagement.

Building capacity, partnerships,

and advocacy is essential fo make
creative civic learning both safe and

sustainable.

* Use this card as a recap & action tool at

the end of Chapter 7.*
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@ Competencies Developed

Critical thinking and risk awareness

Ethical decision-making and
safeguarding

Cross-sector collaboration and
communication

Strategic planning and problem-

solving

Resilience and adaptability in complex

contexts

X Practical Steps

1.

Assess risks before each activity
— consider political, digital, and

psychological safety.

Develop clear safety protocols and
ensure all participants understand

them.

Build alliances between educators,
artists, and civic actors for stronger

institutional backing.

Use creative problem-solving under

public-expression limits

Document and share learning from
challenges — transparency builds frust
and resilience.

Plan for sustainability: ensure that each

project has a follow-up pathway or

network of support.

Q Reflection Prompts

What political, legal, or social risks
exist—and how do | reduce them?
How do | deepen cooperation among

art, education, and civic actorse

Which small systemic change could
make art-based civic education more

sustainable in my community.
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Glossary v

Agency - The capacity of individuals, especially young people, to make choices and take

action in shaping their lives and communities.

Artivism — The practice of combining artistic expression with activism to promote civic

engagement, raise awareness, or inspire social change.

Attitudes — A component of competence referring to values, beliefs, and dispositions that shape

how people approach learning, others, and civic life.

Baseline — The initial assessment of parficipants’ knowledge, attitudes, or skills before a

programme, used as a reference point for measuring change.

Civic Education - Educational activities aimed at building knowledge, skills, and atfitudes

related to democratic participation, social responsibility, and active citizenship.

Civic Identity — A person’s sense of belonging, responsibility, and role in civic life and community

participation.

Co-creation — A collaborative process where youth workers and participants design and

implement activities together, ensuring ownership and shared responsibility.

Collective Learning — Learning that happens through group processes, where participants

reflect, exchange, and co-create knowledge together.

Competence - A holistic combination of knowledge, skills, and attitudes applied effectively in

context.

Competence Framework — A structured model outlining the key competences youth workers or

parficipants are expected to develop.

Critical Thinking — The ability to analyse information, question assumptions, and evaluate

arguments before forming judgments.

Debriefing — A reflective discussion held after an activity, exercise, or experience to analyse

what happened, what participants felt, and what they learned.

Divergent Thinking — The ability to generate multiple ideas, solutions, or perspectives when

faced with a challenge, often used in creative and art-based learning.

Empowerment — The process of gaining confidence, skills, and agency to take initiative, make

decisions, and influence one’s environment or community.

Experiential Learning — A learning approach based on direct experience, reflection, and
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application. Often expressed in the cycle: doing —reflecting — learning — applying.

Facilitation — The process of guiding a group through learning or decision-making in a

participatory, inclusive, and learner-centred way.

Follow-Up Activities — Actions inifiated by participants after a programme or training to apply

what they learned in their communities, often serving as a multiplier effect.

Formal Education - Structured education taking place in schools, colleges, or universities, with

official curricula, exams, and recognised certification.

Ground Rules (Group Agreement) — A collectively defined set of principles or rules that ensure

safety, respect, and inclusion in a learning space.

Holistic Learning — An approach that infegrates cognitive (knowledge), emotional (attitudes),

and physical (skills/embodiment) aspects of learning.

Human Rights Education (HRE) — Learning that promotes knowledge, skills, and values related to

human rights, aiming to foster dignity, equality, and participation.

Icebreakers — Short activities at the start of a programme designed to help participants relax,

get to know each other, and begin building trust.

Inclusion — The practice of ensuring equal opportunities for all participants, especially those at

risk of exclusion, so that every voice is valued and respected.

Informal Learning - Learning that happens spontaneously in daily life, without structured

objectives or facilitation.

Iteration — A process of prototyping, testing, reflecting, and improving, often used in creative

and civic project development.

Ladder of Participation — A model (Roger Hart, 1992) that describes different levels of youth

participation, from tokenism to youth-led decision-making.

Learner-Centred — An approach that places parficipants' needs, interests, and experiences at

the centre of the learning process.

Method - A specific tool or fechnique used in non-formal education, such as brainstorming, role

play, or debates.

Methodology - The structured approach to learning that guides the choice and combination

of methods (e.g., experiential learning, simulation, artistic creation).

Multiplier Effect — The ripple effect when participants fransfer learning and initiate follow-up

activities in their own communities.
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ABT

Non-formal Education (NFE) — Organised learning outside formal institutions, voluntary, learner- &

centred, and holistic, focusing on competences (knowledge, skills, attitudes).

Ownership — A sense of responsibility and authorship participants feel when they have an active

role in shaping activities and outcomes.

Participation — The active involvement of young people in decision-making, learning, and civic

life, ranging from consultation fo full youth-led initiatives.

Peer Learning — Learning that occurs when participants exchange knowledge, experiences,

and support directly with each other.

Reflection — A structured moment for learners to analyse their experiences, emotions, and

insights, and to connect them with broader learning or future actions.

Safe Space - A learning environment where participants feel respected, included, and free to

express themselves without fear of judgment or harm.

Self-Assessment — A process where participants reflect on and evaluate their own learning and

progress, instead of relying on external grading.

Simulation Game - A methodology where participants act as themselves in a scenario requiring

decisions or problem-solving, to explore behaviours and social dynamics.

Somatic Awareness — The ability o nofice and connect with bodily sensations, often used in

creatfive and embodied learning.

Storytelling — The practice of using narrative, metaphor, and personal or collective stories to

communicate meaning and foster learning.

Systems Thinking — An approach that looks at how different elements of a social, cultural, or

political issue are interconnected, rather than analysing them in isolation.

Team Building — Activities designed to strengthen collaboration, trust, and cohesion within a

group.

Transfer of Learning — The process of applying insights, skills, and attitudes gained in a learning

activity to real-life situations and contexts.

Voluntary Participation — The principle that learners choose freely to take part in non-formal

education, ensuring motivation and ownership.

YOCOMO - A competence model developed within the European Training Strategy that

supports youth workers in structuring and reflecting on their professional learning processes.
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Regional Charity Foundation Resonance A

Resonance Foundation is a non-governmental, non-profit organization working at local,

national, and international levels to develop civic initiatives, primarily targeting young people.

Resonance’s main expertise relates to education for democracy and cross-sectoral initiatives
for youth professional development, as well as the development of national and international
alliances for knowledge and skill exchange in the field of youth work.

Resonance’s projects address young people (14-30 years old), youth workers, NGOs,

educational, governmental and self-governmental bodies, local communities, and businesses.

Since the organisation was established in 2003, it has initiated and partnered in more than 50
national and international projects, including youth exchanges, training programs, monitoring
and advocacy campaigns, initiatives on youth policy development, organising local, nafional

and international events.

Experience and Expertise
Resonance Foundation has been a partner in several Erasmus+ projects (KAT) on education for
democracy and coordinated an Erasmus+ (KA2) project focused on youth entrepreneurship,

media, and communication, both targeting young people from across Europe.

The organisation contributed to the establishment of over 30 cross-sectoral consortiums
supporting youth initiatives in 14 regions of Ukraine, engaging youth workers, NGOs, local self-

government, and schools.
To ensure sustainable impact, Resonance works closely with policymakers and key stakeholders

shaping youth policy in Ukraine, including regional Departments of Education, members of

Parliament, and youth NGOs.

197



Gergart

Founded in 2015 in the Kazbegi mountain region of Georgia, Gergart is a community
development center supporting youth initiatives and encouraging active participation in

municipal life

The mission of Gergart is to support the development of the regions of Georgia, especially
Kazbegi municipality, by strengthening youth through non-formal education methods and
innovative, creative approaches.

The main spheres of work encompass supporting and encouraging youth development,
popularising non-formal education methods, and promoting and developing a

culture of volunteering. Additionally, Gergart focuses on supporfing the creation of a
tolerant environment, promoting a healthy lifestyle, and fostering the concept of social

entrepreneurship.

The organisation prioritises supporting the active involvement of vulnerable groups in social
life, facilitating public participation processes, and stimulating and promoting environmental
activities. Organisation’s efforts extend to studying ecological problems and collaboratively

working on implementing sustainable solutions to address them.

Experience and Expertise

As an organisation, Gergart is experienced in youth work. Gergart’s team, and especially
those involved in this project, has worked with different youth groups, including NEET youth
from regions and youth with disabilities, and ensuring diversity of beneficiaries in every project/

activity is one of the main principles of our work.

Gergart has used art as a tool addressing different topics in various projects. Art (movie making,

photography, blogging) as a methodology was used national and international projects.
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KulturNest e V. D

KulturNest e V. is a Berlin-based multidisciplinary organization of activists, social educators,
artists, and trainers, officially founded in 2022. It focuses on innovative arfistic and cultural

practices to drive societal change

The association was officially founded in 2022 and started offering educational activities to
diverse target groups, focusing particularly on innovative artistic and cultural practices.
Among others, members of the association offer sensory labyrinth theatre for adults and
children, applied improvisation for organized groups, forest walks for creatives, visual chats with

individuals and groups of international communities in Lichtenberg, and more.

Their team has experience in planning and implementing international projects, developing
creative and educational workshops, training courses in youth and adult education, non-formal

education in schools and youth centres, and activities in art spaces and institutions.

Experience and Expertise

The association’s experience explicitly brings visual communication and understanding of high-
quality design to a field. It also has a well-developed network of Berlin-based organisations
working with refugees and experience implementing forest walks in urban environments.
Despite being a newcomer in capacity-building programs as a legal entity, KulturNest possesses

great human resources.

The participation of KulturNest's team in the CivicArt project is crucial due to its diverse
expertise and innovative approach to societal change through art and education.
Furthermore, KulturNest brings a broad network among artists and social educators, which can
also serve as a valuable resource for identifying and engaging with diverse artistic talents who

can contribute to the project’s objectives.
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Association International Initiatives for Cooperation Letur
(ICL)

Since 2016, IICL has been organizing various activities for the local community in collaboration
with youth groups and local councils, both in Letur and neighboring areas like Sierra del Segura.
It actively participates in the Letur Citizen Forum, where it helps organize events and projects

related to social and environmental issues, and also has a say in local polifics.

In addition to these efforts, IICL focuses on promoting culture and civic education. It helps
young people from different backgrounds participate in exchange programs like Erasmus+ and
the European Solidarity Corps, fostering a greater understanding of different cultures and civic

responsibility.

This includes ensuring that young people from disadvantaged backgrounds in the municipality

and surrounding region have equal access to these opportunities.

Experience and Expertise

Alongside these international programs, IICL also arranges local cultural events, workshops,
and educational activities. By addressing the cultural and educational needs of the region,
especially in areas where such activities are lacking, IICL contributes to building a stronger,

more inclusive community.
Through its work in promoting culture and civic education, ICL aims fo empower young people

in Sierra del Segura de Albacete to become active and informed citizens, capable of making

posifive confributions to their communities and society.
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